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Presiding. 



ADDRESS OF WELCOME. 

I'RESIDKNT nOBKRT EI.US THOMPSON, CKNTRA!. Hion SCHOOL. 
Plin.AI>EI.PmA. 

Mr. President, Ladies arid Gentlemen of the Association: 

The pleasant duty has fallen to me to welcome you to the 
Quaker City — a city whose good name for hospitality Laa never 
been touched or lost since William Penn founded it. 

It is some nine years, I believe, since the Association met in 
our city, and, as the Germans say, a good deal of water has run 
past the mill in that time. It is in fact to a different Philadel- 
phia that you come to-day, from that which you saw at that 
time. It is a Philadelphia with a new spirit and a new pur- 
pose, and with all the more of promise for the future that she 
has less of the self-complacency and self-satisfaction which she 
once possessed. She has become more alive to the faults and 
evils of her social condition, and to the opportunities of a nobler 
development, than at any previous time in her history. She is 
no longer content with spreading new blocks of houses, and new 
industrial establishments, over the hundred and fifty square 
miles of her legal area. She is trying to grow upward in a 
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diilereut sense from that of building sky-scrapers. She is 
more intent with every year upon quality, and less content with 
quantity in ber growth. 

In no respect has the change been greater than the deeper 
interest in education, and in the improvement in the methods 
by which it is effected. We have had something like a revo- 
lution within two years. Our Board of Education has been 
reorganized with reduced numbers, which admit of business- 
like attention to both principles and details, and the members 
are chosen with less reference to locality and more to personal 
fitness. Our new Superintendent, whose absence to-day in 
New England I much r^ret, is invested witii power to deal 
with the responsibilities of his important office, whereas his two 
honored predecessors might be said to have been manacled and 
fettered to prevent dieir achieving what was needed. Along 
with him is associated a competent body of younger men, who 
are familiar with the school system in both its merits and its 
defects. The income of our schools, instead of being left 
dependent upon the mood which prevailed in our city Coun- 
cils from year to year, is now determined by the law of the 
State, at a figure which will enable the Board of Education to 
do the work expected of them. And we have seen a provision 
b^un for the support of retired teachers, who have spent their 
strength upon the work of our schools, without being able to save 
from their inadequate salaries the means, of supporting them- 
selves in old age. In fact, it is fair to say that great as have 
been the changes which have passed over Fhiladetphia in many 
things, none has been so great as that which has taken place in 
our system of public schools. 

To^lay we are looking forward with larger hopefulness than 
ever before to accomplishing for our city what a good school 
system is capable of effecting. Nor should I omit the co-oper- 
ation which will be given us by other educational agencies, 
including our University, the large number of our medical and 
other special schools, and the private schools of the city and its 
nei^borhood. Our city is as amply equipped in l^ese direc- 
tions as any other in the country, and in some we claim the pre- 
eminence. 

Our changes for the better have been due in part to tbe 
scant supply of teachers, especially for the lower schools. The 
time was when the woman of an American city, who had to 
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support herself, had no choice but three: the counter of the 
store, the sewing-machine of the seamstress, and the teacher's 
desk. Within thirt; years past other emploTmenta, demanding 
far less preparations, in themselves far less laborious, far less 
strenuous in their demands upon attention, and far better com- 
pensated than that of the teacher, have opened on every hand. 
So the city has to consider how she is to equip her schools, 
especially in the lower grades, with the teachers she requires. 
"Blessings brighten as they take their flight." The value of a 
good teacher b^ns to be felt when her like cannot be had in 
unlimited quantities. The time is past for requiring of her to 
take the footing of an employee, to be dismissed at pleasure 
without recognition of her fltness, or for allowing other consid- 
erations than her fitness to control her appointment. The dis- 
covery that the teaching profession is not crowded with appli- 
cants, has awakened this and other communities to the fact that 
the work must be made to rival other employments in attractions 
and in its compensation, if we are to draw to it the talent 
required for the work of the school. 

There is, however, a deeper and more satisfactory reason for 
the new esteem of the work of the teacher, which is seen in this 
city, as throughout die educational world. There has been a 
steady rise in the appreciation of that work, and a larger sense 
of its importance to society. I think we may date from the 
appearance of Dean Stanley's "Life of Thomas Arnold," the 
beginning of a truer sense of what it means to be a teacher of the 
right sort, what heart and courage must be put into his work, 
what self-sacrifice, what thou^tfulness and patience. It 
begins to be felt that this is one of the most responsible and 
laborious of professions. And every faithful and e£Qcieut 
teacher, in high place or low, has been helping to build up that 
public esteem for the work of education, and has helped to lift 
our profession to the level of respect and esteem to which its 
labors entitle it. "Other men have labored, and ye have 
entered into their labors." 

There was a time when the teacher, especially in the public 
schools, had to do the work with the sword in one hand and the 
trowel in the other. The sword is now laid aside, because the 
need has ceased for vindicating the value of the school. Taxes 
for ite support are no longer r^;arded as an unreasonable 
imposition upon the taxpayer. The day has passed when the 
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teacher was regarded ae an object ol charity, and the position 
was conferred upon those who had failed in everything else, 
because "anybody can teach." 

This increased respect for the teacher's profession, I believe 
to have been due in large measure to a change which has taken 
place within tJie schools themselves, in the shift of their stress 
from merely intellectual to moral results of their work. When 
America was in the heyday of industrial development, girding 
her loins for the conquest of a continent to human use, her prob- 
lem was to find adequate leaders in this vast work. The Kation 
said to her schools, "Give us trained men, who can do things — 
men of ambition to rise in the world, and capable for every kind 
of undertaking." To this demand the school in great measure 
responded. It appealed to the ambitions of the young for worldly 
and material success, for social position and influence, for all 
those things which, however harmless in themselves, stand 
apart from moral weight and worth. To-day the change of 
atmosphere in this respect is marked throughout the country. 
We are sated with mere success in gathering and creat- 
ing wealth. The millionaire is now a questionable character. 
It is asked, "How did he get his money? Is he honest? Could 
you trust him in the dark? How has he treated those who 
worked for him ! What has he done for the country ?" A man 
dies who is "worth" seventy millions, and his friends have to 
rally to the defence of his memory against the criticism which 
is provoked by his having no higher aim in life than accumula- 
tion. A great teacher like Prof. Slialer dies, and the whole 
Nation feels that it has sustained a loss. 

By the school this change was anticipated. For thirty years 
past it has been working to bring it about, by a steadily increased 
stress upon character as the finest result of education. So it is 
not taken by surprise, when the Nation comes to care less for 
mere intellectual and practical competence, and immensely more 
for moral weight and worth. To-day the land says to its 
schools, "We are putting into your hands the future of the- 
American people. Make these boys and girls trustworthy, 
public-spirited, honorable and fearless in the discharge of duty, 
while you fit them in point of intelligence for the work they 
have to do. Give us back brave men and women, of principle, 
of integrity, on whom the public mind can rest with just confi- 
dence at every critical moment, in every responsible place." 



of the Middle States and Maryland 13 

It is accepting a new standard of educational success, Init one 
which the achoob adopted before the public did so. Within 
my own time I have seen a great change in the spirit of our 
educational methods, in just this direction. We have been - 
coming to recognize that, in the words of the late Gov. Kussell, 
of Massachusetts, "Education is more than a living ; it means 
life." 

I welcome ;ou to a city which shares fully in this higher 
estimate of the work of education, which no longer measures 
the worth of its schools by their fitness to prepare lie young for 
worldly success, but rather by their ability to train them for 
social usefulness, for public service, and for the great things of 
the human life and duty. 

It is a pleasant and profitable part of your work as an Asso- 
ciation to compare methods and results within your own prov- 
ince, with those of other parts of our country, I was very much 
comforted, two years ago, when I attended, the meeting of the 
Association of Schools and Colleges in New England, to find 
that in even that favored quarter they had to work with the 
problems which perplex us. How to deal with the lame and 
the lazy, with the boy who is led reluctant to the fountains of 
knowledge, but whom. the twenty men of the proverb will not 
constrain to drink of them— with lie boy who may be counted 
upon to absent himself whenever any plausible excuse be found 
for his presence elsewhere — with the boy to whom the achool- 
housc is a prison, without a single pleasant association — these 
teachers, in the most favored surroundings, know no more than 
we do. And then there is the problem of keeping athletics in 
their proper place in school life, and of keeping the High School 
classes from being thinned out to tenuity, as the four years 
of the curriculum pass. The most fruitful suggestion as to 
athletics, indeed, comes to us from old En|;land, and it is to 
make athletic work compulsory and everything else voluntary. 
Then our boys would bo seen slipping away from the athletic 
field, to have a good time in some comer with Casar and 
Homer; and our reports would warn anxious parents that 
unless James improved in his pitching, or Charles made fewer 
"muffs" in fielding, they could not be promoted this year. 

I welcome you to Philadelphia, as the Quaker City. She has 
some Quaker ways about her, one of these being her reserve 
toward entire strangers. She wants to see your certificate from 
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jour Monthly Meeting, to know who jour grandmother was, and 
that you have been vaccinated. But when once these prelim- 
inariea have been got over, ahe takes yon to her heart, being 
not sorpaased in warmth of heart by any other city of the land. 
I knew a good woman who spent some ten years or more here, 
and afterwards removed to another city, but always wanted to 
get back to the kind people of Philadelphia. She said she bad 
received more kindness from those of ns who had been strangers 
to her, than she had been shown in the land of her birth by those 
who had known her from girlhood, and that most of this came 
from two dassee on whom she *had no especial claim — from 
Friends and Hebrews. 

Fhiladelj^ia needs praising. There is no city.in the world 
whose praise falls so much below her merits as this. It is so 
largely throtigh her Quakerly repugnance to self-advertising. 
She is slow in taking the bushel off the candle. She is ev^ 
indisposed to believe that anything she possesses is remarkable, 
until she hears outsiders talk of.it. She is a city of exceptional 
historic interest. More of American history baa taken place 
within sound of the bell on the old State House, than within any 
equal area of America, outside of Washington. From the begin- 
ning of the Nation's stru^le for independence to its cloae, this 
was the national centre ; and here men were raised up to stand 
in the breach in the day of peril. Yet we have .token almost 
no pains to mark sites of historic interest, except in our suburb 
of Germantown, whose Site and Eelic Society is doing for that 
borou^, what Eoston baa done with auch care for every spot 
in her bounds where anything of intereet or importance has 
occurred. 

As I have said already, ours is a city of interest to edu- 
cators. Our oldest school, and one which is antedated by few 
on this continent, is that which we now call the Perm Charter 
School. It was eatablished almost as early as the city itself, 
with the co-operation of our founder, and was partly endowed 
by a bequest from (Seorge Fox, generally regarded as the founder 
of the Society of Friends, On the roll of its teachers is 
Charles Thomson, the proverbially truthful Secretary of the 
Continental Conpreas. He again was one of the first in the 
great succession of Scotch-Irish schoolmasters of Philadelphia, 
who flo^^d the fathers, grandfathers and great-grandfathers 
of the city into a sound respect for mathematics and the learned 
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languages, if not into a cle&r knowledge of them. Ours is also 
a city of especial acientific interest, as the home of biological 
science and research from earliest times. She has had men of 
the highest eminence in this field among her sons, from John 
Batram down to Cope and Leidy, for what we used to call 
'^tural history" was always a theme of interest to Friends ; and 
it is due largely to this fact that Philadelphia is the chief centre 
of medical education in America. Wo are becoming aware of 
this point even at home. When Charles Kingsley visited us, 
he told his host that the first thing he wanted to see was 
Bartram's Gardens. Mr. Childs, whose position as publisher 
of one of the city's dailies, might have made bim familiar with 
every part of Philadelphia, bad to admit that he did know 
where they were. Mr. Eingsley would have no difficulty in 
finding them to-day. 

Best of all, this is "the City of Homes." Her people live 
under their own rooftree, bring up their families in the privacy 
which befits human life, instead of being housed in huge bar- 
racks, where such life is impossible. Her position, as open on 
three sides for almost indefinite expansion, has made this pos- 
sible, as also have good land-laws and the existence of her build- 
ing associations, which have added one-fifth to the value of our 
real estate in one-story houses, built from the savings of the 
working people for their own use. I might say more without 
exhausting the subject, -but I shall close with bidding you again 
welcome in an ancient tongue which is spoken by some forty 
thousand of the residents of Philadelphia, Cead MUle Failihe! 
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RESPONSE. 

PBS8IUEMT WIIJ-L4M W. BIKDSALL. 

The Secretary of this Association, with an autlioritativencss 
and independence of action characteristic of secretaries and 
belonging to them, has caused to be printed next upon the pro- 
gram the item: "Kesponse by the President." Now the hosts 
upon this occasion are the faeiiltiea of tlio liigher schools of the 
public school system of Pliiladelpliia, in which body I am 
happy to number myself. I find myself, therefore, in the 
interesting situation of being required, as a guest of the occasion 
and as representing all the guests, to res^wnd to a welcome 
extended in part upon my own Iwlialf. The situation has some 
difficulties ; but in the last few months it has had some advant- 
ages. AVhen I have desired on behalf of tlie higher scliools of the 
city or on behalf of the Association to effect some particular 
arrangement in connection with this meeting, it has been very 
convenient for me to insist that I was a member of one of the 
liigher school faculties. AVhen a disagreeable responsibility 
has appeared in the horizon it has been frequently desirable for 
me to assert my privilege as a guest 

There are one or two phases of the acknowledgment of the 
welcome to which we have listened, to which, perhaps, it will 
become me to advert, I think it does become me to put into 
words the appreciation which the higher school faculties of 
Philadelphia and this Association feel of tlie action of the 
school authorities, the Board of Education and its committees, 
in setting at our disposal this admirable building in which we 
are to meet and in other ways facilitating the meeting of the 
Association under these auspices. And I think T may projxjrly 
say, on behalf of the Association whose meetings T have attended 
with considerable faithfulnrss now for many years, that this 
Association knows how, as perhajis few bodies of people do, to 
respond to an address of welcome ; for, suivly, the adequate and 
complete response to sucli an address is to be welcome, to be at 
home. J have no doubt tliat this sense of l>eing at home resides 
with you all, 

I know that the committee of arrangements of the local 
schools is at hand in force and will ]Hil at the diH])osal of visit- 
ing strangers any facilities which the city may offer. I par- 
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ticularlj commend to you who come from other and, as Dr. 
Thompson would doubtless saj, less favored cities — I particu- 
larly commend to you the ubo of this Local Committee of 
Arrangemaits, or its members, as a handy guidebook or book of 
reference. They will be at your disposal in anyway whatr 
soever, and will he glad to render service in any capacity. 

Dr. Thompson has spoken at length of the city of Philadel- 
phia. He has spoken briefly of the Quakers; I am glad he 
knows 80 much of them. One of the Quaker characteristics is 
plainness of speech ; and in exemplifying that Quaker virtue I 
intend to draw these remarks to an immediate close and to 
speak plainly throughout these sessions in the administration of 
the rules which have been in force in all our meetings and in 
the orderly conduct of business. 

Turn we now our attention to the inspiring topic which is to 
engage our attention this morning. 

T know no subject upon which it is so easy to excite the 
enthusiasm of the earnest teacher as that of suitable compensa- 
tion. To introduce this topic as it concerns college toachers, I 
have the pleasure of presenting to you President James D. 
MofFatt, of Washington and Jefferson College. 
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THE COMPENSATION OF COLLEGE TEACHERS. 

PEESIDEKT JAMES D. MOFFAT, WASHINGTOK AND JEFFEBSOK 
COIXEOE. 

I have not chosen this subject for discussion — it was assigned 
to me — but I have long felt an interest in it, I may say that 
I have been interested in it in two different ways; one is the 
selfish way, that I need not define in a company of college 
teachers, and the other is the altruistic way, which all good col- 
lege presidents ought to cultivate. But I do not think I have 
ever heard the subject discussed. In the majority of college 
circles it has not promised to be a fruitful subject of discussion. 
Whenever a professor has remarked, "We ought to have larger 
salaries," no one seemed to care to take the negative side. 

I presume the discussion has not been proposed at this meet- 
ing because any one fears that salaries may soar too high. On 
the other hand, it is not probable that any one hopes that our 
discussion of the topic will be followed by any immediate results 
of a practical character. The trustees of our institutions are 
not here in such numbera as to encourage such a hope. But 
there is a chance that our consideration of the subject may eon- 
tribute to the growth of a public opinion that may in time lead 
to good results. If we are all agreed that tho compensation of 
coll^;;e teachers is less than it ought to be, it will be at least 
small satisfaction to give expression to our belief. Others may 
join us, and in time we may hope that public sentiment will be 
strong enough to direct tho attention of liberally minded rich 
men to this need. 

In opening up the subject for those who are to follow roe, I 
tliink it will be well to call attention, first, to the existing com- 
pensation ; then, to what we may reasonably regard as a normal 
compensation ; and finally, to ask what can be done in the way 
of trying to secure a more rapid approach to the normal com- 
pensation. 

It does not seem possible to describe the existing compensa- 
tion of college teafhera except in some rather broad, general 
statements that may only very vaguply sum up the practices of 
college authorities, practices that vary widely. If it were 
possible to obtain a statement of the salary of every college 
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teacher in the country, it would be undesirable to present such a 
statement to this audience. If it were shortened by giving only 
the number of teachers receiving certain salaries, it would 
simply make the impression that those who are receiving ample 
compensation, if any such there might be, are the very few ; and 
that those who are receiving salaries too small for a comfortable 
living for a family constitute the majority of all. I aro not sure 
of the accuracy of this last statement, for no complete record of 
salaries has been collected. President Pritchett, of The Car- 
negie Foundation for the Advancement of Teaching, remarks 
that 

"No data are available which show with any accuracy the 
financial support of the teacher in all these institutions. Indeed, 
it is difficult to obtain such data in all cases. For example, in 
most of the Eoman Catholic colleges tlie teaching is done by 
prieste, who receive no fixed salaries; and in many of the 
smaller institutions salaries are contingent on the tuition foes 
received." 

President Pritchett then proceeds to give a table, based on 
reports from 327 colleges and universities, from which it 
appears that the average salary paid is $1,550 a year. But 
while this allows ns to think of some teachers as receiving larger 
salaries, it compels us to think of others as receiving smaller 
salaries ; and we would like to know how many persons get lower 
salaries than the average, and how much lower than the average 
some salaries actually are. 

To cast a little light on these questions I have obtained a 
record of the salaries paid in thirty-eight denominational col- 
leges. There are 481 professors reported and their salaries 
average $808 a year, a little more than half the average salary 
received in the 327 institutions reported by President Pritchett, 
and about $300 less than the average reported by him for 218 
■denominational colleges. But I observe that these salaries 
range from $25 a year to $2,400 a year. There are eight who 
received less than $100 a year, and forty-one who received less 
than $300 a year. It is hard to believe that these forty-one per- 
sons are professors dependent on their compensation for teaching 
alone, and it will probably be proper to regard them as 
instructors giving only a part of their time to teaching. 
Eliminating theee forty-one, I find 124 receiving lesF than $600, 
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204 lees than $800, 279 less tiian $1,000, and 410 out of 440 
lesB than $1,600 ; only flfty-three receiving $1,500 and upwards. 
Of the higher salaries, four received $2,000; one, $2,365.17, 
and one, $2,400. If we regard $1,550 as the average salary 
my list of 481 college teachers exhibits only thirty as receiving 
the average and higher, while 451 received less than the average. 
I know tiiat other groups may be selected in which a better 
showing might be found, but still there is enough evideuce to 
sustain the general assertion that a large majority of college 
teachers in this country do not receive salaries that average 
$1,800. I scarcely need to say that when the cost of living is 
considered $1,800 in one locality means a good deal more than 
it does in another locality. 

Passing now to the question, What ought the compensation of 
colle^ teachers to be ? I wish to remark that the answer can- 
not be expressed in terms of dollars alone. Teaching is not one 
of the recognized money-making occupations, and few men enter 
it with that end in view. There are preparatory schools that 
have been money makers for their owners, and seeing their 
financial success greed for dollars may lead others to try the 
same mode of earning a small fortune. But teachers as a 
claaa, especially college teachers, have not thought of money 
making as a probable result, A home, a comfortable living for 
a family, some of the enjoymenta of cultivated society, and 
some provision for the later years of life and for the dependent 
members of the family after the disability or death of the 
teacher, would not seem to he an extravagant desire. The col- 
lege teacher does not look for his happiness in the handling and 
spending of a large income and the trial of new forms of sens- 
uous pleasure, but finds it rather in intellectual pursuits, the 
society of educated people, the esteem in which efficient teach- 
ers are held by their pupils, and, above all, the consciousness 
that his energies are spent in promoting the higher forms of good 
in the human race. But, on the other hand, not only their per- 
sonal comfort, but their higher eflBciency as teachers demands a 
money compensation sufficient for a certain style of living, and 
for availing themselves of opportunities to add io their scholar- 
ship and personal fitness to do more effective teaching, Tt is as 
important to the institution as it is to the tcaohor that ho he 
rcasotiaWy free from worldly cnro, able to travel in liis vacations, 
to attend conventions of those engaged in the samo business, and 
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to Bpeud a portion of his time in studies in advance of bis 
immediate need as a teacher. Let the salary vary to accommo- 
date differences in living expenses, as between East and West, 
North and South, city and village, still in each case it ought to 
allow for many good things beyond mere existence and frtodom 
for hunger and cold. The Carnegie Foundation for the 
Advancement of Teaching has made a very valuable addition to 
the compensation of a limited class of college teachers, and 
these teachers, of a certain age or term of service, may cease to 
worry about their latter years and to dabble in stocks in the hope 
of providing for the day of disability. But this beneficent 
provision is limited in its field. The field of State ftistitutions, 
and the field of denominational colleges are inviting similar 
schemes from other sources. Mr. Carnegie's beneficent and 
wise provision has directed the attention of the whole country 
to this mode of increasing the compensation of teachers and the 
expressed approval of it, practically unanimous, must lead to 
imitation of his good example. 

Passing to the more practical question, What can be 
done ? 1 find myself unable to give it any single satisfactory 
answer. Immense sums of money have gone into collie 
treasuries, and if these sums of money had been left to 
the disposal of Boards of Trustees, and if Boards of 
Trustees had conferred with Faculties, X am sure many of our 
institutions would now have fewer fine buildings and fewer 
endowed chairs, for which there is little demand, but would 
have better paid teachers. In many cases, however, donors 
have had wishes that had to be respected, and possibly, in some 
cases, Boards of Trustees and Presidents have had ambitions to 
make a good show before the world, and the teachers have seen 
the institution growing more prosperous with no improvement 
in their salaries. It ought to be said, in defense of college 
authorities, that the keen competition between colleges has made 
it a necessity in some cases to improve buildings and add new 
ones, and to meet popular demand for modem studies and 
methods, while salaries were kept stationary. Not to do these 
things might result in loss of patronage, and that again might 
force a reduction of salaries. 

If endowment can be secured and the income of any institu- 
tion will admit of bringing up the compensation of collie 
teachers to meet the rising scale of living expenses, I am dis- 
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posed to tliink no Board of Trustees would hesitate to make 
the necessarj increasa 

There is one practice within the reach of college authorities 
by which the lot of the teacher ma; be rendered more satis- 
factory, even if his salary can not be increased. After a trial 
of a reasonable period, aay one or two years, the satiafactory 
teacher ought to be assured-of a permanent tenure of his chair. 
A good salary, accompanied with a liability of removal for any 
small reason, is less desirable t^an a smaller salary and a 
reasonable hope of permanent occupancy. Of course, efficiency 
must be kept in view, and the loss of it becomes a reason for 
a change, tor the teacher is for the college and not the college 
for the teacher, but complaint is sometimes made that other 
reasons sometimes operate, and teachers find themselves thrown 
out when other positions are not available. So far as such 
action can be avoided, and an element of permanency can be 
admitted in practice, the compensation of the college teacher is 
thereby increased. 

But the best cure of existing suffering and the best security 
for the proper compensation of all efficient teachers, is increased 
endowments, and no Trustee or President will decline any offer 
' of addition to endowment. 



THE COMPENSATION OE COLLEGE TEACHERS. 

FBOFESSOa JEF7EB80N B. PXETCHBB, COLUMBIA UNIVEESITT. 

Compensation is twofold — ^wages from the public served, 
esteem by the public served. The compensation of college 
teachers is in both ways inadequate. They see this clearly 
enough ; one day the public will — ^when it sees it is not getting 
its money's worth. Inadequate compensation — I do not say 
inadequate salaries merely — ^means, in the long run, inadequate 
men. There may be always some who teach for the love of it; 
some financially independent of salary ; but the greater number, 
if at once underpaid and underesteemed, will all too Hkely be 
timid mediocrities, cajoled into the job by scholarships and 
fellowships, cajoled out of it by pensions. Such a faculty, 
incapable of self-government, will indeed need the big stick held 
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over it. Tbci-e, iudeed, as Presideut Autlrews mys of existiug 
faculties {Educ. Hev., Mar., 1906), — "only a military autliov- 
ity can proJuce imifona procedure," — and their uniform 
would mOBt appropriately be a livery. There, the course of the 
devoted few muat be an "obstacle race," and the attitude of 
the financial independent few will be either a politic condescen- 
sion or a disdainful aloofness. 

There are those telling the public that this cheapening of the 
profession and of the professor ia a fact accompliahed. Their 
language is more — or leas — polite. 1 quote: "With rare excep- 
tions, the higher educational institutions of America have been 
silenced or enlisted in the service of wealth." (T. JH. Will, 
Arena, September, ItlOl). 1 quote again: Trustees, "in the 
main financiers," "have come to regard the faculties as mere 
hired employeeB." (W. C. Lawton, i'duc. liev., Nov., 1906). i 
quote again: "The American professor lacks not only inde- 
pendence of income, but also of heart." {it>.) These are 
samples of the less polite language of our critics. ESomewhat 
more subtly phrased - this allegation- — "There is ground for 
maintaining that the methods of the business corporation and 
the political machine have been somewhat wantonly applied to 
educational administration in this country" (J. M. Cattell, 
Independent, Dec, 1905) ; or this — "Facilitation of adminis- 
tration meaaurra and some practical executive efficiency Mn 
professors] is more apt to meet with tangible rewards than are 
more academic talents," (J. Jastrow, Science, Apr. 13, 1906). 
But I will not multiply quotations. I have read some twenty 
articles of recent dat«, of which the common thesis is "commer- 
cialism" of college administration and consequent "degrada- 
tion" of the college professor. The writers of these articles are 
themselves college professors and college presidents. If they 
speak truth, no wonder President Thwing sighs over "a call- 
ing which has, in recent years," he declares, "been in peril of 
failing to summon the worthiest." (No. Amer. Rev., Nov., 
1905.) 

Perhaps their picture of Darkest Academe ia a caricature; 
controversy tends to caricature. But a caricature exaggerates, 
not invents. I do not think it quite "A Fair Question," which, 
in the editorial columns of the Educaiional Review (Sept., 
1906), asks which college it is that is thus "commercialized," 
and where the professors ere so "degraded." Just or not, the 
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arraignment is not of a coH^, but of a college system. Evi- 
dence — if evidence there be — ^must lie in & bill of particu- 
lars, offensively personal particulars. Undoubtedly, there is 
a tone of mystery among our critics — ^though, heaven knows, 
not in all ! — an air of "I could tell a tale, an I would !" Do 
we college folk want public tale-telling on one another i Must 
we brandish the muck-rake, too 'i If we need house-cleaning, 
why not apply Bunyan's really pertinent parable of laying the 
dust before sweeping it ^ Let us do this dust-laying in our own 
faculty -rooms, behind closed doors and windows, lest we make 
our unmitigated dust so abundantly to fly about that the Chris- 
tian public will almost therewith be choked. And that would 
be hardly the way to "summon the worthiest" into our calling. 
And, as I said at first, public esteem is a part, the more 
precious part, of our compensation. Very particularly may 
the professor exclaim with the poet — "He who steals my purse, 
steals trash" (and mighty little of that!) ; "but he who steals my 
good name" — well, as a class, we set much by a good name. And 
our social "good name" is precious, as well as our moral "good 
name" — ecpeciaily to our wives, "A Professor's Wife" has 
recently told (Independent, Nov. 30, 1905), how she brings up 
her professor and four children in a middle-western town on 
$1,100 a year. Her mood, in the main, is one of half humorous 
deprecation of the struggle; she is not unhappy; but onee she 
does grow bitter. "With all this straining to live cornea a wish 
from the President and Trustees of the college that we mingle 
more in town society ; that it will be a good advertisement for 
the college to be well represented everywhere. Who can afford 
the evening dress to go ? Or the evening's sewing left undone ? 
Who can return invitations ! Who has the strength — and this 
at the highest premium — who has the strength to spare S Not 
one of the wives of the Trustees who desire this has ever called 
on a professor's wife, much less done anything to bring the col- 
lege people into her circle of acquaintances. We meet them at 
college receptions ; they always exjireas their interest in the col- 
lege, and that is all." Whore is the fly — rather the wasp — in 
that woman's ointment? AVhen she says — "Our tastes and 
education make us companions of the reflned in easy circum- 
stances, but our incomes are those of mechanics" — is it being 
paid like mechanics, or being treated by richer women like a 
mechanic's wife, that makes her wince? "She ought to rise 
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above each pettiness." How easy is "ought" — for others ! 
Besides, for the poor professor's wife there is the galling sense 
that the Trustee's wife is not wholly unjust, wholly snobbish, 
la there not a natural "great divide" between opportunity and 
lack of opportunity? 

And the same "divide" threatens between the drudge-wife 
and her own husband. She shares his lack of compensation; 
does she share his compensation of the intellectual life? She 
began his equal, his intellectual confidant She may continue 
30 ; but all is against her ; by the very nature of her and his com- 
mon, yet how diverse, lot, the horizon of hia mind broadens, 
while that of here is by petty drudgeries narrowed and con- 
fined. Search your own hearts; ia not the last state of that 
woman, intellectually, worse than her first? 

Yet I am not now pleading 90 much for her as for the profes- 
sion into which she has married. The drudge-wife may 
develop into the saint, rejoicing in her very worldly limitations. 
But the saint is not as yet a staple; most of us would "rather 
see, than be, one." The college wives I happen to know are 
not talking "saintly" about compensations; they are talking 
mad. Were they really mechanics' wives, their men would be 
on strike. As it is, they are only — ^many of them — ^boycotting 
the profession. I know painfully few professors' wives who want 
to see their daughters profe^ors' wives, or their sons professors. 

Our abler young men do not seem to be in need of much dis- 
suasion. Perhaps they do not care to yoke their wives, won or 
to be won, to such a plou^ in such a furrow. Anyhow, many 
people are saying privately and in print, that our yoimg law- 
yers, doctors, journalists, businessmen, are stronger men, have 
more red blood and more gray matter, than our young college 
teachers. The comparison ia difficult as well as odious ; I hope 
it is wrong; but the opinion is too current to be negligible. And 
if true; then is our circle vicious, indeed. Worse recruits must 
make present conditions, whatever they may be, worse; and 
worse conditions must draw still worse recruits. 

Miss E. H. Pope, in the Educational Review (Jan., 1906), 
finds in the hard conditions of the college instructor the deter- 
rent. I doubt ; and I dwell on my doubt, since your Secretary 
suggested my discussing especially the salary question as afEect- 
. ing the younger men. Well, to me the younger college teacher, 
the instructor, seems at present better off, relatively and abso- 
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liitely, than the professor. I recognize that his training is 
costly — more costly than in any other of the learned professions. 
A writer in the Educational Review (Jan., 1903), has com- 
puted the total number of years spent in educational prepara- 
tion beyond the secondary school for clergymen as 3.19 ; physi- 
cians, 4.09; lawyers, 2.95; college profeaaors, 5.36. Perhaps, 
the young college teacher finds more assistance in scholarships 
and fellowships, readier means of adding to his income by tutor- 
ing and the like. At any rate, once a position obtained, he is 
better paid than the young parson, and in an immediately safer 
harbor than the briefless lawyer or the doctor without patients. 
The instructor's patients come with the job; his income, such as 
it is, is ass\ired ; in some places, he gets good rooms on the virtual 
sinecure of proctoring, and cheap, good board at the university 
commons. He has to work hard; but his medical and legal 
friends are working pretty hard, too — to get work. He has his 
long summer vacation, and his several winter holidays. Of 
course, he works during a considerable part of them, but not so 
continuously as most young men, even many well-to-do ones. 
And he can change his work, which they can't. If the instruc- 
tor would progress he must travel, and Hiss Pope's figures show 
clearly that he cannot possibly afford to travel. £ut he does 
travel. !Frankly, it is a mystery to me how he does; but he 
does. He is, for his years, the most widely traveled member 
of the community. Even graduate students, squeezing along on 
scholarships and a little outside work, find a way. One such 
came to me only the other day with a dolorous tale of probably 
having to give up his degree for lack of funds. After some talk 
and figuring between us, he cheered up and said he guessed he 
could make it out someway, and in that case, he added, casually, 
"I guess, too, I'll run over to Germany this summer." He was 
in Germany all last simuner. Oan the professor achieve the 
impossible this way? "The professor," remarks Bliss Perry 
(Scrib. Mag. October, 1907), "sees ligh^heart«d tutors sail for 
Europe every summer, but as for himself he decides annually 
that it will be wiser to wait just one year more." 

The instructor is not burdened by responsibility. Not to 
speak of outside responsibilities, he has little or none in the 
way of administration. President Andrews is so impressed 
with the blessedness of this administrative irresponsibility, that , 
he urgos it upon professors alsa "H American faculties," be 
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says {£duc. Rev., Mar., 1906), "are ever to compete with tlie 
best Uenoun ones in amount and quality of literary output, 
they must, like earnest saints, lay aside every weight" — mean- 
ing weight of administration. In view of the fact that "the 
beat German" faculties bear the whole weight, apart from the 
budget, of their university adminiatration, and besides — ^to 
judge from what Professor Brandl recently told me — attend 
to all manner of clerical details down to having books bound for 
the university library, President Andrews might better have 
dropped his "Germans" and stuck to his "saints." But the 
instructor is in that state of immune blessedness. He has foimd, 
like Wolsey, the blessedness of being little. And he has another 
blessedness still, the beat of all — Youth. 

If he marries ! Ah, well ; then may he indeed cry out with 
Portia — "Scant this excess, I feel too much that blessing!" 
But is he, for the time being, less able to support a wife than 
are his age-fellows in other professions ? I believe it to be a 
fact that, as a rule, he marries before they do. An income 
assured, though small; a stay-at-home habit of life; a less 
absorbing, and consoling, contact with men; perhaps a some- 
thing temperamental — a something of the Parsifal maybe, of a 
sweet simplicity or "Pure fool"-ishnes3 — spurs youjig Aca- 
demicus to rush in where young Practicus fears to tread. 

No; not the near future, but the far future of the academic 
profession it is, I think, that daunts able young men. "The 
young mants thoughts are long, long thoughts," His imagina- 
tion looks not to the threshold, but to the throne — or more 
prosaically, to the professional chair. He does not, the right 
sort of him does not, covet an "easy chair," such as Cambridge 
fellqivs used to lounge in in Gray's time. I doubt if hia imag- 
ination warms at that ultimate "invalid's chair," in which, a 
pensioned supernumerary, he may look to doze away his declin- 
ing days. President Pritchett, I must own, thinks differently. 
He urges {Educ. Rev., June, 1906), that the "disadvantages 
which attach to the calling of the teacher by reason of small 
salaries must be offset by a removal of the uncertainty of pro- 
vision for old age and disabilities, if strong and ambitious men 
are to be drawn in sufficient numbers to that profession." He 
is at pains to protest that the Carnegie pension is not a "char- 
ity." The individual professor does not ask for it, his college 
asks for him. There is a distinction there; let us call the pen- 
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sioQ a "charity-once-removed." I do not pretend to be a 
"strong and ambitious man," but if I were, I think I should 
still rather enter a profession where 1 might arrange for my 
own old age and disabilities. On the pension basis, the 
academic race is one where the stakes are to be equally divided 
between the winner and those who "also ran." Will that kind 
of race attract the man-who-wins i Moreover, it is questionable 
how, as someone has recently put it (G. J. P., Nation, May 18, 
li)05) — how a pension hereafter is going "to pay the grocer 
now." Sut, we are told again, professors have no idea of 
business ; it is a kindness to safeguard them by trusteeing their 
incomes; that is what a pension really is. in some colleges, 
salaries are actually discounted to form an involuntary 
insurance-fimd. The professor, in others words, is put on the 
plane of UnaneJal irresponsibility legally occupied, 1 believe, by 
women, infants and idiots — with great injustice to women! 
What an inducement to ''strong and ambitious" young men I 
From this last viewpoint, their future chairs suggest those with 
long legs and protecting trays usually provided for nurseries. 

Trustees for our personal financial responsibility; trustees 
for our collective administrative responsibility; help at the 
be^nning in scholarships and fellovrsliips ; help at the end in 
pensions; in the middle need of help — and our Presidents 
(most of whom, professors once, know the need but too w^), 
appealing to the generous public for this help; the academic 
career, then, a long limp between two crutches — ^will "strcmg 
and ambitious" young men want it ? 

And the generous public — ^what may it say to the appeal of 
our Presidents? It reads in President Butler's report (1906) 
that Columbia professors in 1876 were adequately paid; but 
that "This very satisfactory scale of compensation for pro- 
fessors was not, however, maintained for more than a few 
years." Then "b^an the rapid expension of the college into 
a university, and the resources .of the corporation were far 
from sufficient to permit the payment of this compensation 
to the lai^ number of new professors who were from time to 
time appointed." And the great noteworthy expansion of the 
university, which had been brought about by the labors of the 
imiversity teachers, has also been brought about at their 
pxpense. "Well the public may reply — I don't, being one of 
the "new professors" aforesaid! — but the public may reply: 
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"You university teachers have been expanding beyond your 
incomee, you have be^i speculating on a niai^in; and now that 
your stock hasn't gone up as you expected, you ask us to cover 
your margin — why '(" We teachers have our rejoinder. "We 
did not do the speculating; it was done for ua. Administration 
is not our job." Might the American public retort: "Then 
why don't you, as Americans, demand back your prosperity of 
1876 on the principle of 1776 ? You have been taxed for what 
has happened; shall you admit taxation without representa- 
tion V 

This is very crude reasoning on the part of my supposed 
American public. We wouldn't, if we could, go back to the 
college of 1876 even for the salaries of 1876. Too many of 
our own academic heads would have to be cut off, for one thing. 
And what of our beautiful buildings, of which, for all our 
grumbling, we are so proud ? I am even sometimes disquieted 
by a doubt whether if the generous public were to give us more 
money, we should necessarily become as a body more efficient — 
or at least as eflBcient as university men as a body ought to be. 
Intellectual efficiency is a fimction of brain ; wherefore I would 
cry with Meredith — TMore brain, O Lord, more brrfin !" The 
"strong and ambitious man, the man of brain, is not appealed to 
by any promise of immunity from responsibility, individual 
or collective. Strength courts responsibility, and thrives on it, 
and the responsibility behind which strength is, makes good. 
Hold out to yoimg men something to fight for — a big income, a 
dignified position — and you will get the "strong and ambitious 
men;" hold out to young men a consolation prize for failure, 
failure through old age or disabilities — and you will attract 
faint and timid souls, I am aware that we have to do with 
scholars, and that there is this truth, after all, in President 
Andrew's notion, that scholars who would be only scholars "must," 
like earnest saints, lay aside every weight," But wc have to do 
not with scholars only. For the scholar who is also a pro- 
fessor, lonely sainthood, however earnest or beautiful, cannot 
be the goal. He must educate men as well as minds ; more than 
that, he must shape education itself. Let him be an "earnest 
saint" by all means, but not a saint who has laid aside every 
weight of responsibility but his own little burden of scholar- 
ship. 

I believe that strong and ambitious young men would bo 
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drawn to a faculty which has not laid aside, but resumed, its 
just burden of educational administration — to a faculty of 
whose discussions it may not be said, as Prof. Stevenson now 
says : "There is no reason why faculty discussions should not be 
aimless; decisions carry no weight except in matters wholly 
insignificani" (Pop. Sci., Mo., Nov., 1906). This matter of 
' compensation is not insignificant. It is not a personal stake 
merely, but the stake of the profession ; without adequate com- 
pensation the profession dry-rots. la not the faculty of the 
profession responsible for that ^ If so, then the faculty should 
declare for compensation first, for expansion — when we can 
afford it The faculty should say — we will not hold out our 
hats to the public; we will make the public pay higher tuition- 
fees. We are giving more, and charging less than we used to, 
the lower value of money remembered. If we get fewer stu- 
dents, we shall need fewer professors. Better fewer students 
well educated — I do not mean highly educated — ^than more 
students ill educated. Better fewer professors competent than 
more professors incompetent. Our medical schools are rais- 
ing fees ; our legal schools have few professors ; yet in efficiency, 
through adequate compensation, both outrank our colleges. 
Finally, the faculty should say — efficiency springs from com- 
petition; therefore we will make our highest chairs highly paid 
chairs, but hard to reach, hard to stay in. We will give strong 
and ambitious young men to know that there is room and sun- 
shine at our top ; and they will feed our roots, even if the con- 
ditions there be still a little dark and knotty. Fed with 
strength at the roots, the academic body will grow tall and 
strong. 

If tho faculty said these things, said anything witli con- 
viction, it could enforce its convictions. The public would 
back it, if need were. Its prerogative in decisions which con- 
cern itself has not been usurped, but abdicated. 

I believe, with some others, that the question of compensa- 
tion waits upon the resumption of its abdicated responsibility 
by the American college faculty, the facuUas, or rightfully 
sovereign power in the educational domain. . 



of the Middle Stales and Marykmd 31 

TEE COMPENSATION OF COLLEGE TEACHERS. 

FBOFBSSOB EDWABD E. HALE, JE., UMION UNIVBH8ITT. 

Peofessoe Edwabd Eveeett HalEj Je. — Mr. President, 
Ladies and Gentlemen: I noted several things in the news- 
paper thia morning that are of some interest; and I want to 
call your attention to one or two of them before I proceed to my 
own remarks. The first of the notes (which I read coming 
down in the train), has this heading: that "French Lawmakers 
Vote Raise," wbidi means that the Chamber of Deputies the 
other day voted to increase their own salaries. On which the 
New York Sun remarks as follows : "They boost their pay in a 
hurry; need the money, but won't get it;" and explains that 
their votes do not of necessity provide the means. We may 
have some such views as that in mind in the consideration of 
this subject. We shall have little difficulty in determining the 
necessities of the case; but in determining the means — the 
actual means whereby they may be carried out — we shall have 
more difficulty. For myself, when I told your Executive 
Committee that I would write a paper on this subject I had 
no idea what I was doing. Contrary to their usual practice, the 
members of that committee did not invite in this case an 
expert, I am not remarkable among college teachers for my 
knowledge of our topic, and I have no special attainments in 
this field. I am not a statistician, for instance, or an economist, 
to be practiced in considering such matters; nor have I any 
connection with college administration, as though T were a 
Trustee, or a President, or a Treasurer. I know only on this 
subject what any one of you may know, what every one of you, 
I have no doubt, does know. I know, perhaps, a little more 
now than I did when I b^an my considerations; but that, I 
t^iink, is all that I need to say in recommending myself to 
your attention. 

It is unnecessary, I believe, then, for me to say that I have 
made no exhaustive inquiry into the facts of the case. A real 
investigation of all the facts would be far beyond my power ; 
and a partial investigation would merely be one of a number 
which must be superseded when this subject is dealt with by a 
competent authority. A real investigation of the subject, of 
the facta in the case, by some general body, would be an excel- 
lent thing; meanwhile you will allow me, I believe, to take 
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one fact for granted, n&mel;, this (which has heen mentioned 
hefore, practically,) : that the compensation of college pro- 
fessors is less than is needed for their full efficiency. Perhaps 
this view needs proof, but I think not. I shall certainly not try 
to give it. 

Among other notes that I mentioned in the morning paper 
was one in the New York Sun, which takes quite a contrary 
view, of which a writer remarks as follows : "It i& a fallacy to 
say the teachers" (and college teachers are spoken of) — ^"it is 
a fallacy to say that college teachers are underpaid. A good 
teacher is generously paid in kind. The man who handles 
money, and goods that are valued in money, makes money ; the 
preacher who labors in the spiritual realm gains in the spirit ; 
and the teacher who tills the intellectual field reaps his harvest 
in that field." I believe that to be the case ; but I do not think 
that it can be used as an argument against the proposition 
which I start with. Mr. Carnegie, in establishing the Pension 
Fund, says: "I have reached the conclusion that the least 
rewarded of all the professions is that of the teacher in our 
higher educational institutions" — the least rewarded. That 
was the opinion of a business man who proposed to invest 
$5,000,000 upon it. If it were contrary to the opinion of 
others who have looked into the matter we might possibly think 
it doubtful ; but as it merely states what has long been held by 
almost every one who knows anything about it, we may well 
enough pass it till it is successfully disputed. 

In Mr. Carnegie's statement is one point that does not 
belong to our subject; he believes that the teacher's profession 
is the least rewarded. We need not go into a comparison with 
other professions. It is enough for me to hold that it is not 
well rewarded. This matter was somewhat discussed a dozen 
or more years ago. It was wisely felt, say ten or fifteen years 
ago, that a number of circumstances had conspired to put the 
college professor, with a salary much the same as lie had had for 
twenty-five years then, at a considerable disadvantage. It was 
believed at that time by many that in the reorganization and 
accommodation of college life in the last quarter of the nine- 
teenth centtirv, for instance, the professor's salary was an 
clement that had not been cnnsidered sufficiently ; but since 
that time— say fen years ago — the cost of living has greatly 
advanced. Prices have pone up, as everybody is aware; just 
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liow much they Imve gone iip, is imimportaut. Many great 
industrial bodies (as, of course, we must have noted in tlie last 
month) — many great industrial bodies have made a ten per 
cent, raise lately in the wagea of their workingmen. It is BOt 
likely that the rise in prices, which has caused this raise, is less 
than ten per cent.; I have heard it ptit as higli as thirty-three 
per cent. The point of importance is that it is considerable ; 
and on this let me read you anotlier note that I clipjied from 
the pajHT this morning, it comes from an address delivered not 
long ago by the late President Spencer, of the Southern Kail- 
way. 

He writes, in speaking of railroad administration, having 
no idea of college matters, and no consideration of them at all. 
I could merely read his remarks to show that we are really 
dealing with facts and not with some academic dream. He 
writes: "In regard to the management of railways, with the 
increase in the price of everything tlie carrier ninst buy, and 
with decreasing rates a point mnst nltimately be reached where 
the carrier's capacity to meet the public demand for increased 
facilities must be substantially impaired." 

Now we do not look on decreasing rates, namely : decreasing 
salaries, to be euro, but we do look, as he did, upon an increase 
in the price of everything; and we must, therefore — even if 
salaries remained ])recisely the same — wc miist, therefore, look 
to a point where onr capacity to meet the public demand mnst 
ln' substantially impaired. 

We are, then, in a jtosition in whicli it is generally ngi-eed, T 
Ix'lievp, that the salary of the college teacher is very low. 
Whetlior it is lower than eonchio-s to liis best efficiency may still 
be a question with some ; but when we consider that some of the 
difficulties of very low salaries are, for instance, ansiety for 
the material aujiport, a prospect of hasty and slighted work, a 
tendency to intrigue, and possible injustice, a certain com- 
mercializing standard (and tliese T note from one or two 
articles written on the subject by others — every collepr teacher, 
T think, here, knows that these are serious ]>09Bibilifies) — do 
they not liindor the effioiency? I do not name them myself; I 
take them from a discussion of the subject which offers also the 
chief danger in a state nf things better than what we know now, 
a state of things in which a professor is well pnid. There is the 
danger that a professor may go to sleep comfortably in such a 
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Utopia as a college would be with decent pay. That is tbe only 
difficulty oil the other eide; and that that is a perfectly real 
danger and a groat one the whole history of university life 
ahowR. There is scarcely ono of us that has not seen an 
example of it. It is a po.'jsiblo danger that a professor, if com- 
fortably situalecl, may get lazy and not do his work, but it ia a 
danger which will not, in my judgment, become generally press- 
ing for quite a little while. 

Sujiposing, then, that I may take all such mattecs for 
gi-anted, let me go on to what seems really the interesting topic, 
namely : What are you going to do about it ? I know there are 
many otlicr interesting standpoints. We might take a philo- 
sopliic view, or discuss the real basis of compensation or tlie 
real value of services rendered ; but, as I have pointed out, 
those are not directions in which I have any ability; I can 
merely ask you to look with me at the practical standpoint, 
from the practical standpoint, and to ask what can the pro- 
fessor do about it ? I might take a somewhat wider view, but 
I shall not at all lake tlie view of the Trustee, who is able to 
vote to increase salaries. 

Considering, then, the matter nlono from an individual point 
of view, I believe that we may represent the facts of the situa- 
tion at once effectively and elegantly by an equation as follows. 
Tf you like to write it down, it may perhaps render the rest 
of the ])iiper clearer to you to do so. 

We thus liitvi' a graphic presentation of the circumstances 1 
have in niiml. (', you will readily guess, iiieims Compensation; 
E, it ia nut hard to say, must be Efficiency. What will N be? 
Why, K is the Need of the college professor. 



ccive a difficulty of our presentation. If C should increase 
in a remarkable and disproportionate manner, beyond all com- 
parison with X ; then shall I imagine that E ia also to increase ? 
Would not the professoi', then, enter that sleepy TTtnpia, alluded 
to a short time ago? Possibly he might. Tt would be bad if 
he did. T would gladly have the experiment tried. 1 ofEer 
mvself as a subject; but I am afraid wo need fear no such 
remarkable or disproportionate incrcaao. 
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But we bave another danger. A great thinner of the last 
century in a celebrated monograph on things in general, con- 
sidered some branches of our topic. Thomas Car- 
lyle, in Sartor Eesartua, presents to us Professor Teufelsdrockh 
considering what he called the fraction of life ; and what does 
he &&3 about it ? "The fraction of life can be increased in value 
not so much by increasing your numerator aa by decreasing 
your denominator. Then," lie cries, "make thy claim of wages 
as zero ; for unless my algebra deceive me, unity itself divided 
by zero will give infinity." 

Here, also, we may readily be led to error by the too limited 
consideration of our problem. In following it out, we might 
readily get to such a point that, as a learned writer remarks on 
this subject: "Compulsory plain living may produce a race of 
professors incapable of high thinking." 

Avoiding, then, such extravagances, let us think of the gen- 
eral ; let us consider our ratio of efficiency. Let us, in other 
words, see what may sensibly be done, either by increasing the 
numerator or decreasing the denominator; either in increasing 
the professors salary or decreasing his needs. 

What means are offered ? I suggest a nimibcr that seem to 
me practical. Moat of them, I add, seem to me ridiculous. 
Some of them arc so, But all have boon thought of seriously or 
put in practice. 

First, one moans of increasing the numerator is fiir alumni 
or other persons to give tlie Trustees of any institution certain 
sums for the special purpaio of increasing the salary list. This 
was done some years ago bv a prominent and distinguished 
graduate of one of the smaller New England colleges, and i% 
lieing done now, T believe, by more general subscription among 
the graduates of Harvard. T have no doubt there are other 
institutions with which I am not familiar, with other circum- 
stances with whifh I jini not fnuiiliar. What shall we say of 
such efforts? Certainly we shall say, first, that they are 
inspired by the finest of feeling. I sliould welcome an increase 
of salary, of course, like anybody else; but I should like, I 
think, perhaps best of all, an increase coming from an old 
graduate or graduates. To have a fellow say to one, on gradn- 
ating: "Professor, I got a lot of good out of you," is one of the 
rewards of the college profe„isor. More would jfc be, T cap 
fancy, for .a graduate of spmo years' standing to say: "] 
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remember jou and your work so vividly tliat I waut to make 
more return now than I could at that time." Still, in spite of 
all this, 1 cannot say that I think tliia is the best stilution of the 
subject, oven thougli it be an attractive one, and even though 
it were generally followed. It looks a little too much like 
making a benefice out of what should be a right. To tide over 
a serious time it is doubtless well, but cannot, I lliink, be a 
l)ermanent solution. 

Now, what next ? Xext I offer a suggestion which can not 
be put in dignified words. It is that one should bully or 
cajole president and trustees until his salary is raised. Now, 
under this head, come first all the agitation and intrigues which 
are too great a possibility in a university, as elsewhere doubtless 
where salaries are very small. I shall not say anything about 
it. Some of you may not think it is a danger; but my 
experience of university and college life leads me to believe 
that it is a danger — a danger that easily arises from the con- 
ception that the salary list is to sonic degree within the control 
of the trustees. It may here be noted that this particular view 
is correct; the salary Hat is a part of the budget and may be 
raised or lowered as the finance committee may see fit. As a 
nile, the understanding is diffused that professors' salaries arc 
just as high as they ])0S3ibly can be. Professors really do not 
know much with exactness of the financial affairs of the colleges 
to which they belong; but it is most probable that the tnistees of 
luoat colleges consi<ler the ]>rofessor's salary as definitely fixe<l 
until something like a cataclysm shall come lo change it. It is 
olwervcd in some statistics ou the siibject juiblishcd not long 
ago in the Popular Sr'ienrr, Moiillili/ of tlie salaries at one of the 
State institutions'of the West that the income of that institu- 
tion had doubled in the last seven years, and the average salarv 
had increased ten j)er cent. Doubtless the nnnaindpr of the 
increase was spent on very worthy objects; but it appears plain 
that unless there were definite restrictions on the increase of 
income, the trustees vufflii have doubled the average salary had 
they seen fit. Tliey probably did not consi<ler it needful, and 
it surely was not from their standpoint, supposing they could 
hold their professors, or get others equally good without doing 
so. A professor asleep in that Utopia we heard <)f is not nearly 
so stirring a sight at Commencement as a new g^s'mnnsium. 
Thirdly, it may frequently have occurred to some of those 
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present to en<lcavor to iuBucucc salaries by tlic formation of a 
trades union, Tlic ttluiirdity of t)iia plan ia not quite so great 
as it api>ear8 to most of yon, Otiicr learned bodies (l>j whom 
I moan aocictiea of ([(K-tors imd lawyers) — otlior loamed ' 
iKulios liuve followed sonic sucli steps. The joinine together 
of doetors for the purjKwe of regulating the fef-s for their pro- 
fessional scr\'ice8 is not, I think, unkno\ni. J liavo never hoard 
of a tratlea union of college ]>rofessor9. 1 have hoard of what 
seems to be an attempt in that direction, when an invitation 
was sent out to all members of a respectable professional 
organization to boycott a certain institution by refusing to 
accept positions there. That notes a possibility. Whether it 
be an adequate possibility is for those who will discuss this 
question to determine. 

Another recourse for the professor, and the most obvious one, 
and the one put in practice very frequently at the present time, 
is to do outside work. It ivould seem that this is a very good 
solution of the difficulty, "A professor is paid," one may hear 
it said, "for eight months' work; and during those eight 
months ho does not do more than three or four hours a day." 
There are many professors who do mnch more and many who 
do much less ; but if we take twelve recitation hours a week, and 
suppose a man would take an hour in preparation for a week's 
work, we shall hit a good many eases. This work does not all 
come at convenient times; but it may m<)stly bo arranged at the 
desire of the professor, f'onnting the summer vacation, then, 
the professor has about twice as mueli time at his control as he 
has to give to collf^ work, and, supposing him to be paid at the 
same rate, the salary nuiy 1k> practically three times what it 
appears on the college lx«)ks, making a sum total that he can 
live on very comfortably. 

We have all heard or made calculations liko that; and we 
know, of course, that tliey are somewhat misleading. The 
professor never has so much time nt his disposal; and even if 
he did, he could rarely find any work which is even as well paid 
as college work. Some men, especially in branches that have 
technical applications, can do so; hut most cannot. However 
low the college salary may be, it is munificent compared with 
literary hack work, so far as 1 am acquainted with that useful 
stopgap; hut wlietlier it be remunerative or no, the whole idea 
of outside work is, to my mind, on principle, false. T have 
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done a great deal of it myself, and 1 am afraid it would liave 
been better if I could have avoided it. It is well enough for a 
college man to publish a book or two, or something of that sort; 
but, with reference to college, we may aay (I think you will 
agree ^th me), that in moat colleges the professor will find 
ample and useful occupation for his time, even beyond his col- 
lie work, in taking an interest in college study and college 
life, and also (here I am not speaking humorously) — also, in 
cultivating a leisurely frame of mind in which he can think of 
interesting things. This last occupation may seem amusing; 
but the leisurely professor is, other things being equal, much 
better for the college than the professor who is always on the 
rush. He has time to think of his work and of the fellows for 
whom he works ; he has time to consider the necessities of the 
college ; he has time he can make his own, he has time to make 
the college the center of social life. If he keep his nose to the 
grindstone he has no time for these excellent things. 

The next suggestion that I make is that a college professor 
should increase his salary by speculating in stocks. This seems 
to you a very strange solution, doubtless; and I have merely 
mentioned it because it seems to be a practical one. Not that 
I speculate myself; but I' receive by mail a great many invita- 
tions to do so. I receive a good many invitations to invest my 
savings in enterprises recommended by one or another firm of 
brokers of whom I never liear otherwise. As there is no per- 
sonal reason why I should get such things more than anybody 
else, I suppose it is because the people who want to advertise 
their speculations consider college professors to be fair game. 
Tt shows to what a pass our conditions have come that I should 
be allowed to mention this matter at all. It surely is too mnch 
of a temptation. 

The last possibility that I mention la that the college pro- 
fessor should marry a rich wife. It would seem to be greatly 
to their peace of mind and to the advantages of the institution 
with which they are connected. It might even he made a mat- 
ter of regulation. It is not so absurd an idea as it seems to 
some of you. In the German army, as I used to be informed, 
an officer was not allowed to marry a lady with less tlian a cer- 
tain income. This matter is not so different. The class of the 
collpge profo.tsor is a species of aristocracy that only nee*ls 
money to be highly respected. Now, what better than that the 
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wife of a man of learning should liaply be able to relieve him 
of bothers and worries, to give him time for his leiirned labors, 
to give him books and opportunities for scholastic research, to 
give him that social standing, which is such a great help to hia 
work ! I shall certainly interpose no objection. If I did, doubtiess 
the learned works now produced in the leisure hours of well- 
married professors would rise up in the mind o£ every one to 
refute my sophistry. , 

Now let us look at tli© other side of the question. We have 
been considering the agreeable matter of increasing the pro- 
fessor's compensation ; now let us turn very sliortly to the dole- 
ful task of limiting his needs. How decrease the denominator ? 
What do we find ? It is an enthusiastic Teufelsdrockh that 
cries : "Make thy claim of wages at zero ; then thou hast the 
world under thy feet." But in a financial sense, to make one's 
claim of wages zero would tend to make one's wages zero; and 
that, in a general way, would not result in putting the world 
under one's feet, but rather in putting one under the feet of the 
world, or at least imder that part of it that walks in cemeteries. 
We cannot well make our claim of wages zero without 
acknowledging that we need as professors only what may chance 
to come in our way. Now that is not usual — making our 
claim for wages just accord with our need. Consider that lat- 
ter. And here we want first, to consider different means 
actually in operation for decreasing the needs of a college pro- 
fessor; and of these the most imjTOrtant in my mind is the old 
age pension, which has already been diaciissed. 

A pension after servic<! is really a present help ; although I 
(hink one of the preceding speakers held a different view — that 
it relieves one of the necessities of saving anything for the 
future. It is possible that being relieved of the necessity of 
saving will not be much of an economy to many ])rofes^orfl. It 
will not be economy to those who do not save anything. Still, if 
a man saves nothing or (what is something of the same kind), 
keep no life insurance policy, yet oven then the certainty of the 
pension is a moral asset whicli will be of greater or less value 
according as the person in question be solicitous as to the future 
on the one hand, or either positively or a little Inkewami 
on the other. Ixst us then put down the present step toward 
pensions as a step in the right direction, Tnst at present it 
may not seem wise to advocate an addition of a life insurance 
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pTOvision ; but 1 am inclined to tlniik tliat a careful study of 
the question by cxijorts would show that a life insurance pro- 
vision would not be very much more expensive than a ix^nsiou 
syatj^ni; or (ixThajw we sliould say, since we are now dealing 
with what ought to be), woulil be equally necessary or just. 
How many of us know widows of colleagues who keep student 
boarding houses ( ! luivc known a number and they seem to 
mo to have had a very charming pi>sition among the students. 
Perhaps it is well tliat flie life companion of one who devoted 
himself to the intellectual welfare of these bright young aoula 
should continue to keep in touch with them and carry on the 
beautiful influence of her dear departed by that only way 
open to her. It may be right; but how many .widows of col- 
lege professors would obey the impulse if tliey could help it ? 
Life insurance, I should say, is probably (juite as right and 
just as the old age jiension. 

But we come now practically from those more external 
means — we come to those within the actual control of the pres- 
ent professor; and of tliese the most obvious is that he should 
limit his desires. Xow on this subject I have very little to say. 
I have endeavored to accomplish the end myself with very little 
success. I have found tliat, in spite of my most earnest 
efforts, my desires soared far Iteyond my possibilities; and, 
further, 1 have considered, with a view to my own availability 
in the university, that it was decidedly best that they should do 
so; so I get into this difficult position here: that if I recom- 
mend really that the professor shall control — shall limit — bis 
desires, I advise something which is not for the best advantage 
of the college in which the professor may be. I shall leave the 
matter to your consideration and pass rapidly to the third point, 
which is that without limiting one's desires one should curtail 
one's exjjcnses. Xow this is evidently a question that you all have 
thought on, too. It is a question on which my wife ought to be 
heard, rather than myself ; and therefore I shall not go further 
in discussing it, I shall merely offer it to you in my 8ur\'ey 
of the conditions and pass rapidly to the next subject, which I 
shall treat in a still more wholesale manner. 

The next means is to have a small family. 1 consider that 
a very grim solution. 1 think it enough and more than 
enough to suggest it; and so I pas.< to my last consideration. 
The last consideration which had to do with raising the numer- 
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utf)r was lo luarry a rich wife. Tlio last c<ms id oration on tlio 
list ill tleercasiiig tiie dcuomiiiator la — J rc^t't to say — to have 
no wife at all. Tliis pro]K>sitioii is by uo iiicaiiii so absurd as 
some of those wliioli j have already inentioned. It is well 
known that it was a universal condition, or pretty nearly so, in 
the teaching body of nnivcrsities for a long time — at least for a 
Kroat part of it. It is the condition of the present day with a 
S;reat part of one of the professions that may readily enougii 
1)0 compared with the teaching profession, namely: the- clerical. 
There is no donbt that a celibate teaching force has certain 
advantages. 1 am not fnlly prejiarcd with the facts ; but I 
believe this view of life is generally preferred by the ladies who 
go into the teaching profession. Not that any of them have 
wives ; but, as a ritlc, they have no husbands. I have never 
gone over the question with any of tlieni ao as to bo able to 
present their views. The plan is not, as a rule, received with 
favor by my sex. Almost all college professors whom 1 know 
are married. They seem to think, as a rule, that it is well 
that they should be so. I agree with them entirely. 

So, then, I have run over the matter (and I see I liave already 
excee<lod the time which is allowed to me) — I have rnn over 
shortly some of the means whereby we may more readily 
increase our ratio of efficiency. You have seen how tlie com- 
' pensation of the college jinifessor may l»e increased and yi>u 
have seen how his needs may l>c limited. Which of the pro]>- 
ositions, my friends, seems most satisfactory? To me they all 
seem equally imsatisfaetory ; and I am therefore Ie<l to believe 
that with whatever means we have at hand for action ourselves 
under present eircumatances, tlie efficiency of our colleges is 
very seriously impaire<l, and that is the main note which J 
would like to leave in your minds — that under present eircum- 
stauecs the efficiency of our- college professors is seriously 
impaired. It is far tito late, at the end of a meeting like this — 
far too late to endeavor to make anv real and jtractical sug- 
gestion. My ow^l idea runs rather in this line — that the pro- 
fessor's salary ought to lie considered in a somewhat more com- 
mercial or economic manner tlian is currently the case. 
Trustees and those who have at their disposal the funds of an 
instttnlion mu.'st of necessity consider economic and commer- 
cial conditions in a great number of their expenditures. It 
would seem to me that in this, also, thoj should take something 
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more of the same view than h&s been customary. Jiy no 
means would 1 entirely commercialize the question. We all 
know that there is a grain of sentiment that runs through the 
college professor's life; it is an extremely valuable thing. By 
no means would I advocate any plan which should leave out that 
particular asset that the college has in the devotion of its jiro- 
fessional staff; still, even admitting all that, they will be view- 
ing the question in a little more definitely economic ami com- 
mercial light. We ought to consider what is nucessarv to get 
really the best professional service. That quetition is often 
not enough thought of. We too often are satisfied with the pro- 
fessional service we can get, without considering whether it be 
the best the circumstances allow. 

GENERAL DISCUSSIOK. 

Pbofessor William A. Lamberton, Univeikity of 
Pennsylvania. — ^r. Preaideni: I don't propose to discuss 
the subject; but in the light particularly of Dr. Ilale'a last 
remark I wish simply to tell a story which I have from the best 
of all BOurces, which is from the financial aide — from the trustee 
side. The story is this : 

There was a professor witli whom T was very well acquainted, 
who was an exceedingly able man, but who had been kej^i on — 
I don't know what the figure was — but what was really, all 
tilings considered, a miserable pittance. Tlio time eanic when 
circumstances were such that he felt he could present liis case 
effectively to the financial authorities who were over him, and 
he did so; and the story came to me, not from him, but from the 
member of the committee of the Board of Trustees who had 
charge of the negotiations. That member of the comniittee, an 
experienced business man himself, spoke to roe even gleefully 
in his admiration for the stand taken by this professor and for 
the method in which he pushetl Iris claim. 

lie came before them and he .laid (as T wa.s trdd) : "Gentle- 
men, the pay I am getting is insufficient T must luivi' more 
pay or I leave you. I must have pay such as will enable me to 
subscribe for all the journals published in this country and 
abroad connected with my siibjcct, in order that T may be 
abreast of the subject at all times. I must have such pay us 
will enable me to pay my yearly dues as a menilxr of all the 
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learned bodies connected with my own special subject, both 
here and in Europe. I must have such pay as will enable me 
to live in a part of the city which is aa respectable and as 
highly regarded from a social point of view as that which is 
occupied by any member of the Board of Trustees. In short, 
gentlemen, you must pay me a gentleman's salary; for you 
expect me to be a gentleman as well as a professor;" and he 
got it 

What particularly struck me was the admiration — even (as 
I said before) the glee — with which that business man, who 
was a member of the committee, spoke of the altitude of this 
professor. He said: "It was splendid. You would have 
thought he was a business man." 

Pbesident Thomas Fell, St. John's College, Awnap- 
ous, Makyland.^ — -Some short time ago I received a collated 
list of salaries paid to professors and also to presidents of col- 
leges, which is very much in harmony with the one presented 
to us by President HofFat. 

I have also listened with very great interest and admiration 
to the papers read by the professors who succeeded him. 

There is only one result to be gathered from their consensus 
of opinion, and that is that the general compensation of pro- 
fessors is inadequate to the services they render. 

So far we have confined our discussion to the question of 
the necessity for an increase in the salaries of professors, but, 
judging from the list of which I spoke, college presidents are 
by no means an overpaid Class and might also receive some con- 
sideration in the same relation. 

Now the practical question comes. How is the present rate of 
compensation to be raised ? 

There is a disposition sometimes on the part of a college 
faculty to regard the president aa not always working for their 
interest before the Board of Trustees, and I must admit tliat 
he occupies a diificult position, as this matter of increased sal- 
aries is continually referred to him for adjustment by his col- 
leagues in the faculty. It has been said here to-day that the 
president of a college likes to sec a college expand and fre- 
quently presses forward tlie material progress of an institution 
to the detriment of the monetary interests of the faculty. Men- 
tion has also been made of a college or university in the West 
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wliitli bad recently doubled its income, whereas the salnrics of 
the professors bad advanced only ten [rer cent. 

It should, however, be remembered that membera of a faculty 
like to be associated with a progressive institution, and that 
an increased income does not necessarily mean that the whole 
of that increase can be distributed among the pre-existing 
faculty; for, if it has come from a lai^r nuinbor of students, 
then necessarily a larger faculty is required who have to be paid 
in addition to the others. 

Again, when the executive represents to a Board of Trustees 
that salaries should be increased, the board is apt to take a 
commercial view of the situation. They say: All our surplus 
money is needed for thi^, or for that improvement to the build- 
ings or equipment. These gentlemen are paid salaries which 
they have agreed to accept; we have engaged them for such 
and such terms. Are any of them determined to resign if their 
request for increased salary is not granted t The answer may 
(jrobably be *'no." The board then makes a polite reply to the 
request and regrets its inability to comply with it. 

This is the point where a practical solution of our question 
may be found, and is in harmony with Professor Hale's sug- 
gestion. The members of a faculty should, as a body, come to 
an understanding as to a minimum at which they are willing to 
work, and it could then be maile evident to the Board of 
Trustees that the places could not be supplied at a lower rate 
than the one demanded. But, as Dr. I>ambcrton su^ests, if 
only one professor presents himself and slates positively, "If 
you do not increase my salary 1 resign," the question is apt to 
arise, "Can we replace him? If we can get another man to do 
his work equally well, we must let him go." 

In spite of all that has been said by Professor Fletcher, that 
strong, ambitious yoimg men do not seek teaching na a profes- 
sion, we must recognize this, that there never yet has been any 
dearth of applicants for positions when they became vsieant. 
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SECOND SESSION 

Friday, Xovember 30tli, lOOfi. 

OEXEKAL TOPIC: THE SECONDARY SClioOL AND 
THE CO].LEGE. 

(a) Should College Entrance Requirements Be Reduced in 
Quantity f 

I'ltlNCIPAL JOHN O. WIGHT, WADI.EIUII IIIGII SCHOOL, SEW 
YORK CITV, 

For an admirable disciieaion of the question — "Sliould the 
College Entrance Requirements be Reduced in Qnantity?" — 
all who are interested in the subject are referred to a jiamplilet, 
issued a year ago by a menibor of the Schoolmasters' Associa- 
tion of New York and Vicinity. The pajwr, while not claim- 
ing to be tlie last word on the nnreasonablonesa of prpsent col- 
lege entrance requirements, presents tlie issues involved with 
such cleameMS and completeness, that it must set ^wdagognea 
a-thiuking, even if it fails to ])roduce conviction. It is not 
necessary for mc, iu the circumstances, to teproducc in detail 
the statistical facta so fully and fairly set forth in that pa]>er, 
snch as relate to points, recitation iH'rio<la, number of anbjects, 
and the |>articnlara of varying requirements d('mande<l by the 
higher institntions. lly aim, rather, will be to consider certain 
general phases of the question as viewed by memlx-rs of the 
teaching pnifcssion, by those ewpecially whoso relations ivith 
flic subject arc close and vital; also to weigh the pros and cons 
and ascertain, so far aa possible, a resultant, if not a consensus, 
of opinion. 

To prevent any misapprehension as to what the qneation 
under discussion means, it should Ih* stated at the outset, that 
re<luction in quantity does not imply less exjx'nditure of time in 
the secondary school course, but that with existing circum- 
stances the same amount of time as at present shall l»e employed, 
but tliat it shall be devoted to a less extended field, with the hope 
of Ihcreby giving soimder scholarship than what is now 
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obtained. It means, in other worda, concentrated effort for the 
same time upon a smaller amount of subject matter. It is a 
question of how much pupils can digest, not of how much they 
can be made to swallow. It is obvious that the pressure under 
which the student would work in the case of a sensible reduction 
of quantity would be less than it is now. The greater the 
variety and content of subject matter studied, the greater will 
be the mental strain, even though the time expended be in both 
cases the same, and though, in a certain sense, the same amount 
of mental effort appear to he made. For example, if a year 
were given to the study of three boots of Ctesar instead of four, 
and the same apparent effort were exjiended in the one case aa 
in the other, yet the actual mental exhaustion would be less in 
the former case than in' the latter. Tbia point could be even 
better illustrated in the departments of history and mathe- 
matics. 

Judging from replies received to nearly a hundred letters 
which were sent out somewhat indiscriminately to college presi- 
dents, collie professors, and secondary school men, I find that 
educators are about equally divided on this question. Those 
who favor reduction speak generally with hut little qualifica- 
tion, while those who take the opposite view express themselves 
pomewhat complainingly and with many "ifs" : If the condi- 
tions imder which we teach were as they should be; if we were 
not forced to confess that our boys and girls of seventeen and 
eighteen know too little now; if at the present day it were not 
out of fasion for boys and girls to study; if foot-ball wore not 
fhc thing; if wo only had uniform examinations; if ho had 
letter equipped teachers ; if our pupils could be in tlie hands of 
teachers as competent and skilful as the Englisli and the Ger- 
man teachers are ; if American children and youth had less free- 
dom and fewer diversions. All these "ifs," while in point of fact 
their reasonableness cannot be questioned, are hardly germane to 
the discussion. AVe are not arguing aa to what ought to be, and 
what might bo if all these unfavorable conditions were changed ; 
b\it we are arguing with these conditions confronting ns, and 
with no likelihood of their immediate improvement What the 
headmaster of a prominent boys' fitting school writes is sig- 
nificant as bearing upon these bad conditions; 

"1 oppose reduclion," ho says, "placing myself, 1 Huppose, in 
the minority. American boys must do something before they 
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are thirteen or fourteen. The French, English, and German 
boy at eighteen is far in advancce of ours at the same age. We 
do nearly as much as they do in our secondary schools, but their 
bo3'3 are much in advance of our boys at thirteen. At this age 
their bovR have their memories trained ; have the rudiments of 
the claflsics, are especially thorough, and have been accustomed 
to work. The average American boy of thirteen has done 
ulmost no hard work at all, has learned nothing thoroughly, and 
has no training of the memory — that faculty of the mind which ■ 
a boy at that age can develop," 

To this it should be added as an important qualification, that 
])ml>ably more than one-half of our college students never make 
up their minds to go to college before they are thirteen years of 
age, and consequently are handicapped by this fact. 
- Nearly all who have expressed views favoring the ntgative of 
this question call attention to Europe's better schools and 
superior educational achievements, although they must see, and 
ought to appreciate, Uie insuperable obstacles we have in the 
way of obtaining more satisfactory results. When all thtnga 
are taken into accoimt, are we not over-senaitive about the com- 
parison between our educational institutions and those of the 
leading European States? Climate, newness of country, social 
conditions, home life, home government, length of school day, 
school week, and school year — all these things are to be taken 
into account when such a comparison is made. To be specific 
on a single point, the school year in Germany has 240 actual 
school days, as against litO, or less, in this country. We are as 
yet, 1 believe, unwilling, even if it were possible, to adopt in 
ti)to tlio educational ideas and practices of Europe. We should 
not lie alarmed if told that the university graduate of Germany 
enters his profession a year or two younger than the American 
gradiiale, and even though it be claimed that the more stren- 
uous work of tlio foreign student makes good any lack of 
maturity in years, a claim that is by no means admitted. Pro- 
fessor Bowon look tlio ground, in opposition to nearly all the 
philosophers who have written upon the subject, that there is 
such a thing as an American political economy. May we not 
be forced to admit, that there is such a thing as an American 
education ? 

No one can be blind to the fact that the requirements for 
. admission fo college have in recent times been gradually and 
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quite perceptibly increasing from year to year. By the addi- 
tion of new subjects and the extension of old ones, the prepar- 
atory ground to bo covered to-tlay is at least one-quarter greater 
than it was twenty years ago. It does not help the itituation in 
the least to know that the re<iuirenient« as laid down in some of 
the college catalognes are little more tlian a pi-etensc; that, by 
lenient marking <»f jiapers, the apparently severe requirements 
are renderetl meaningless. We n<'ed not, however, consider 
■ these exceptional cases, but only those, the great majority, where 
reliable statements can be contidently looked for. The prin- 
oijml of an excellent high school presents the situation as fol- 

"We have passed the limits of tnie scholarship. In 1890, in 
this school, no jnipil had more than three <laily recitations, or 
liftecn per week. Xow, all in the junior classes have twenty- 
three out of a ]>ossible twenty-five jwr week. This change has 
Ix'en brought about by tiic more exacting <lomands in English, 
iiiatlienioties, and history. These increased exactions have 
lowered tlic standard of seliolarshi|». They set the pace for the 
few in the class who are best. The majority soon become sat- 
isfied with low attainments. We are drifting away from schol- 
arly ideals," 

Kimie one has estimated, and with reasonable fairness, that 
the addition <)f problems and originals demanded in some 
iuslanecs inereases the geometry reipiirement fifty per cent. 
College instructors in English are, jicrhaps, the most insatiable, 
when the wants of their liepartment are in question. However 
willing they may 1k' that a rediioticm sJionhl Ih* made in some 
preparatory departuient other than their omi. almost invariably 
they would have the English requirement even more inclusive 
than it is at present, and, with no loss of thoroughness. Their 
reasons, th<mgh varied, are generally imijualified. One demands 
an increase in com|)osilion wTiting and would have more con- 
stant essay drill. lie would, however, nile out of the read- 
ing list Tinrke, Uniwning. and Poik*, and would sultstilute less 
jiondenms works. An eiuinent English instructor in one of 
our great imiversities, in expi-essiiig vigorously bis objections 
to reduction, says: 

"More Heli<H>l work, not less, T aui amazed at the small 
amount of rending ]«)ssi'ssed by Ixivh entering college. I believe 
that i-educlion in quantity would inevitably n'snlt in less effi- ■ 
cient, rather than more efficient, work." 
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Edward Everett Hale, as an omnivorous devourer of booka, 
would, no odubt, meet this professor's approval. Hale used to 
read on an average, while in college, ninety novels a year. 

It is quite generally the impression that the preparatory 
■MsLools arc doing too mncli work that used to be done by the 
colleges, and that might better bo done by the colleges today. 
This is chiefly due to the attitude of the college professor. As 
tlie scope of his department has no difficulties for him, he is 
quite unable to put himself in the place of tlie young and but 
little disciplined secondarj- school student. A witty corres- 
jK)]ident, a headmaster in a Ijitin school, writes, apropos of the 
college professor's unconscious aggressiveness, tliat the latter 
seenia to soliloquize thus : 

"Go to, now; I know more this year than I did last; there- 
fore I will set a harder paper," 

On what logical or biological grounds, says this corres- 
pondent, the eighteen -year-old student of this year is expected 
to know more than the eighteen-year-old one of last year, ia 
not apparent. One clear-minded headmaster estimates that 
about ten per cent, of our students arc able to do the college 
preparatory work as required at present, and that another ten 
per cent, are submerged. If he had placed the submerged at 
twenty per eent., he would have come nearer the mark. The 
somewhat handicap|«Kl, but not quite so hopeless, seventy per 
cent, are, however, the ones whose fate wo are to consider. This 
same headmaster, who, by the way, is an enthusiast for Greek, 
would lessen the quantity of Greek required and givq more 
attention to things incidontfll to the study of Greek, such as 
rhetoric, mytholop\-, and history, ami would in this way pre- 
pare the student's mind for better work in collqp?. The 
unselfishness and candor of this man deserve commendation. 

Set-ondary teachers themselves sometimes are ambitious to do 
the work of the college. In their eagerness to make their 
respective departments as great a success as possible, they aim 
at securing for their (m])ils too complete and too mature 
knowledge and information. In cou.'secjucnee of this tendency 
alone, the sum total of requirements is placed lx>youd a normal 
boy's capacity. Generally, secondary school teachers wlio do 
college preparatory work are reluctant to achnowle<lge that the 
amount required in their piirticulnr departments ought to be 
reduced, although i-egurding as tixt great the sum total required 
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from all departments. This is, of course, attributable to an 
abnoBt laudable pride, and is only human. 

The assertion is made by somo of our distinguished eduofltorB, 
that all the average secondary school needs, to meet the present 
demands for admission to college, is better teaching, such, for 
instance, as may bo found in the English and the German 
schools; that if this single improvement were realized, all other 
obstacles in the way of success would be inconsiderable. This 
claim must be regarded as without foundation. Those making 
it comprehend but imperfectly the American problem of edu- 
cation. Foreign teachers, supposedly the beat of their kind, 
Vho arc already employed in our schools, and who are subject 
to the same conditions as our own teachers are, afford no proof 
of the contention that better teaching is our only lack ; nor is it 
at all likely, if our schools were in some cases exclusively in the 
hands of such foreign teacliora, that even then conspicuously 
[letter results would be obtained than those now achieved by our 
own teachers. It would be interesting to see the experiment 
tried. If we admit, as we have good reason to do, that our 
teachers, on the average, are inferior in scholarship and pro- 
fessional training to those in England and Giormany, we still 
maintain that in almost every large secondary school in the 
country there are native American teachers doing college pre- 
paratory work, who would not suffer in point of efficiency when 
compared with those bom and educated abroad and who teach 
side by side with them. 

If entrance requirements are to be reduced in <]uantity, shall 
it 1)0 a' reduction in the nuniher of subjects, or a contraction in 
the scope of particular subjects? Undoubtedly chiefly in the 
latter manner, but to somo extent in both ways. It is surely a 
mistake to spread our efforts over too many solid subjects. It 
is l)ot{er, pedagogically, to know a considerable amount of a 
smaller number. Moreover, too wide an election is not to be 
allowed : for when the student is given choice among many sub- 
jects, he is tempted to be fickle, to select the easy ones with a 
view to getting into college without being adequately prepared. 

Complaints are made, and justly, that the present require- 
ments demand, at Home stages of the preparatory course, that 
too many subjects lie carried along logether. This is in viola- 
tion of the extreiue pedsigogical rule of the Jesuits, that only one 
subject ought to he pursued at a time. While no one outside the 



of tite Middle Stales and Maryland 51 

Jesuitical order would be likelj^ to follow thie rule, yet all must 
recognize in it a valuable hint, however extravagantly narrow 
" they may regard its restriction. When too many subjects are 
taken at one time, scholarship is likely to be a veneer. A!] must 
deplore superficiality that comes from the scattering of power. 
The president o£ a highly respectable college writes: "The 
men who enter college with a thorough preparation in a few 
subjects make the strong men in college. Concentration is the 
secret of power." Some are even so unreasonable in their 
restriction, that tliey would limit the preparatory subjects to 
languages and mathematics, with the addition of a little 
geography and history. 

The fear, often felt and expressed, that a reduction in quan- 
tity would not result in the implied improvement in quality, 
and that even less satisfactory teaching than at present would 
l>o done in consequence, presents, it is believed, the most serious 
objection tliat can bo urged against the reduction of quantity 
in college entrance requirements. This fear is not without 
some show of jif^tlfication. At this point in the discussion it 
becomes necessary for those of us who are trying to sustain the 
nUinnafive of this question, to take refuge in an "if." If the 
school is the right kind of a school, if its teachers are the right 
kind of teachers and are professionally honest, there can hardly 
be a doubt, from what is known of such schools, that a better 
quality of work, considered from a true educational point of 
view, would be done by tlie average student, if his efforts were 
more confined in scope than at present If the school is not of 
tlie right kind, if its teacliers are not professionally honest, but 
little good is to bo expected from a retluetion in the quantity of 
the requirements. Such a school is doomed to poor acliiove- 
menls, whatever prescriptions the college may impose upon it. 
Whether, then, the reduction in.sistod upon shall result in better 
preparation for college, is a matter resting in great measure 
with the secondary school teachers themselves. Although it is 
to some extent a repetition of what has already been said, it 
should in fairness he stated, that some who oppose reduction 
think that a large amount of subject matter covered usually 
carries with it a higher degree of maturity of mind, and that 
(his somewhat makes up for inferior quality of preparation. 
But possible maturity, when secured at the certain price of 
inferior scholnrKliip, cannot bo regarded as a legitimate peda- 
gogical aim. 
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A very few of the higher institutioua that have an exceptional 
prestige, and can afford to be independent, since they have no 
anxiety about numbers, are arbitrary in imposing conditions for 
admission. The faculties of aiich colleges reason in this way: 
A high standard of requirements brings students of a high 
grade, those only wiio are capable of doing the beat work. Any 
lowering of the standard would tend to lower the intellectual 
status of the student body. Again, they express with emphasis 
the fear already recognized in this pajMsr, that if the amount of 
ground to be covered is lessened, not only will idleness be induced, 
but also the student will lose the needed impetus of pressure. 
It is hoped that but few colleges, however excellent they may be, 
are disposed to adopt the Confucian policy of teaching only the 
brightest pupils. 

In this material age and this commercial country, instead of 
having regard for the old-time mental training, tlicre is a 
tendency observable in some collies to cater to what promises 
material rewards for the student. Some, imbued with this 
spirit, would have the requirements for admission less exacting, 
in order that candidates might enter college younger, at the age 
of sixteen instead of ei;*hteen. If reduction in quantity of 
requirements aims at notliing more than tliis, it means the low- 
ering of scholarship, and consequently cannot be desired. 
Besides, when maturity of mind and fixedness of character are 
taken into account, eighteen is an age none too late for entering 
upon tlie college life with its new and peculiarly trying responsi- 
bilities. Yet, if we ever come to adopt European ideas and 
methods in education, our students must then enter college a 
year or two younger than they do now. 

In one particular the public high school suffers greater hard- 
ship from excessive college entrance requirements than the 
private fitting sehool. Certain subjects, sometimes in derision 
called "frills," but yet, to my mind, of real importance in an 
education, such as physical training, music, drawing, and 
mature study, are insisted upon in many of our high schools, 
and, while tliey have no direct influence in gaining admission to 
college, consume time that might otberwise be available for 
strengtliening the preparation in the subjects that are demanded 
by the colleges. If these non-essentials were weighed against 
the greater aniinint uf solid acquisition tliat would be possible 
without tliem, they woiilil, I believe, still be thought worth 
retaining even in the classical course. 
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To o£Fset this disadvantage which the high school experioices, 
tlie private school has difHculties peculiarly its own. It has 
generally a shorter sciioul ye&r ; it has a leas homogeneous body 
o£ students, and has also a less arbitrary control over them. 

As experience is better and more convincing than academic 
diHcussion, it will be pardonable in m© to refer briefly to the 
impressions made upon me as principal of tliree large city high 
schools. In the Hrst of those, a mixed school, where Harvard set 
tlie pace for college preparation, tliere was a five years' classical 
course, in many respects distinct from tlie general four years' 
course. This additional fifth year, being a year of greater 
maturity in the student and ftdlowing four years of rigid dis- 
cipline, made it possible, not only to meet the highest demands 
. of the colleges, but to do even more tlian was required by any 
of them. It will be readily understood that this fifth year was 
wortli, from the point of scholarly achievement, at least fifty 
per cent, more than any pre(«ding year. But such extravagance 
as this in the use of time is neither to be commended nor toler- 
hU)i1. The practice, however, is so exceptional that it is hardly 
to be n^arded in the discussion. The consensus of opinion 
among teachers is more nearly unanimous in making four years 
the maximum i>criod of the secondary school course than upon 
anything elsa This same school would, I am convinced, have 
found four years inadequate to meet satisfactorily the severe 
college entrance demands. The second institution referred to 
was a large high school for girls, where I had a free hand in 
determining tlie classical course to meet the pace set by Bryn 
ilawr. The girls taking this course were not burdened with any 
of the non-essentials — physical training, drawing, music, or 
biology. They were, moreover, picked girls, though naturally 
no brighter than many who were taking other courses in the 
school. Without attempting to defend this extreme restriction 
of subjects, whereby the fitting student was freed from every- 
tliing superfluous, and where every class exercise and every 
lesson learned had direct reference to an examination for admis- 
sion to college, I will only say that by this method of limiting 
the student's eflTorts to essentials, the exactions of Bryn Mawr 
were reasonably met in a four years' course. The last of the 
three schools indicated is also a large city high school for girls, 
having a classical course distinct from its other courses, but 
little more than in name, as it contains all the extras wbi<^ are 
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iDfiluded in the other courses — ^biol<^, five periods a week the 
first year ; physical training, two periods a week for four years ; 
drawing, two periods a week for two years; and music, one 
period a week for four years. These girls, carrying subjects that 
in many fitting schools would be considered burdensome super- 
fluities, have to meet the exacting requirements of the Middle 
States and Maryland Uniform Board. Being thus handicapped 
by non-esesntials, tliey meet these requirements, as might be 
expected, with some difficulty and complainingly. Now, which 
one of these three schools, it will be asked, ia, so far as the col- 
lege preparatory course is concerned, least objectionable ? A 
question not readily answered. Each has, like every course of 
study ever promulgated, its imperfections, to "remedy which 
would most likely necessitate other new defects. It wonld be 
difficult to find three high schools whose college preparatory 
curriculums differ more widely or more characteristically than 
these three. The curriculum of the last mentioned, though not 
ideal, has my preference. It ia, I believe, an over-loaded curri- 
culum, whether considered from the standpoint of scope of 
college requirements or of time consumed in class exercises. It 
would, I think, be a marked improvement, so far aa both the 
school itself and the college requirements are concerned, if some 
reduction were made in both extras and strict essentials. 

They waste their sympathy who, while satisfied with the pres- 
ent requirements so far as boys are concerned, yet would make 
them less exacting for girls. The history of mixed high schools, 
as is well known, shows that the academic honors go to the girls 
at least twice, where they go to the boys once. This is suffi- 
cient proof that at the high school age girls are both mentally 
maturer than boys, and apter scholars. Whether the more 
strenuous life exercised in gaining this superiority is to a 
dangerous degree worse for the girl than for the boy may be a 
question worth considering. 

If it is admitted, as I tbink it must be, that the present col- 
lege entrance requirements are pitched too high, it remains to 
find a remedy. Private schools with a six years' course, wherein 
distinctively college preparatory instruction is begun earlier and 
is spread over a larger period than ia customary with secondary 
schools, have some relief not ejoyed by the large majority of 
schools having only a four years' course. Again, there is some 
force in the suggestion, that the student's secondary school 
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record be considered as a part of Lis proof of litness for adlege, 
in this way combining, in exceptional cases, tlie certificate and 
examination systems. If the candidate's record sliows power, 
this fact, it is claimed, might reasonably have some weight in 
counterbalancing any apparent loss by reduction in quantity. 
But even without any such counterbalance, from what has been 
shown, the most obvious remedy for excess must be a reduction, 
not necessarily in time expended, but in subject matter, with 
tlie assured hope of securing, by this means, sounder scholar- 
ship. Fortunately, we have a far-reaching judgment as to what 
should constitute a preparatory course for college in the sylla- 
buses and question papers issued each year by the Middle States 
and Maryland Uniform Board. To the minds of many prin- 
cipals, headmasters, and other secondary school teacliers, the 
requirements of this Board are somewhat too severe. To be 
specific, what seems a fair criticism on the papers set by this 
Board is, that too much is demanded in ancient history, which 
is made to encroach upon medifeval ground. Their questions 
in this subject at times also demand maturity of mind beyond 
that expected of school boys and girls. From elementary 
algebra progression, proportion, variables, and logarithiiiis 
might reasonably be excluded. The requirements in geometry 
should be disburdened'of a considerable amoimt of problems 
and originals. The mathematical side of physics should be 
made lighter. It may well be questioned if Burke and Milton 
are proper subjects, for secondary school pupils. From a candid 
survey of the question as I have tried to present it, there seem 
to my mind to be sound reasons for the colleges, not only to 
call a halt in the tendency to increase the difficulties of gaining 
admittance to them, but to beat a retreat from their present too 
advanced position, so far as regards the amount of subject mat- 
ter prescribed. 

If I am charged with inconsistency, or with taking an illog- 
ical position, when I plead for a reduction in quantity of 
requirements for entrance to college, while at the same time I 
advocate the inclusion of extras that tend to make the prepar- 
atory course congested, I can only say in justification that 
secondary education is something more than mere preparation 
to pass the ordeal for admission to college. Moreover, in 
defense of such retention it may be claimed that the influence 
of these extras, especially music, drawing, and physical train- 
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ing, for tlio clHSflical student as well as for others, has, e\-en 
when scholarsliij) ia considered, a certain beneficial effect, in 
that tliey either supply hiimanizing diversion to relievo the 
monotony o£ more aerioiia work, or conduce to the first essential 
of wholesome Klndy, the keeping of a sound mind in a soimd 
body. 

(b) TIJE ENCROACHMENTS OF THE SECONDARY 
SCHOOLS ON THE COLLEGE CURRICULUM. 

PHOFKSSOB I.UCy M. 8ALMOK, VASSAR COLLEGE. 

The (]iU'Btion proposed for discussion is — "The Encroach- 
ments of the Secondary School on the College Ciirriculiim." 
The stiitement thus made assumes that there is one clearly 
<Iefined fiel<l of work apportioned to the secondary school, and 
auotlier to the college, and that the secondary school has been 
poaching on the preserves of the college. Yet in the liglit of 
current educational literature and discussion, it seems justi- 
fiable "to go behind the face of the returns," and to assume that 
the poaching has been involuntary, and that the encroachments 
liave been forced on the secondary school by reason of the 
increasing demands made by the college. Both in the form 
stated ond in the form implied there is. expressed, in new guise, 
the traditional nmtual distrust, even antagonism of secondary 
school and college. Notwithstanding honest efforts on both sides 
to come to a better understanding, there is still heard the plaint 
of the college that its entering students are not well prepared, 
and the antiphonal response of the secondary schools that the 
college requires too much. 

If we examine the atatemont as made, wc shall find 
much in current phraseology that apparently justifies its 
truth and leads to the l>elief that tlie secondary school has 
been a trespasser on the territory of the college. When the boy 
enters the high school, he passes through the freshman, sopho- 
more, junior and senior classes. He pursues an elective course, 
and he is taught by professors who are heads of departments, 
while his studies are frequently denominated investigation, 
research, or original work. When his course is completed, he 
listens to a baccalaureate address, he takes part in commence- 
ment exercises, where he delivers a salutatory, a valedictory, or 
a less aristocratic oration, receives a diploma and becomes an 
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alunmua. On the social side of his high school career, he has 
been a member of a class organization, he has shared in class 
politics, taken part in class elections and paid class dues. He 
has joined a fraternity, written for school publications, and 
been on the team in athletic match games. He haB his class day 
exerci^s, when he, perchance, delivers the class poem, the class 
oration, the class prophecy, or presides as class president, and, as 
an alumnus, he attends the reunions of his class at the annual 
alumni meetings. Yet this phraseology of the schoolboy is not 
to be taken too seriously — it is much like tlie play of children 
when they don the garments of their elders, and it does not, in 
itself, record a real encroachment on college territory, grant- 
ing that the college has pre-empted a special field, 

Jf now we seek a basis for the assumption that a line of 
demarcation has been clearly drawn between tho territory of the 
college and that of the school, we shall find this basis to be "the 
stuff that dreams are made of." The line of demarcation lies 
not so much in the subject matter taken up as in the method 
by wltich this subject matter is considered. The elements of 
any subject, no matter how abstract it is in itself, may be 
brought within the .comprehension of the schoollwy, and many 
of those elements, he himself unconsciously acquires. The study 
of abstract political theory is undoubtedly beyond the compre- 
hension of the boy, but on the playground he learns to "play 
fair" and be develops rules of order that become in effect a code 
of laws. Formal psychology is beyond his ken, yet the boy 
studies the moods of his parents, of his teachers, of his play- 
mates, and to this extent becomes an embryo psychologist 
Through observation, the boy may learn to appreciate the differ- 
ence in form, size and character of tlie letters in ancient inscrip- 
tions, and thus ho acquires foundation for a knowledge of 
epigraphy and paleography. His observation of the growing 
plant and animal develops into the study of biolc^y. Curiosity 
leads him into paths that end in cliemistry and physics. There 
can be no line of cleavage between the different branches of 
knowledge, no separation of subjects into watertight compart- 
ments, no labeling, taking and pigeon-holing the various 
studies included in the school or college curriculum ; knowledge 
is a unit and only through unified processes can the successful 
pursuit of it be carried on. 

If, however, we consider the statement in its implied form 
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and examine the encroacbmenta on the college curriculum that 
the secondary school considers have heen forced on it by tlie col- 
lege, we shall find its origin in the pressure under which the 
secondary schools are sulfering. The source of this pressure, it 
is a matter of tradition, almost of theological belief, to ascribe 
to the college. This thesis is to-day maintained by the school 
after apparently a scientitic examination of the requirements 
laid down by the college, and the college is asked to relieve the 
school from this pressure. 

Yet the question arises whether an analysis of the whole sit- 
uation does not show that other influences have been at work and 
that these have been in large measure accountable for the 
pressure that is felt. 

We are in the midst of profound industrial changos that are 
affecting our schools. Commercial and industrial warfare is 
taking the place of the warfare of arms, and the demand is 
wide spread that our schools should make for efficiency. "I*t 
us cease to boast of our culture," recently said the Mayor of 
Boston, "and let us rather boast of our commercial prosperity," 
To this commercial prosperity there is the demand that our 
schools should minister. 

Again, the decline of the apprenticeship system has led to 
tlie introduction of the trade school, and, in part, to the intro- 
duction of manual training into the public schools. The change 
in household employments. has led to the demand that cooking, 
sewing and other household occupations should be taught in the 
schools. Even the changing relationship of the pupil to the 
school is indicated in the frequent use of the word "strike" to 
describe a rebelliotis school, while a corresponding change in the 
relation of the teacher to the community is shown in the forma- 
tion of trade unions among the teachers of the public schools. 
The school at every turn reflects these great contemporaneous, 
industrial changes. 

Equally profound social changes have transformed the boy 
who used to do "the chores" about the house into the employee, 
while the boy himself goes to the gymnasium for bis exercise. 
The girl who used to help about the house is supplanted by the 
extra maid, while the girl herself plays tennis or goes to dancing 
school. The age of social activity is pressing downwards, and 
while the young man and the young woman do not technically 
enter society until several years later than was formerly the 
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case, social activities, in reality, begin earlier and tlie social 
demands made on the liigli school pupil are far from inconsid- 
erable. 

A similar tranBformation in theological ideas and in 
ecclesiastical convention, as witnessed in the decline of the Pur- 
itan influence, has resulted in a growing interest in all forma of 
dramatic representation, and amateur theatricals within the 
school and the profesional stage without the school are mag- 
nets of tremendous force that draw tlie energies of the growing 
boy away from school work. The theatre, tliree times a wedt, 
and even the weekly matinee is a serious interference with 
normal mental and physical growth. 

Moreover, the trend of church activities is shifting some of 
the responsibilities of church organizations from the shoulders 
of the old, and efforts are constantly made to enlist the co-opera- 
tion of the young througli the formation of various leagues and 
societies, and thus the school finds a rival, not in religion, 
which must ever be the warmest of allies, but in our elaborate 
church organization. 

The school finds another formidable rival in the wide spread 
interest in athleUc contests. Professional athletics have influ- 
enced the colleges, and the influence of the college has projected 
itself into the school. With this influence the educational activ- 
ities of the school must compete. Every secondary school has 
its team for every branch of athletics, and match games are the 
important events of the week and the year. 

Even more pernicious in its influence has been the mushroom 
growth of the school fraternities. The flght against them on 
the part of school authorities has been most resolute, but it has 
not always availed. Time, interest, energy and money that 
should have been given to positive educational work, have been 
wasted in this unnecessary stru^le. 

Even in its own legitimate work the school suffers from com- 
petition and from lack of co-operation on the part of the home. 
The enormous strides made by invention have brought to our 
doors the daily paper, the co-operative club magazine, the circu- 
lating library book, and these have driven out from the house- 
hold Scott, Dickens, and Thackeray, Parkman, Motley, and 
Prescott, Holmes, Whittier and Longfellow, and the literary 
heroes of a generation since. The scientiflc historian has 
demolished the biographers of an earlier day, but no con- 
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structive historian has arisen to ^11 the void left by the disap- 
pearance of ^Vbbott's DariuB and Xerxes, Hannibal and Julius 
CiKsar, Alfred the Great and Henry VIII, This means that 
acquaintance with much of pure literature and -vith historical 
literature must be made through the school, whereas it was 
formerly gained in thti home. In default of genuinely interest- 
ing historical biography, the school must not only attempt to 
supply the lack, but it must wage active warfare against per- 
nicious reading. 

A counterpart of this condition la found in the vacuity in 
home life that too often prevails. The progress of invention, 
and the introduction of the factory system have transferred 
from the household many forms of industry that formerly were 
carried on there. Charity has become a distinct occupation, 
under the care of profeesional" experts, and even the church sew- 
ing society is disappearing. The vacciium thus left through the 
changes in household occupations has been tilled by time-con- 
suming diversions. The members of a household are busy until 
far into the night, but often do not work at all. The school 
must contend against the home with its interests centered in 
the bargain counter, bridge whist, afternoon teas, church sup- 
pers, charity balls, and the ceaseless round of society calls. As 
long as society demands that this shall practically be the limit 
of the outside activities of the home, just so long muat tbe 
school encoimter in its work the benumbing influence of impro- 
ductive, unfruitful occupation. This lack of controlling posi- 
tive interests in home life may not be greater than formerly, it 
may even be proportionately less, but its representation in the 
schools seems proportionately greater. 

The school must, moreover, contend against defects in its own 
organization that, unaided, it seems powerless to remedy. 
Inefficient teachers are forced on the public schools throu^ 
political influence as they are forced on the private schools 
through social influence. Uneducated teachers who hold col- 
lege degrees, are found in many communities, and these, con- 
scious of the instability of their own educational foundations 
attempt to cover up their deficiencies by planning lofty observa- 
tion towers, as a man tmder average size wears a tall hat and 
high-heeled ahoes to increase his apparent stature. 

The school must contend against vicious conditions that it has 
inherited and that it continues to perpetuate. The system of 
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marks, prizes, scholarships, and all forms of material reward 
for progress in education are destructive of the love of educa- 
tion, for education's own sake, and even of the love of education 
for practical ends. Prize sjteaking, school exhibitions, com- 
nienccnient exercises, scliool dramatics, match gained, all min- 
ister to the love of the spectacular that is the foe of honest 
work. 

Even more than this, the secondary scliool must overcome 
the dead weight of the elementary school. In an earlier day the 
elementary school was often taught by the college student of a 
type immortalized by Whittier in Snow Bound. To-day, the 
college student ekes out his resources, if it be necessary, by 
stenography, typewriting, rejxirting, and a score o£ similar 
means. He has abandoned the elementary school, and the place 
lie has left vacant is occupied by the young woman just out of 
the high school. She seeks, through the school, to improve her 
social position, to earn pin-money, to escape from even more 
laborious occiii)ation, to tide over the interval between the high 
school and marriage. The college graduate finds no induce- 
ment to enter the elementary school as an occupation in itaelf, or 
as one stage in a well-rounded career as a teacher. T^ow salaries, 
arduous duties, the deadening effects of a system of superin- 
tendents, assistant superintendents, inspectors, examiner.^, 
boards of visitors, principals and various grades of over-oflicials, 
all tend \o make the efficient, com])etent young man or young 
woman with high ideals and initiative, seek, for the most part, 
any occupation but this. The principal of one of our most 
tmi>ortant scliools for training teachers of the elementary 
schools recently said : "Less than one-half of those in our school 
are of the moral and mental fibre to make even passable teach- 
ers." The young woman, who is a college graduate, finds to-day 
an outlet for her activities and an opportunity for initiative, 
not in the elementary school, but in library work, in a secretary- 
ship, in research work, in cliarity organization, and in various 
forms of business. All of these occupations 0]>ening up to 
women are drawing tliem from teaching in all its forms, as the 
new developments in electricity and engineering are draiving 
TOimg men frem the professions of law and medicine. These 
are the superior counter-attractions, as the mechanical system in 
the elementary grades is tlic repellant pole, that are keeping so 
many of the ablest yoimg men and young women out of the 
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elementary schools. The secondary school must find its 
hindrance to progress, not in the pressure exerted from above, 
but in the dead weight it muat lift from below. 

The school must contend against an almost complete separa- 
tion of its life from the life of the community. Formerly this 
same separation existed between the college and the community, 
but college activities in manifold form- have not only bridged 
the chasm between the college and tlie community, hut the 
relationship is passing from an inorganic to an organic one. 
The isolation of the school in the community must ere long 
also pass away, but meantime the school suffers. 

Does this discussion of some of the wider aspects of educa- 
tion, seem to have wandered from "the encroachments of the 
secondary school on the college curriculum ?" According to the 
letter, Yes; but, according to the spirit. No. The things that 
are seen are temporal; tlic college, with its fixed requirements, 
is the tangible evidence of pressure felt by the school, a pressure 
felt not only by the secondary school that prepares for college, 
but also by the one that does not, and hence t!ie tendency to 
attribute to the college all of the difficulties under which the 
school labors. 

But back of Bchool and college alike are unseen influences far 
more powerful and more subtle than are tlie requirements for 
■ admission laid down by the college or the requirements for 
gradiiation prescribed by lioards of education. We may 
tell off the tale of hours with -matiicuiatical precision and 
tlius prove beyond pcnidvcntui-e of'a doubt that the cur- 
riculum of the school contains from three to five liours of work 
per week that properly belongs to the college. Yet this is not 
what constitutes the burden of the school. Behind the school 
and college alike stand the silent, invisible spectres of commer- 
cialism, competition, social ambition, the demand for industrial 
crticipncy, the diversion of interest into other channels. These 
are the foes of education to be fouglit by school and college 
alike, and to he overcome only by the long pull, the strong pull, 
and the pull all together. 

If, then, the question is asked, Are the schools working under 
great pressure? the answer must be an emphatic affirmative. 
To the second question. Have the colleges increased their 
requirements? the answer is also, Yes. The third question is, 
Could the schools meet these requirements with ease if unaf- 
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fected bj other influences ? The answer is me judice. Tea. The 
fourth question is, Is- this increase in reqmrements responsible 
for the pressure on the schools ^ and the' answer must be, No. 
The fifth question follows, Are the present tequirementa too 
high ? and the answer must again be No. The sixth question, 
and there is no other, is, Should the college entrance require- 
ments be lowered ? and again the final answer must be. No. 

Wherein lies the hope of the future i It lies, first of all, m 
the growing co-operation among all the forces that make for 
educational righteousness. The school building is becoming a 
civic centre, and thus the school is losing its isolation and taking 
its place as a leader of civic and educational thought Open 
day and evening, and every day in the week, all the members 
of the community, irrespective of age, find in it an intellectual 
inspiration. Antagonism and distrust must yield to mutual 
help and co-operation. The institutional church and the social 
school must be the great creative forces in every community. 

Hope for the future lies in a growing clearness of vision in 
regard to the harmonious developmrait of all parts of the grow- 
ing child. New movements, like that of the National Guild 
of Play, arc becoming effective agencies in substituting natural 
development for artificial hot-house forcing. Thi»' is but one 
illustration of what we see the beginnings of all about us — 
more normal processes of education. 

Before this new movement in the direction of vitalizing, 
ii!itnrali:ting, normalizing education, the artificial barriers that 
now se])arate scliool and college must go down. Any form of 
an pxaminntion <)f an individual pupil by nu institution of 
suporiiir grade ia abnormal and interferes with the natural pro- 
i-eaa of education. As no artificial barrier separates the 
elementary school from the secondary school, so no artificial 
barrier should separate tlie secondary school from the college. 
Wlion this day arrives school and college will have taken the 
most important step in the direction of realizing our educa- 
tional ideals. 

GENERAL DISCUSSION. 
IIkaumaster Wilson Fabrakd, Newark Academy. — I do 
not rise to take part in this discussion ; although, after the paper 
that wo liavc just listened to, 1 must confess that to refrain from 
entering into the discussion requires a degree of self-control, of 
which I am very proud. 
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I rise as a delegate from the Schoolmasters' Association of 
New York and Vicinity. That association last winter devoted 
its entire winter's -work to a discussion of the question, whether 
college entrance requirements are too great in quantity. At the 
end of tli6 winter, as a result of the discussion in the regular 
meetings of tlie association, and also in committees, it tman- 
imously passed a series of resolutions; and the association has 
requested me to present these resolutions to tlio members of 
this body. The secretary has a number of copies of them; and 
those of you who are interested can get tliem from this table at 
the close of the meeting. 

The first resolution was this: "Resolved, that in the judg- 
ment of this association, college entrance requin'ments are at 
present too great in quantity to secure the best quality of 
preparation." 

The second resolution was intended to make tlie matter more 
specific: "Resolved, that, in tlie judgment of this association, 
fifteen points, as indicated on the attached scale, are all that may 
reasonably be required for admission by any c()Ilege." The 
scale attached is that known as the Columbia scale, very nearly 
that adopted by the Carnegie Foundation. 

Third (to make the matter still more specific and to indicate 
ways in which college entrance requirements have recently 
been increased and ways in which they may Iks lowered) : 
"Resolved, that the College Entrance Examination Board be 
rcquosfcd to revise its requirements by reducing the quantity in 
certain subjects. The particular modifications su^^este^l are: 
(1) Elementary Algebra — the omission of the anbjects beyond 
quadratics; (2) Plane geometry — the prepatation of a syl- 
labus containing the essential ()roi>0Bition8" (with the emphasis 
on essential), "and the restriction of original work to exercises 
based upon these propositions; f-3) French and German — ^the . 
re\ ision of the lists of retrnmiuended Ixtoka and the reduction of 
the numl)er of pages to be read ; (4) Tlistorv — the ending of the 
[M'riod of ancient history with the death of Diocletian," so that 
ancient history would no longer include Mohammedanism and 
Charlemagne. 

Two other resolutions were recoimiicnded to the association, 
but action ii}X)n them was deferred, iK-cnuse it was evident 
Ihat at that time unanimous action would ]u-obably not be 
sccni-ed. "Phvsics — a i-eduction in the amount of mathematical 
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work demanded; History — the restriction of questions requir- 
ing comparison and tlie use of judgment on the pupils' part to 
such as are commensurate with the maturity of secondary 
school students." 

I present these resolutions to you as having been passed 
after very careful thought and consideration. The one word 
that I want to say in regard to them is this: the time is ripe for 
discussion of this question, and is ripe for action. The ques- 
tion is in the air. College faculties are considcrinj; the matter. 
The college board is facing these very problems. Jf the position 
which is indicated in these resolutions, that college entrance 
requirements are at present too great in quantity to secure the 
highest standard of work is wrong, now is the time to squelch 
it. If the position is right, now is the time to press it in every 
possible way, 

Dr, Edwabd H. Magiix, New Yoek City. — Without say- 
ing a word to-night (because I really hardly have a word to say 
upon the admirable presentation of both of tlieso papers) — yet, 
as they were being presented, this one thought impressed itself 
most forcibly upon my mind: that is, how good a thing it was 
to bring those who are especially interested in the college work, 
and those who are interested in the preparation for that work, 
togther. When, years ago — the Schoolmasters' Association of 
Philadelphia came out to Swarthmore College, and asked if 
they could not join our association, they were freely granted 
permission to do so ; and I have seen, every year since, that the 
working of the two associations together, tho one with the other, 
is the right way, because here we can consider all of these ques- 
tions that have boon brought before us, and you can see whether 
one side or the other should prevail, and each can answer for 
himself, as to the best means of producing the desired result. 

That is all I have to say in these few moments that are 
allowed, just a thought that I wanted to express — ^that it is a 
very great satisfaction, indeed, when we look back to tlic earlier 
days, to think that thesctwo associations have now mingled into 
one, and are working in the same direction and endeavoring to 
reconcile their positions with each other. 

Hkadmaster loria L. Hooper, The W.\Biri:«aTo>- Sciiooi. 
FOE Boys. — Han-ard College has recently made a radical 
change in the condition under which its entrance examination 
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may be taken; it now allows a candidate to take hia prelim- 
inaries two years before his finals, and it giveg credit for each 
subject passed without regard to the number that are passed. 
These changes, if generally adopted, would prove far-reaching 
in their inflnenco on the secondary schools. At to-morrow's 
business meeting I intend to introduce a resolution asking the 
colleges, which are members of the association, to adopt these 
requirements for their entrance examinations. As compara- 
tively few members attend the businoas meeting, the secretary 
has suggested that I should say a word to-day in regard to this 
mattor. 

I shall take as an example the Sheffield Scientific School 
examinations. I do this because, while these examinations do 
not cover as much groimd as those of some of the other col- 
leges, still, as so many different studies are required, ' it is 
especially hard for a boy to take them in two years. 

The first objection to allowijig a candidate to take his pre- 
liminaries two yeara before bis finals, is that he will not be 
able to continue successfully in college studies which he baa thus 
passed ; this same objection might be brought against all pre- 
liminaries, and its force cannot be denied by us of the prepara- 
tory schools. On the contrary, it is just because a boy cannot 
retain a subject over one year, and because it is necessary for 
him to take up every study on which he is to be examined in the 
year immediately preceding the examination, that we of the 
preparatory schools so strongly advocate these changes. In 
order to get boys prepared to take all of their examinations in 
two years' time, it ia necessary to crowd exceedingly the last two 
years of the secondary school curriculum. ]f we follow out the 
suggestion of those in authority at iShetiield and require a can- 
didate to take his French among his final subjects, wo find that 
algebra, Latin, and ]*]nglish arc the only studieij that can be 
taken before the last two years. 

Let us state this same fact in figures. Let us express each 
of the studies required for admission to Sheffield in terms of one 
])eriod a week for one year, as a unit Thus, if United States 
historv was studied four ncrioda a week for one year, its value 
would be four, while "English, which is taken four periods a week 
during the first two years, and three during the last two, would 
have a total value of fourteen, Now, suppose a boy is being 
prepared for Sheffield in four years' time; let us divide the 
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studies i'(K]uired of him into two parts, those takoQ during the 
first two years, and those taken during the last two. In the 
school with which I am connected the total value of all subjects 
required for admission would bo seventy-one; of these twenty- 
one units of work would be taken during the first two years; 
fifty during the last two. 

But even this does not state the facts in their worst aspect ; 
for, paraphrasing Lincoln's famous expression, we.would not be 
far wrong if we said, "some boys will fail on all examinations, 
all boys will fail on some examinations," It is, tliorefore, gen- 
erally necessary for a boy to take a second time, during his last ' 
year, one or more subjects in which he may have failed on hia 
preliminaries. • 

It can thus be seen that of the work necessary to be done by a 
boy before he can pass his entrance examinations to Sheffield 
about ihree-fourths must he done during the last two years. The 
result is that the curriculum during these two years is so crowded 
that thorough work is impossible. Is it to be wondered that the 
schools find difficulty in preparing boys for their college exam- 
inations ? It is not strange that so many boys fail, but, rather, 
that 90 many are admitted. 

In closing, I would make a strong appeal to those members of 
tlie association, M-ho, as college officers, have to do with entrance 
examinations. Many of us of the preparatory schools — I 
=peak as one of the younpor members of the profession — have 
devoted years to the study of boy problems, and to the (juos- 
tion of preparing hoys for college. We Ww to your ju<lpmont 
when you say tliat you are Ix^tter able, after a few hours of 
examination, to dp<'ide as to the advisability of admitting a boy 
to college, than we, who jK^robance may liavo been studying 
that same boy for years. Wo do, however, respectfully beg 
of you to give our boys credit for each subject, that thoy may 
pass, even if forsoolli they hap]»en to fail in other subjects, and 
we do ask you to give us permission to say when our boys shall 
be examined. 

Db. .Tni,iDS S.\CH. Dr. Sachs's Schooi., New Tobk Oitt. 
— There is one striking feature in connection with the two 
papers that were read to-day — not the specific points that they 
presented so admirably, hut a general tendency to which, T 
think, it is worth while to pay close attention in connection with 
the remarks that Mr. Farrand presented afterwards. 
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We are getting rapidly to the point wliore tlie secondary 
school and ita friends arc beginning to foci that thoy have a 
mission in this community apart from college preparation. And 
it is the work of the next decade for the secondary school to 
determine by concert<?d effort what the best work within the 
province of those years shall be. We understand perfectly well 
what the college from its standpoint has hitherto assumed to be 
necessary for its ends. I believe that the secondary school- 
masters — those who think on these subjects most thoroughly — 
can perfectly reconcile those demands, especially in the matter 
of quality, with the preparation of a sane all-around course of 
study in which college examinations and preparation for college 
shall be an incident, and not the sole object of school work. 

FBOFEsaoB Chableb W. Hooell, Woman's College, 
Baltimoee, Md. — I should like to say a word as having 
experience in both secondary and collegiate work. I taught for 
three years irniier the pressure of the college entrance examina- 
tion ahead of me in my work. I know very well what it means, 
and I have strong sympathy, indeed, with the teacher in the 
secondary school. Now that I have gone on to the college and 
have been teaching in college for ten years, I have not changed 
the feeling I had in secondary ex)>erience — that the secondary 
curriculum has been reduced too largely in tlio college's opin- 
ion to a system of preparation in certain mathematically defined 
entrance points ; that is, there must be certain elements of cer- 
tain exact values required before the student can enter eollcKe- 

T think there is an essential mistake here. The sixtoen-point 
college may get sixteen points, and may find a boy who is very 
much more poorly educated than the foiirteen-point student 
who has had some of the frills, spoken of by the first speaker. 
There is a very great deal of value in these undefined and 
unrecognized subjects outside of the definite, fourteen, fifteen, 
or sixteen points of requirement. The secondary school should 
be allowed a {jreat deal of liberty in this matter. The college 
that pursues the policy of requiring a schedule which will 
exact every bit of the time of the secondary school without any 
free play on the part of the secondary teacher, is making a 
serious mistake. All secondary teachers have the opportunities 
of educating the boy in a great many matters, of which we can- 
not take cognizance; let us measure as liberally as we can, in 
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order that we may find, indeed, whether the boy has reached a 
certain maturity, not whetlier he has gone through exactly a 
certain amount of drill. I believe that our machine-made boy 13 
breaking don'n, and our machine-made girl ia breaking down. 
Our education has become a little bit too much a matter of 
absolute uniformity. Let U3 give theae secondary people what 
they want — something of an opportunity to break down the 
exactitude of the machine. 

Mbs. Maby Nichols Cox, Chappaqua Moontais Insti- 
tute. — I should like to emphasize the point Professor Salmon 
made, and made so clearly ; because it seems to me that it is not 
the pressure from the college that we are unable to meet; it is not 
because there is too much required, neither is it because of the 
frills which Dr. Wight enumerated, namely: physical culture, 
and music, and drawing; but it is because of the tremendous 
social diversion, the tremendous athletic diversion and the gen- 
eral spirit of flippancy, which prevent our students from 
doing any good hard work, that we are not able to meet college 
requirements. If, instead of turning our guna against the 
requirements we could stand shoulder to shoulder against these 
diversions; if the executives of the preparatory schools could 
positively refuse to excuse boys and girls for matinees and for 
elmrch socials and could set their feet down bard upon boys 
being allowed to take the period when they should be prepar- 
ing for geometry to send an order to Spalding for the latest 
approved uniform for basket ball — we would not need to reduce 
the college entrance requirements. It seems to me that prepar- 
atory school boys and girls have gotten to a point where they 
don't know what sport is — where, when you tell them to go 
out and play for an hour and then come back and go to work, 
' they have not a remote idea of what they arc to do. Their 
only idea of play is to get the uniform on and practice for the 
next match game. 

I think the social prcssiire — which comes more, j>erhaps a 
little more, from the girls — is another hindrance ; and if we 
could educate parents not to send us notes repeatedly asking us 
to excuse boys and girls an hour earlier, or allow them to come 
back an hour late — if we can instill into this generation some 
notion of working for work's sake, and that the acliool and the 
culture of the school is more important than the sociely frills, or 
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than atliletic coiiteste, wc will have done much more for the next 
generation than we will by getting the college entrance require- 
ments reduced. 

Rev. Thompson H. Lanuon, Boedentown Militaey 
Institute, Boedentown, N. J. — I was thinking a moment ago 
when you spoke of Dr. Magill as being the father of tliis insti- 
tution, that if be is the father 1 should claim to be tlic uncle ; 
because it was just about the same time that we were together 
that this first formation was made, which afterwards joined the 
college presidents with the school teachers. 

But that is not what I got up for. I arose with the view 
to making a motion — or su^;eating at least — that at the nest 
meeting we have, aomebodj shall be appointed who shall take in 
hand how we can instruct parents to keep out of the way of 
what we are trying to do for the boys and girls they send to be 
educated by us, so that they may not be a constant hindrance to 
US, as they often are. With requests for excuses from studies, 
for extensions of leave and other variations from the regular 
school order of one sort and another, they bother us immensely. 
I really believe it would be a fruitful subject for discussion at 
some subsequent meeting of this association — "How to Teach 
Parents to Mind Their Own Business, and Let Us Mind 
Ours." 

Mb. Wili-iam N, Maecy, The Mackenzie School, — I 
want to voice a protest against lessening any of the reqiiiremenls 
for college entrance ; and I ought to say at the outset tliat I am 
an EngHshman. I was educated for seven years in one of the 
great English schools, from twelve to nineteen; I was three 
years in an English university; I have taught three years in 
English schools and ten years in college preparatory soJiools in 
this country; therefore, in spite of my youth, I feel that per- ' 
haps it is not altogether audacious for mo to say a few words. 

The requirements now in vogue are, as it seems to me — ^not 
in any way excessive. The trouble seems to Ho partly with tlie 
teacher and partly with the parent. In England it must be 
conceded that the requirements arc infinitely higher; and while 
I am frank to confess that the hours are considerably longer, 
and that the school year is longer, I want to put to you that the 
daily work rpquired from the boys in England \s infinitely 
more than the daily work required from the boys in this conn- 
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try. What must, then, be the conclusion? Either that the 
American boy is mentally inferior to the English boy, or that 
he is physically inferior, neither of which conclusion am 1 will- 
ing to admit 

It is my emphatic opinion, after ten years' teaching in this 
country, that the American boy is mentally superior to the 
English boy in spite of the fact that I myself am an English- 
man. With regard to hia physical ability, 1 want to say to you 
that I played on my college football team, and I was one of tlie 
largest of the men. Those of you who know any of the football 
men of this country will see how I compare with them. 

If English boys can do considerably more work than Amer- 
ican boys, the fault lies somewhere; and I blame it partly on 
the teacher and partly on the parent I am afraid that Ca;sar 
hit teachers right when he said: "We are apt to believe that 
which we wish ;" and no doubt the majority of us want the col- 
lege requirements cut, and so we believe they o\ight to be cut. 

X want to find fault with the parents, because, I n^ret to say, 
that the ordinary parent, if his son or daughter has two or three 
hours' work at night, immediately writes a frantic letter to the 
teacher saying "my son or daughter is overworked." I have 
never yet seen the healthy American boy -who was overworked. 
X am a teacher in a boarding-school and, tlierefore, perhaps, 
have a good chance of seeing the inner life of boys. I sit in tlie 
study ball once a we^ with the boys at night ; and I can tell 
you that more time is waste4 in the study hall, or enough time 
is wasted in the study hall, to pass all the examinations in this 
coimtry. Now I feel, therefore, that if we can persuade teach- 
ers to hold up a higher standard to themselves, and a higher 
ideal to the boys, and feel that they themselves can lead the 
boys to it, and if we can persuade the parents tliat we are not 
going to kill their beloved offspring— I hen, I hL'licvc, the pres- 
ent college requirements can be fulfilled. 

Mias Amy RavsoNj Pbincipal of The Misses Kaysons 
School. — Concessions in college preparation have been made 
to mathematical and scientific students with regard to Latin; 
may not some concessions be granted in mathematics to students 
whose strength lies in language or literature? 

At present, in several colleges and universities, the capabil- 
ities of mathematical and scientific students are carefully con- 
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sidercd, and there are also special institutions for their train- 
ing, but so far as I know, very little especial allowance is made 
for those whose gifts lie in. the opposite direction- 
Is it desirable that only students whose intellects are devel- 
oped equally in all directions, or who have an especial bent 
towards mathematics should be received in the colleges ? 

At present the mathematical requirements for entrance to 
college {especially those of tlie College Entrance Examination 
Board, where more original work is required for a mere pass, 
than was the case with most of the individual colleges), make 
it necessary for the non-mathcmatieal student to devote an 
amount of time and labor to the study of mathematics, which 
is quite out of proportion to the results obtained, out of pro- 
portion,, that is, to the results he would obtain from the same 
effort expended on subjects more suited to his capabilities, as, 
for instance, on Latin or other languages, or on literary sub- 
jects in general. 

Would it be possible instead of the present three years' 
course in mathematics to exact a minimum amount, which 
would take tlie average "all round" student about one-half of 
Ihis time, and then ta demand an equivalent for the omitted 
year and a half's work in mathematics, in the form of additional 
Latin, Greek, or soiue other study, which requires more purely 
linguistic or imaginative qualities of mind? 

These remarks are made in behalf of some of the really good 
students, who, at present, are either actually excluded from the 
coltegea, because they are incapable of ever attaining the pres- 
ent requirements of original work in mathematics, or, prac- 
tically, because they cannot persuade themselves to undergo the 
prolonged drudgery by wliich alone they can reach the passing 
standard. 

It seems now, as if we were making a distinction between 
those whose minds are chiefly endowed with practical quali- 
ties, and those whose powers are imaginative or literary, and 
that this discrimination is entirely to the advantage of the 
former, while the latter have had among them some of the men 
and women who have given the greatest pleasure to their con- 
temporaries, and also to succeeding generations, and have raised 
the highest ideals. 

In fact, many of the men whose names rank liigheat in literary 
achievement liave been unable to do mathematics. To cite one 
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instance alone — the poet Gray is said to have been a master and 
aiitliority in every department o£ liiiman knowledge with the 
exception of mathematics. 

Pbofessob Aethue E. Meakeb, Lehigh Uhivebsitt. — I 
want to ask a question of each of you; answer it yourselves. 
My experience is entirely in the technical school. We have 
found that though we ask for so and so — require so and ao — for 
entrance, we don't get it; and we have to turn back where — 
where there is something; and I am wondering whether the 
academic courses have the same trouble. We have to turn quite 
a ways back of the entrance requirement, not systematically. 
We say we demand all of higher algebra. To be sure this is 
only illustrative ; but we require that ; so boys come up to the 
recitations and we begin to inquire ^bout something in not very 
high algebra, and it is an unknown quantity ; and we go back of 
that and back of that, and, as a matter of fact, we have to turn 
back of secondary equations, many a time. Is not this sug- 
gestive of what our- requirements ought to be? Does our 
experience warrant us in claiming still what we do claim in our 
entrance requirements ? 

Principal William A. Wetzel, Teknton Kiaii School. 
— I believe there is a problem before ua with reference to the 
college entrance requirements; and I do not believe that it is 
wise at this time to let socials and matinees draw our attention 
from the main problem. 

An association with which I am connected (The New Jersey 
High School Teachers' Association), passed a number of reso- 
lutions at its last meeting bearing on this subject. One of the 
things we considered, for example, was the matter of uniform 
requirements. Columbia College insists on two years of study 
to meet the elementary history requirement, whereas one year 
will answer for some of the other institutions of learning. 
Tnasmuch as the two-year requirement demands a different 
treatment of any given chapter of history from the one-year 
requirement, the high school lias a real problem before it in 
trying to prepare in the same class pupils going to different 
colleges. 

The college entrance requirements have been enlarged. 
When we ask for a modification of the college entrance require- 
ments we are not asking for something new, but for something 



^4 Association of Colleges and Preparatory SekooU 

which we used to have. Study the rGquireiceiits in advanced 
mathematics. It seems to me that there is a great deal required 
imder the head of advanced algebra that ought not be required 
of high school students. There was a time when plane trigonom- 
etry would answer ; now, you will find that spherical trigonom- 
etry has been added to the list. 

I believe that we have a real live problem before us, and 1 
believe the present is a good time to act. 

I cannot believe that, as has been suggested here tliis after- 
noon, very many schools have to excuse young people for mat- 
inees and other outside entertainments during school hours. I 
believe there are a number of schools doing good, old-fasbioned 
work, and that the young people are being ground pretty hard 
to meet the present requirements, and I believe that the work of 
tiie colleges will not suffer one iota by a requirement less in 
quantity, but, if you please, better in quality. There will be 
juat as good Uiinking, just as good preparation for college work, 
and the field of higher education will not suffer by a very 
material modification of the college entrance requirements. 

Pbiitcipal Chasles D. Larkins, Beooklyn Manual 
Tbahting Hiaii School. — "If our teachers were as good as the 
English and German teachers are," they say, "our pupils could 
be prepared for college in the time allowed." Our teachers are 
as good as the English and German teachers are. Out of four 
German trained teachers that I have had under my supervision, 
only one was a good one ; of two English teachers, one was a 
mighty poor one, and the other I taught to teach. "If our bovs 
have the time for study they can be prepared for college," They 
do study. They study two or three hours every night. Tlipy study 
hard, harder than I ever studied, and harder than you ever 
studied. I do not think I have heard so much nonsense in tlie 
same given length of time in five years, as I have heard liere 
this afternoon. "If our boys and girls did not (jo out to the 
theatre; if they did not go to church; if they did not do this, 
that, and the other thing" — but they do do those things, and we 
cannot help it. They do play football; they do have fraterni- 
ties; they do do this thing, that thing and the other thinp. We 
cannot stop it; and we do not want to stop it, cither. That is 
the fact of it. We want them to play. Heaven knows that 
"all work and no play makes Jack a dull boy." 
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In the olden times when I was young, we had school five days 
and a half a week, six hours a day, and for forty weeks in the 
year, without holidays. Now we have from thirty-two to 
thirty-eight weeks, five hours a day, and five days a week. The 
time has heen cut down; the amount of work has been tre- 
mendously increased ; social and other demands are made upon 
our students — demands that ought to be met. The trouble is 
that our pupils are overworked — overworked in two ways. 
"They do not think any more." They do not think, because 
they do not have time to think. So much is demanded of them 
that they can no longer think. When you and I prepared for 
college — most of you old gray-headed fellows like myself — you 
got no more algebra than simultaneous quadratics ; you got five 
books in plane geometry without a whole lot of originals; you 
did not have to keep a note book a yard long and two yards wide 
in history ; you did not have to read twelve or fifteen different 
texts in English; and a whole lot of other things you did not 
have to do. The fact of it is, if we continue to cram our boys 
and girls as we are craming them now, reflection will become a 
lost art 

Pbdfbbbob Charles Db Gabmo, CottSBLi. University, — 
As I have listened to the discussion it seems to me a great deal of 
the diflieulty arises from the fact that one performer, the high 
school, is called upon to ride two horses at the same time, 
namely: prepare for the literary college and prepare for the 
technical school. Now that is a feat that can be accomplished 
by a very trained performer, but wlien the ordinary man tries to 
ride two horses at once, he is not usually successful. We are in 
this predicament: we have one class of schools that would like to 
have the high schools finish their general education before the 
students enter — that is, the teciraieal colleges ; we have another 
class of schools which do not care to have the students finish up 
their general education before they leave the high school ; and 
there we are. We are between two systems. We have tlie con- 
tinental system on the one hand for the technical schools, and 
we have the English system on the other for the classical schools. 
We feel this divergence of aim between universities and col- 
leges ; and we feci it among the departments of the universities 
themselves. 

At Cornell University, the Arts Department would be glad to 
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get students at seventeen years -of age who just knew a mod- 
erate amount (and knew it well), of the classics and mathemat- 
ics. The technical schools, however, want men who are well 
qualified in their general education. They are not going to give 
them any more general training, yet they expect them to uphold 
the dignity and honor of the profession, and they want men from 
those schools who can appear in good society to advantage, who 
can participate in the discussions of learned bodies, and not use 
UDgranamatical English, or otherwise convict themselves of 
being but half educated. I suspect that before we get this ques- 
tion settled finally we shall have to distinguish between the lit- 
erary college, on the one hand, and the technical school on the 
other, and adjufet our secondary education accordingly. 

Pbimcipal Vibgil Pbbttyman, Horace Mann School. — 
Secondary school men are apt to think, after working four years 
with their boys, after seeing them pass the preliminary and 
final examinations for college, that they have a certain modicum 
of knowledge, which will fit them for the work of the freshman 
year; and yet school men and college men never come together 
but that the school men are asked : "Why is it that boys know 
nothing about their mathematics, their Latin, their history, or 
what not in the freshman year V 

I think it is about time that question was answered, and I 
am hoping, in the discussion to-morrow morning, announced on 
the program, that that question will be definitely answered by the 
topic for the morning: "The Responsibility of the College for 
the Moral Conduct of the Student," 

PeINCIPAL rHANCIS A. SOPER, OF THE BALTIMORE ClTY 

CoLLEOE.^ — At the Baltimore (^ity College, we are endeavoring, 
through the instrumentality of a liberal elective system, to over- 
come the difficulties attendant upon the preparation of boys for 
admission to a number of institutions with different require- 
ments for matriculation, as, for example, Johns-Hopkins, 
T«bigh, Cornell and other Universities. The plan of rigid 
courses, in general, fails to meet the wants of all the individual 
ahi<lpnls unless such courses involve an excessive and inordinate 
iiuKiinit f>i work. Oiir scheme of elcctives, however, permits a 
siu<lpnt to take up only the subjects required by the colI(^ or 
seliiiol of his clioiw. While, for llio most part, we offer courses 
throughout the four years in the usual sewndary school topics. 
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we require, for graduation, at least three years of English, two 
yparst of Mathematics, .two years of Drawing, one year of 
liiatory, one j'ear of Science, and two years of some foreign 
language. Outside of these constants, a boy has wide latitude 
in the formation of his curriculum. Thus the pressure is much 
relieved. 

1 find, after an experience of five years, that the plan is work- 
ing quite well from the standpoint of essential preparation for 
college. It must be admitted, however, that students who do not 
intend to enter college, in some instances, take advantage of the 
liberal provisions established for the elective system. The 
nnfaithful ones follow the line of least resistance in their studies, 
allowing themselves abundant opportunity for theatrical, ath- 
letic and other diverting performances. Tliese brief suggestions 
are made with the hope that some light may be thrown upon a 
difficult question. 

Hkaduabtes Wilson Tabeakd, Nbwakk Academy. — ^We 
have had very forcibly presented to us this afternoon by three 
of the speakers a point of view in direct antagonism to the prop- 
osition that college entrance requirements are too great in 
quantity. Miss Salmon, Mrs. Cox and Mr. Marcy have pre- 
sented to UB very clearly and forcibly the fact that there are 
great social demands upon our students; that the parents of 
our pupils are not doing their full duty, and that the modem 
jVmcrican boy (it was not said about the American girl) — that 
the modem American boy does not know how to work; and 
tliat, in view of those facts, college entrance requirements are 
not too great in quantity. 

To their statement of facts, I think that many of us will 
say. Amen! I want to call your attention, however, to one 
{loint. This pica for a reduction in college entrance require- 
ments is not made on the ground that the American boy and the 
American girl are overworked; it is not a plea to have more 
time for fraternities, for athletics, for social life ; it is not a 
plea to give a softer time or an easier time to the boy or the 
girl; it is simply a plea for a better quality in our work. 

The professor from Lehigh University asks if the pupils who 
enter other colleges come in as poorly prepared, knowing as 
liltle of their subjects, as into Leliigb University; and T think 
that we can all say that it is absolutely true ; that tlioy do not 
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go into college tenia; with the preparation that they should 

have. We are trying to train our pupils, to prepare them in the | 

best possible way to do their work in college ; and the question { 

simply comes to this: Are we, or are we not, forcing them to 

carry too many'subjecta at once — to spread their energies over 

too many subjects and to cover too much of a subject? Shall 

we not get better results if we cut off one or two subjects, or if 

we concentrate the same amotuit- of work on a smaller quantity f 

I believe that we will ; and that is the plea that we make. \Vhat 

I want to do is to force the discussion off from tlie ground that 

this plea for the reduction of college entrance requirements is a 

plea for an easier time for our boys and girls. 
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THIRD SESSION. 

Friday, November 30th, at 8 P. M. 

Fb£Sideht'b Addbess. 
WJIAT IS PREPARATION FOR COLLEGE! 

FBINCIFAL WILLIAM W. BIBDBALL, FHILABBLPHIA HIGH SCHOOL 
' JOB 0IBL8. 

This association brings us tt^tber upon die ground of our 
mutual concern for a single interest. It consists of coll^;es and 
preparatory schools, and it might well be called The Society 
for the Promotion of the Higher Education in that territory 
which is outlined with definiteneee and at length in our present 
title. We do not pretend to cover the entire ground of educa- 
tion, nor do we include in our membership the larger number 
of institutions devoted to its work. We confine ourselves to a 
iwrtion of the field, not because we fail to appreciate the good 
work which goes on elsewhere (indeed, many of us, as individ- 
uals, and many of the institutions here represented, devote a 
share of tlieir energies, in some instances far the greater share, 
to work which has no immediate connection with the college), 
but because the college fills a peculiar, and, as we see it, a vitally 
ini))nrtant place in American education and American life. 

\\'g believe in the college. We rejoice in the good work it 
has done and is doinp, nnd we come together to consider how it 
may be able, in the future, not only to do for new generations 
more and better than it has done for their predecessors, but 
how it uiny bring still increasing numbers of American youth 
witlnn the circle of its light and its leading. 

I wish, this evening, to present some thoughts upon at least 
two distinct phases of this situation: First, to discuss very 
briefly tlie educational value of the typical college preparatory 
course, and second, to consider the place which this work holds 
in public high schools and schools nrpanizod on similar lines. 

College preparation has been and is generally defined in terms 
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of work to be done. "Kequirements for Admission" tell tbe 
alluring story in the entrancing pages of many a college cat- 
al<^. I remember seeing the circular of a preparatory school, 
some years ago, which tabulated the requirements of leading 
colleges, in interesting variety. Names of collies stood in dig- 
nified and peaceful column at the left, while the languages and 
literatures vied with mathematics, history and all the others, 
to stretch a row across the top. Where horizontal and vertical 
lines should meet, one might read, "3 Bks,," or "4 Orations," 
or some equally enlightening phrase, by which the aspirant for 
freshman honors might, with least possible labor, team how 
much more Greek be must read for Har^'ard than for Yale, and 
with what minimum of mathematics he might hope to enter 
anywhere. 

Happily for us, and largely because of the labors of this 
association, such an absurd showing is no longer possible. In 
most departments definitions arc practically identical, and 
while a distinguished critic has found ground in this situation 
to stigmatize the content of these requirements as "standardized 
and shopworn knowledge," there will be litiie difference of 
opinion among us as to tbe tremendous advantage of this 
standardization. Possibly, the learning of our schools is "shop- 
worn ;" at least, most of it has been in stock for a considerable 
period. The important thing, however, is that in these shops 
of nurs tlio goods are, or at least they should be, as new and 
fresh to every youthful enstomcr as they were to him who first 
spun or wove or mined them from the unknown. At any rate, 
these are the tsks required to be done, before the student may 
aspire to the freedom of the college. The tasks are formulated 
with precision, they not only prescribe a certain content, or 
range of subject matter, but their conditions of time and man- 
ner of execution are frequently set forth with an exactness 
which would almost justify us in believing that it is tbe tasks 
themselves that are important, and not the effect produced 
upon the learner by the doing. There are eoIl^»e examiners 
like one I knew, who insist that no least steps shall be omitted. 
If the candidate has not read the Third Book of Ciesar, then 
that Third Book of Cassar he must read, no matter what the 
quality of his work in more difRcult T^atin. This exactness of 
requirement, permitting little liberty of action on the part of 
the toaclier, together with very great, if not too great, quantity 
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of required work, has led not a few among ua to seriously ques- 
tion the superiority of the collie preparatory course as in itself 
a means of education. If it is to be solely preparatory, and if 
the fruits of education are to appear only when other and higher 
work has been undertaken or completed, then we ought to dili- 
gently keep out of it everyone not likely or certain to go throng 
the entire process, and we should regard as a calamity the fail- 
ure of any individual, once having entered, to complete it. But 
the process of education ought sorely to be, as the president of 
one of our colleges writes to me, "a unity." "It does not con- 
sist of separate parta," says he, "but the various factors of edu- 
cation must work into each other. They must articulate." 
And I think we might also most reasonably say that, so far as 
possible, there should be some degree of completeness, of round- 
ing, at every stage. There ought to be as little as possible of 
the futility and absurdity of an incomplete and roofless house 
about education arrested at any point in its progress. It must 
continue to be true that the large majority fall out by the way. 
The catalogs of most colleges show a great disparity between 
the numbers of freshmen and seniors, while it is most fortunate 
when a high school can graduate as many as forty per cent, of its 
entering class. The definitely college preparatory schools which 
decline all but those candidates who are able to continue and 
determined Vi <^o -r: are almost the only institutions which 
carry a large majority of their students through the entire cur- 
riculum. It has always seemed to me, therefore, that our 
courses of study should exhibit, as I have said, a certain meas- 
ure of completeness at every stage. The process should resem- 
ble the vaunted old-time method of building ships in Maine. 
They were boasted to be set up as a continuous structure, slid- 
ing down the ways as the work progressed, and short ships or 
long ships might be cut off at will. 

With these thoughts in mind, I recently asked a number of 
college officials to give me a statement of the ends which, in their 
views, are to be served by the "entrance requirements." I asked 
them, in other words, what qualities or attainments should 
entitle the candidate to a place in the freshman class. Most of 
the answers begin by saying that it would be easier to state the 
ontranco requirements themselves, but I have to thank my cor- 
respondents for most frank and Iielpful statements. .\s was to 
be expected, certain ideas, indeed, certain phrases, frequently 
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recur. The most couimon word is "training" or ita equivalent, 
"discipline." TLe power of self-activity, of ioitiative, is 
insisted upon, A certain maturity of mind is suggested as a 
necessity for college entrance, with a frequency which leads me 
to hope that we may some time hear an end of the proposals to 
get men through college younger by the simple expedient of 
omitting a year or two of the gramar school. "To know how to 
study books," "To love to study books," is, iii the opinion of the 
head of one institution, the thing to be desired. One college 
president writes that, in bis opinion, "the best test for both 
mental power and the necessary knowledge, is a system of fair 
examinations," while another says, "Of course, entrance exam- 
inations, as now framed, are most imperfect tests." The pre- 
paratory work, says one writer, "should limber iip the frame- 
work and joints of the mind, so to speak," which I take to be 
the same su^cstion made by another in insisting upon "cer- 
tain powers of acquisition and appreciation," and by another, 
upon "thorough and exact habits of work," and by several, upon 
"knowing how to study." Two college presidents take pains to 
point out the necessity of a certain moral, as well as intel- 
lectual, maturity, and one of my correspondents will find a 
response from the hearts of many school men, at least, when he 
declares that "formal requirements as to time and amount are 
sometimes embarrassing." Some of us will take fresh cour- 
age, I am sure, from the saying of one honored college presi- 
dent, who writes tliat while much actual knowledge of facts is 
not to be expected from the candidate, "a few of them will do 
no harm." "It is my (Mnvietlou," writes another, "that wc have 
betn pressing quantity for preparation, at the expense of the 
quality of that preparation." He would like the mathematics 
and the langiiage so well done that college work may be pushed 
with eerlainty, and he would then be "quite ready to allow the 
widest range that experience commends in the subjects for 
preparation." 

Now, the phrases in which these wise men have so kindly 
stated the terms for admission to college are, in large measure, 
descriptive of the fruits of education, as we may hope, in favor- 
able instances, to see them realized at the age of leaving school. 

To have the menial powers under control, to have minds 
open, eager and appreciative, to have formed exact habits of 
work, to know how to study; these are, of a truth, the genuine 
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fruits of culture. Indeed, we may hope to Becure these results 
onlj in some moderate degree, and we aball be happy when we 
see them prominently or triumphantly displayed in our candi- 
dates for tlie dignity of freshmen. But I believe that we ought 
surely to demand something more. I agree with my friend, who 
says that a few facts will do no harm. Even if every member 
of our class is to go to college, the individuals have some right 
to be treated as members of society, at least in some sense, not 
only after tbey Iiave done preiiaring, but while that preparation 
i.s in progress, and, as such members of society, they cannot put 
off knowing things until a convenient season when they shall 
liave completed their discipline. 

Facts are awkward things, but people are sometimes even 
more awkward when they do not know the facts. 

Tlie only mrution made of knowledge in the communications 
1 have referred to, was of knowledge which will enable the can- 
didate to carry on his studies by college methods. The writers 
wfre thinking of tbc powers and attainments necessary in order 
to do college work ; would it be fair to say that they have given 
little attention to the needs of the young man and yoimg woman 
at the stage of life in which they are? 

I think most college men, and very many school men, will be 
disposed to say that the needs of a youth as a candidate for the 
freshman class, and as a youthful member of society, are identi- 
cal. Feeling curious on this point, I asked a number of heed- 
masters of preparatory schools whether, in their opinion, 
another course of study would be better for those of their pupils 
who leave school before completing coll^;e preparation, or who, 
on completing it do not go to college. With hardly an excep- 
tion, and, with only minor qualifications, they answered, "No," 
It was a most positive negative. But there is another school of 
prophets among us, who hold a contrary doctrine. The head of 
a great secondary school, numbering a thousand pupils, in a 
^ew England city famous for leadership in education, said to 
me tliat, in arranging his course of study, he persistently refused 
(T think I reproduce his language*), to spoil his school for the 
sake of college preparation. And this attitude is not so rare as 
might bo imagined. The subject, "Education Versus College 
Preparation," in response to suggestions coming from more 
than one dirertion. was lo have filled a place on the program of 
our .tession to-day, and tlic succession of accidents which led to 
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its omiBsion was a cause of disappointment to a number of our 
most intelligent and earnest people. The college preparatory 
course is accused of being narrow, of lacking a proper relation 
with life. While it is conceded to provide a certain training of 
peculiar value, it is asserted that other training might, with 
advantage, be substituted in part, and that it fails to supply 
certain elements of knowledge and a certain acquaintance witb 
the forces at work in the material world, considered by some, at 
least, to be of the very first importance in the intellectual 
make-up of- the youth just coming to manhood. 

Let us go a little into detail ! The moat rigid set of entrance 
requirements with which I am acquainted (I do not necessarily 
mean those of greatest amount), is composed of Latin, two other 
languages, English as formulated by this association, algebra 
and geometry, the history of Greece and Rome, or an equivalent, 
and a minor element in a single science. The options here are 
confined to the omission of one of the three languages, Greek, 
German or French, a choice as to history, though I think the 
conditions make it rather difficult to get away from the d(»nain 
of classical antiqujty, and a choice of a little dallying with 
physical geography, physics, chemistry, or one of the others, 
though there is also some little freedom as to the' particular 
English classics to be read. 

Probably the majority of colleges here represented require 
two languages other than the vernacular, with the same English, 
mathematics and history. If Greek be omitted, however, and 
still more if Greek and Latin be omitted, a penalty of added 
work in some other field is frequently imposed, and this penalty 
affords a considerable range of choice among the sciences, 
history, and mathematics. I suppose this latter outline is that 
with which masters of boys' achooU have most frequently to deal, 
though I do not forget that it does not represent the most exact- 
ing standard, and although there are a few instances of a 
notably different arrangement, of which I shall presently speak. 

It will be Been from this statement that the major stress is 
upon languages and mathematics, with English filling a place of 
third importance, and history coming next and last among 
essentials. This is the equipment most graciously accepted. 
Round preparation in lanpiage and matliomatics is a legal ten- 
der at the door of any eollfge, and the schoolmaster, wise in his 
generation, will encourage candidates to accumulate the sort of 
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treasure about whicii there can be uo Bhadow of doubt He 
knows how to teach Latin and geometry, at least be knows how 
they are taught, and it ia surely the wisest possible course for 
hira to point out to his boys and girls the path which is safest 
for them and easiest for liim. But is he, also, thinking of 
preparation for education, and not at all or too little, of educa- 
tion itself? If we concede the peculiar value of each separate 
element of these requirenienta, can the charge of narrowness be 
still maintained t 

Personally, I believe that it can. In my opinion, there are 
at least two sides of this preparation, not adequately attended 
to. 

There is, in each iuatance, not only a deficiency of content, 
but a mistake in method. I am earnestly of opinion that the 
education of a boy or girl of eighteen ought to include more his- 
tory than the story of Greece and Ilome ; that it should provide 
wider knowledge of the material world than can be secured in 
a single year^ devoted even intensively to the study of a single 
science, and, further, that the subject matter, which I regud 
as lacking, and the method of its presentation should have 
regard, not so much to ite articulation with some scheme of 
collie courses to be later undertaken, as to the present needs of 
the young persons approaching the age of eighteen. 

If this be heresy, then a heretic I must be. The argument, 
for aught I know, may have been refuted a thousand 
times, but I cannot avoid the feeling and the conviction, which 
become more deeply seated as I watch the work of successive 
classes of young people, that college work, at least in history and 
science, should be not bo much a going forward into new and 
untouched fields, as a re-examination of ground already some- 
what familiar, but by methods adapted to the greater maturity 
and the keener insight of the learner. In history, I am old- 
fashioned enough, or foolish enough, to believe that a boy or girl 
completing the work of the school ought to be acquainted with 
the Jiroader aspects of the history, not of a nation or a period 
merely, but in some sort, at least, with that of the world. 

It is a sort of intellectual necesj<ity for every thinking person, 
and such, it may he hoped, our school graduate is coming to be, 
to have some sense or notion of the place which he or his gen- 
eration or liis nation holds in the progress of mankind. With- 
out it, how can he orient his thoughts ? With it, he has a back- 
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ground, a basis for compariBon, a metliod of correction, which 
maj deliver him from absurdity when be comes to study his- 
tory in detail and is tempted to see things out of proportion, to 
imagine them great because be sees them to the exclusion of 
larger things. There is hardly a class-room devoted to college 
preparation where the work does not go lame because of ignor- 
ance of history. Think uf girls and boye studying Shakespeare 
and Milton, and the great essayists and novelists, with no out- 
line in niind of the development and progress of Western 
Europe; waiting till their last year in school to study history 
at all, that it may be fresh for examination, and then getting no 
nearer to the present scene of operations that the iLiuperor 
Trajan. A study of what we used to call General History will 
not replace any particular part of any college course, but 1 must 
believe that it will help to make alive every such course in his- 
tory, and that it will promote sanity, balance^ throughout 

And I would say the same of science. The boy or prl of 
eighteen has a right to know something about natural 
phenomena and natural law. We are not, at eighteen, merely 
preparing to live; we are already living, immaturely to be sure, 
but very really, and our contact with the physical world as well 
as with humanity about us, tends to mould our lives in accord- 
ance with conditions as they are. 

We have laughed out of the schoolroom the old ten-weeks' 
courses in fourteen different sciences, but we have also driven from 
the laboratory the man who would have our chJldrea re-discover, 
each for himself, the laws of physics and chemistry. Our school 
laboratories are teaching something that was never learned, even 
from the beat of the old text-books, but they are not leaving 
in the minds of pupils the same deposit of knowledge. It is not 
good to discuss which is better, for, surely, neither is beat. 

A single year devoted to a science may replace a freehman 
course in physics or chemistry, but it cannot, in my judgment, 
satisfy the claim upon the school, which every boy aud girl has 
a right to make. And it is not necessary, on the contrary, Jt 
may be very undesirable, that the science study in school should 
replace college work. The two things ought to be in different 
planes. The college course may be a consideration of a 
restricted field, a study of a limited area with a topographical 
map ; a school course might be, in some sort, a preliminary 
bird'a-eye-view. 
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I must not present at length the claim which the college has 
for just this sort of preparation. It seems to me, however, to be 
certainly no less important than that which w© have been dis- 
cussing. The first demand which the college maken ia that the 
freshmen shall make choice of courses, and how can such choice 
be made with safety if the things of choice are, in large part, 
entirely outside the experience of the chooser f Intelligent 
elections can evidently be made, only by one who has had at 
least a glimpse into every important tield of knowledge. 

My claim, then, is that in those two departments, history and 
science, at least, to say nothing of the fads and frills and 
extras, referred to this afternoon, and which 1 regard rather as 
essentials, most colleges demand much less than is gond for 
them, or for the prospective freshman. If these subjects are 
not generally taught in a manner which secures the desired 
resulta, then w© ought to reform our teaching. If suitable 
text-books are lacking, as is probable, why, let ue write new 
ones. There in always room for a new history, and in writing 
Bchoolbooks there ia (sometimes) great reward. 

The work of college preparation goes on under widely differ- 
ent conditions. "This is a distinctively college preparatory 
school," writes a headmaster. "We do not wish to receive pupils 
who do not intend to go to college." 

But the large majority of our schools occupy no such position, 
and I believe that even in the territory covered by this associa- 
tion only a minority of college students are prepared in such 
institutions. In certain great city schools there ie a broad field 
of elective work with a required element sufficient only to 
secure continuity and proper balance, and the candidate for col- 
lege makes such elections as will serve his purpose. 

Again, we have elections between definite "courses," arranged 
with reference to college requirements and to the supposed 
demands of general culture. We have, therefore, at the begin- 
ning of the secondary education, for every child, the qneetiun 
of tb© course of study. 

In the great majority of cases a choice of other than the pre- 
paratory course settles the college question finally, end in the 
negative. Now, college is very distant when one ie fourteen, 
and the accepted standards of liberal culture are still unknown 
in many American homes. I submit that it is unfair to the 
child and most unfair to the community that the question of 
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college Bhould be thus settled in ignorance of what the oollef;e 
meuiB. 

ThuB it is that too many of our boys and girls, whose endow- 
ments and capacities, as they are manifeated during their 
school life, would St them to make the beet possible use of the 
higher education, find the college gat«s closed permanently 
against them, or enter those gates only after prolonged delay or 
too costly effort, because a wrong choice was made when they 
were children of fourteen. 

It is easy to say that aucb choice should not be allowed, that 
election should be subject to the approval of a competent person, 
and it is easier still to settle the question, ae does the school to 
which I have referred, and confine the opportunities of the col- 
lege to those who are so fortunate ae to look forward to it and 
to walk early in the way that leada to its doors. But two things 
must not be forgotten : First, the health of our American institn- 
tions depends upon our maintaining the open door in matters of 
education and social progress. It ought always to be easy, in 
our country, for the child of a family without the traditions 
of culture to adopt new ideals, and, as he comes into his later 
school life, to realize his own poeeibUities and to correct the 
errors of his earlier ignorant elections. 

Our national energy has been constantly recruited in this 
manner, the necessity for such recruiting becomes greater, and 
not less, ae time goes on, and we ought to make the process con- 
stantly easier and never more difficult And, secondly, while 
it will always be possible, in a certain class of schools, to deter- 
mine courses of study by authority, this must be done by exclud- 
ing those who are not willing to abide by the results o£ the elec- 
tion, and, while this may be a gratifying outoomo to the school 
authorities concerned, it can never, at least in the near future, 
apply in a general way. The public schools and the majority 
of private schools must continue to offer courses of instruction, 
based, to a considerable degree, upon what their patrons think 
they want, and differing materially from tlie customary 
"requirements for admission" to college. 

My contention is that these courses should be ao arranged 
as to cultivate a desire for the higher education, and, so far as 
possible, to facilitate a change of plan and purpose. 

In the correspondence with school and collie men, to which 
I have referred, groups or classes of pupils are frequently 
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referred to as "those who are (or are not), to go to college." 
The phraee does not seem to me to fit well our American condi- 
tions as they are, or as they ought to be. It is splendid to have 
a great company of youth whose path ia chosen, who see all their 
way from the beginning, but to me it seems still better to foster 
in the greater company who think they want little, the belated, 
but eager, desire for more. 

It is a good thing to prepare for college a boy who knows he 
wants the college life and college training, but it is a better 
thing to lead a boy who thinks he wants a few years of school, 
to hunger and thirst after the higher education. If he is sure 
of his reward who makes two blades of grass grow where only 
one was found, what a blessed work it must be to bring into the 
ways of culture and of learning those who else would nerer 
enter. Now this work goes on all about us in public and private 
schools. I have seen the college fever sweep through a graduat- 
ing class, becoming epidemic and attacking almost every indi- 
vidual where, early in the year, not more than a case or two 
could be discovered. In the school which, nowadays, I know 
best, there is a transfer to the college preparatory course at the 
end of the first year, of some ten per cent, of the pupils of the 
general course and the number would be doubled were not th« 
difficulties so great. It is not at all impracticable to promote in 
school appreciation of the severer factors of elementary culture. 

A recent experience with high school Latin will illustrate 
my point. It became my duty, leas than three years since, to 
frame a "general course" under conditions which I could influ- 
ence only at some points. Now Latin had been the bugbear of 
the earlier high school years, and the bugbear must be abolished. 

We were to substitute modern language; one language at 
first, a second later. The first language was to be carried for 
three years, but the situation forbade the introduction of the 
second until the beginning of the third year. I succeeded in 
having Latin offered as an alternative for the second modem 
language. When this election had to be made for the first 
time, last summer, we hoped, out of our hundreds, to have a 
score or two who had overcome their or their parents' dread of a 
dead language. We made careful reckoning, but the choice was 
free. Out of 292 pupils, who had been studying French or Ger- 
man for two years, 161 chose Latin rather than the other mod- 
em language. Now, if less than four years of Latin would 



88 Association of Colleges and Preparatory Schools 

college should be thus settled in ignorance of what the college 
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be accepted for admission to college — if deficiency here could 
be made up otherwise, bow easy to articulate tliis course of 
study with that of the higher institutioul Of eourae, it is bet- 
ter to have the full measure of Latin. Noting else will do fur 
pupils what the high school Latin — the full four years — does 
for the average boy or girl. Nevertheless, I see no reason in the 
nature of things why Latin should be the only language taught 
in college, in which elementary courses are not offered. Indeed, 
tliey are offered in some collies, to the satisfaction of all con- 
cerned. 

Now, granting that the full I>atin preparation is eminently 
desirable, let the substitution of other work for any |)art of it 
be penalized by additional requirements, and we iiiuy almost 
look forward to the ideal condition where public opinion will 
require every high school course to fit for college, and without 
abating the premium ■ which we place upon the classical 
languages, we may have complete articulation between the sec- 
ondary school and the institutions of higher education. 

A beginning has already been made, for at least two great 
universitieB within the group of institutions for which the 
schools here represented must prepare, have practically taken 
this step. In one, the minimum language requirement is three ■ 
years' work in an ancient, and two in a modem language, while 
the requirements of the other are administered upon about the 
same basis. The wide range of work which may be offered in 
these institutions to complete the total requirement, and, prob- 
ably, in others which have not come to my attention, wakes it 
possible for any well-educated boy or girl of eighteen to enter 
upon the higher education at an institution of first rank. 

Within my personal knowledge, this arrangement at Cornell 
has opened the doora of scholarship to numbers of late converts, 
to the advantage, not only of the young people themselves, but, 
I believe, of the college, and certainly of the community where 
they are to live and work. 

Let me add to this plea for the broader education of pro- 
spective freshmen and for the better articulation of the ordinary 
secondary school with the college, a word upon another phase 
of the same general subject. 

One college president writes me, "I sometimes think fitness 
for college more a question of moral than intellectual develop- 
ment." Another speaks of the "d^ree of intellectual and moral 
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maturity" ueceeBarj. But wfl have no examinations in morals. 
1 believe that most colleges which admit by examination are 
willing to asaume that proficienej in the languages and math- 
ematics is a sufficient guaranty. 

One such institution, however, has recently adopted a card 
form, upon which some suitable person must make himself 
responsible for fees; the family physician must certify as to 
health, and, betwerai the two, the principal of the fitting school 
must make himself sponsor for character. How happy is the 
lot of that young freshman ! Examined and found intellectu- 
ally fit, and by competent security guaranteed physically, mor- 
ally, and financially sound I 

The formal teaching of morals has practically disappeared 
from our schools. A bill was offered in the New York Legis- 
lature, some three years since, requiring that morals be taught 
in the public schools of that State with all the machinery of 
time allotment, text-books, examinations and the like, but 1 
think it never emerged from the committee stage. 

I fear that we have allowed morals, or moral maturity, to 
drop largely from our conscious attention. This is, of course, 
as we have oom^ in these recent decades, to see one of the things 
which are taught or cultivated indirectly, better than directly, 
and because the ordinary machinery of the achool-room cannot 
be obviously worked to this end, we have, I fear, too far ior- 
gotten it. We caa never expect to establish standards, except 
in some such loose and general sense as is involved in a cer- 
tificate of moral rectitude, but, surely, every school should con- 
cern itself with the promotion of high character in its pupils. 

There are at least three ways in which this may be effectively 
done. We may put into the post of teacher in our schools no 
one who is not himself, in reasonable d^ree, an exemplification 
of the kind of character we would cultivate. We may, by the 
very assumption upon which the conduct of the school is based, 
by the daily and hourly manner of dealing with individuals and 
with questions of conduct in the school or in the world, create an 
atmosphere in which there shall be a veritable contagion of 
moral elevation. But a third moral influence of greatest 
potency lies in the subject matter with which we Seal. "The 
Puritans," says Macaulay, "were men whose minds had 
acquired a peculiar character from the daily contemplation of 
superior beings and eternal interests." In the opinion of 
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Macaula^, and surely in the opinion of every observant person, 
the very character of the mind itself may be altered by the 
nature of the things with which it is habitually concerned. We 
speak of work in school and college as if it were a process of 
mere intellectual culture, separate and apart from moral char- 
acter, having ends and purposes exclusively its own. Nothing 
could be farther from the truth. I would not turn a geometry 
lesson into sermonizing or make every exercise in Cicero a peg 
on which to hang a moral precept, but the daily study of beauti- 
ful forms, of truth, complete and perfect in mathematics, or 
alive and glowing in biology, of the really great in human 
action as we study it in history, or in thought or feeling or 
character as we see it portrayed in literature, surely this "daily 
contemplation of eternal interests" must give to our pupils, as 
to the Puritans, "a peculiar character." That it does so is a 
matter of daily observation in every good school. I believe this 
to be one of the chief reasons for emphasizing the study of the 
literatures, and of history, and in proportion as these subjects of 
age-long importance — of eternal interest — are worthily taught, 
in that proportion, other things equal, will our pupils approach 
that moral as well as intellectual maturity which will truly 
fit them for college or for life. 
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FOURTH SESSION. 

Saturday, December Ist, at 10 A. M. 

THE RESPONSIBILITY OF THE COLLEGE FOR THE 
MORAL CONDUCT OF THE STUDENT. 

FBESIDENT JOHN E. HA^US, BUCKNBLL UHIVEB8ITY. 

How shall the collie meet its responsibility for the moral 
character and conduct of ita students i There can be no ques- 
tion as to its respoEsibility, nor as to the importance of cliar- 
acter. Men of affairs, from the railroad preeident, employing 
a quarter of a million men, to the blacksmith seeking one 
apprentice ; philosophers from Plato to H^el and since ; rev- 
elation itself, are at one in the belief that the fabric of our civ- 
ilization rests chiefly not on intellectual acumen, but almost 
wholly on character. Nor can the college shift the responsibility 
for the character and conduct of its students upon the Church 
or the civic community. Even if faculties should ignore or 
deny such rcfiponsibility, wliich no faculty worthy of the name 
will do; public opinion will hold them responsible!, and should 
any college become a seed-bed of immorality it would be 
abated by the courts the same as any other nuisance. The prob- 
lem, then, is as to the means of meeting the responsibility. 

This may be treated imdor three heads, instruction, atmos- 
phere, and activity, of which I will ask your attention only to 
action and atmosphere. 

Character, says Novalis, is the completely fashioned will. 
The will is fashioned aright only by right activity. The duty of 
the college, then, is to fumiali the student ample work and hold 
him strictly to the doing of it. It is not by emasculating the 
will, but by energising and directing it that manhood is devel- 
oped. The passive receptiveness and mnemonic glibaesH, in 
which the pedantic delight, is not what the world needs, nor 
what the college should siii)]>ly. No one, says Plato, has ever 
accomplished anything grcnt, either for good or for evil, who 
was deficient in energy of will. One moral danger to a student 
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in college u that his prolesaor will do all the tbinkiiig, and 
leave him only the enfeebling work of receiving. The talkers 
are many, the teachers are few. The Bystem of electivea works 

' well. The student, it is found, elects neither along the line of 
least resistance nor greatest resistancej he elects along the line of 
greatest interest, which will usually be the line in which he will 
develop the greatest energy. Tiie interest may not be in the 
subject, but in the professor. Of Dr. Harper, it was said that 
he made Hebrew as popular in Yale as football. As every one 
knows, he did not do tliis by making the work small in amount. 
One great advantage of electives ia that if a jirofessor will drone, 
lie may be left to drone to empty seats. The plan now widely 
prevalent of permitting a student who attains a certain standing 
to take additional work also has a good, moral influence. On the 
other hand, care must be exercised by the college tliat lessons arc 
not imposed upon the studenta beyond their ability. No part of 
a teacher's work i.f of greater importance or dcmanda more care 
than the assignment of work, and to nothing else, probably, is 8i> 
little attention given. If too hard tasks are imposed, it will 
either kill the pupil's interest, or drive him to helps or cheat- 
ing. For three-fourths of the cheating in schools, the teachers 

' themselves are morally responsible. 

While emphasizing the value of work along lines of greatest 
interest, the college must not fail to ro<!ognizc the fact that in 
life a man must often do work that is not pleasant and con- 
tinue to work when interest flags, or even ceases. The student, 
therefore, must learn to determine his actions according to the 
idea of right, according to principles which do not vary with the 
ebb and flow of emotion, or with atmospheric changes. Tie must 
he imbued with a sense of duty, with a reverence for the moral 
law, and faith in the Ijawgiver that will hold him to right action 
when tlie voice of pleasure or of self-infcreat lures him to other 
wava. The cnt^^ricnl imperative of Kant seems to many harsh 
and forbidding, but it was the elliics of Kant that overthrew 
Xapoleon and created Germany, Tt will be an evil day for 
America, when the students in lior colleges are taught to do 
deeds formally honest, because honesty is the brst policy. There 
ia a dignity and sublimity, says Kant, tn the man who simply 
does his duty, whatever the results may be. This simple dig- 
nity and sublimity of character should not l>e made inipoasiWe 
to the student by arresting his development at the level of self- 
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interest, or pleasure. Nor should our school arraugements be 
such as to obscure this central principle. Marks and grades 
have their place in school economy ; even honor lists may have 
some value; prizes in colleges are of very doubtful utility; but 
all of these should be kept in subordination to the great con- 
cepts of morality, right, duty, manhood. 

£ac)i English college bus its chapel, its library, its dining 
hall, and its dormitories, as if sleeping, eating, reading and 
worship were the fourfold whule duty of man. But the English 
college has, besides, its fields for sport, quite aa important for the 
irioral lievelopmeut of the student as any of the others. Without 
tlicse the English college community would soon sink into the 
sleepy decay of (rloister life. In England's play grounds lay 
capsiilate the Brilich Empire, And there can be no doubt that 
the general practicr*! of eut door sports and athletics has greatly 
improved the moral cliaracter of the student body in our land. 
The gymnasium is a faolor difTerent in kind, but in its place, a 
factor of importance comparable with the class-room and chapel. 
Besides Iheir positive value in developing the will and power of 
initiative, physical activity has also a negative value in keeping 
tlie student from falling into sensual vices. For he who strives 
for the mastery must now, as in PauJ's time, be temperate in all 
tilings and keep his body under. The college, therefore, may 
meet in part its responsibility for the moral conduct of ita 
students by providing ample facilities for physical exercise 
and athletic sintrls. The college should have these tinder ita 
supervision, but not so closely as to deprive the students of the 
very important element of freedom and spontaneity, the essence 
of recreation. The motive in physical sports is personal, and 
may rise into the sphere of duty to self. The element of rivalry, 
the desire to surpass some one else, cannot be eliminated; it is 
the essence of games of contest. But there is in such sports a 
field for the development of fairness, personal honor, and other 
virtues which may yield valuable results. Team play is mor- 
ally snperior to contests between individuals in the fact that 
in team play the individual must subordinate his particular 
will and natural egoism to the success of the team, and must 
sometimes even snerifiec hiiuself to the good of the whole. In 
the ease of lutercollegiafo contests, the players represent their 
college, ami there is n field for the cultivation of a liigher form 
of morality than in ])er8onal contests. Whatever may be oiir 
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abstract views as to intercoll^ate football, for example, our 
hearts never fail to TCanu to the young giants who risk life and 
limb on the £eld of strife for the glor;' of alma mater. This 
intense simple for honor other than their own cannot fail to 
have a beneficial effect upon those who take part in the game. 
At the same time it may be admitted that the very intensity of 
the struggle often proves a test too severe for the student at his 
stage of moral development. It takes considerablo Christianity 
to go through a football game and come out without any moral 
offending. That so large a proportion of men do so, speaks 
well for the moral fiber of the men and the influence of the 
game. 

Neither class-room work nor physical activities furnish scope 
for the Christian principle of morality, service. There is, how- 
ever, ample field for Christian work in the coUt^. The mem- 
bers of the college are not automata, but men, with human feel- 
ings and human needs. There will, consequently, be thousands 
of common every-day opportunities for kindly deeds, which 
make up the greater part of the moral life, both in college and 
out of it. This work has been organized and made more 
effective by the Christian and other kindred associations, Snch 
work is extended beyond the limits of the college into the des- 
titute parts of the cities, and into mining towns and lumber 
camps, a service helpful to the workers, exerting a whole- 
some influence upon the whole life of the college. Besides sucli 
personal efforts, nearly all our colleges arc engaged in foreign 
missionary work, broadening their vision even to tlio limits of 
the globe. Some of our larger institutions maintain each a 
mission, and others bear the expenses of a missionary, from 
whom they receive regular reports. T need only refer to the 
student volunteer movement, organized with the majestic pur- 
pose of making known what they regard as the Word of Life to 
the whole human race, within the present generation. Those 
who think the moral tone and religions interest of the colleges 
is lower now than in the preceding generation should read 
and ponder the records of student organized work during the 
past twenty years, and they will have reason to change their 
opinion. Religion in the eollcge hsa beoome less a matter of 
feeling and more a matter of sorvirc, and a more wholesome 
type of manhood has been developed. That college faculties and 
hoards of trustees are fnlly alive to the good effect of such 
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work on the moral life of the student community is clearly 
evinced by the buildings rising on many a campus fully equip- 
ped with every facility for such service. 

Of vital importance to the student is tlie moral atmosphere of 
the coU^e. There can be no wholesome mental or moral 
growth in an atmospliere of suspicion, or fear, or liate. I would 
not pledge a student not to cheat. I would take liis lionesty for 
granted and would exj>ect him to do the same by nic. I would not 
re-enact the Ten Commandments or the Sermon on the Mount. 
I assume that the student knows them and is trying to conform 
his life to them. I would not play the detective on tho conduct 
of the student, nor ask any one else to do bo. I would not put 
a student upon his honor ; I take it for granted that as a gentle- 
man, he always is upon honor. Justice, truthfulness, frank- 
ness, good will, are the native air of manly life. The student 
responds to fair treatment and tries to make himself worthy of 
the confidence reposed in him. On the other hand, he resents 
injustice and despises weakness and deceit. There is no class of 
persons more responsive to just and generous treatment than 
the young men of our colleges. The professors must be 
depended upon chiefly to form and maintain a wholesome moral 
atmosphere. It is difiicult to decide which is the more injurious, 
morally, to a college, the professor who is repellantly righteous, 
or the professor who is weakly good. But moat professors arc 
neither repellant nor weak. 

T believe there are no men in any vocation superior to the 
college professors in manly character, in devotion to truth, in 
love of their work, or in the value of their son'icp to mankind. 
The ofSce has always enlisted the brightest refleetive intellects 
of the race. I need only instance in proof Aristotle, the Greek; 
Galileo, the Italian, and Kant, the German. It will continue 
so to do as long as there are men who love truth more than, fame, 
and knowledge than gold. Though poor, they make many rich, 
not only in things of the spirit, but in things of matter, as well. 
These men make the moral atmosphere of the college ; associa- 
tion with thran is a liberal education. 

There has never been a time in modem education wlien there 
was more of friendly iulercoiirse between professors and stu- 
dents than in America at the present time. This is due, doubt- 
less, in great mea-wre to the democratic spirit of the age. Tt is 
due, in part, also, to the fraternities, which bring a professor 
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who is a member of a fraternity into close social relations with 
student members of his fraternity, and this he extends almost 
by necessity to other students. If any projected tutorial sys- 
tem 8np]>lcment3 this friendly and helpful interest of the pro- 
fessors, it will do good ; but if it supplants it, it will be an evil. 
Increase of compensation, concerning which we heard yesterday, 
will enable professors to exercise more freely their iouatc hos- 
pitality. 1 am in hearty accord with every effort to increase 
the compensation of these men whose service is beyond price. 
Yel, if their compensation should be brought to a level with 
their merit, I fear that men with that kind of merit would not 
get the positions. 

While the professors arc the permanent factors in maintain- 
ing a wholesome college atmosphere, the students themselves 
are a scarcely less potent influence. Great care should be 
exercised as to the moral character of candidates for admission. 
It is a fact that the railroad companies are more careful as to 
the character of applicants for employment than are many col- 
lets as to those asking membership. There should also be a 
judicious elimination of undersirable elements. No person of 
evil influence should be permitted to reach the junior year. 
Before that time he should be known and dropped. Fortunately, 
the idle and vicious, as a rule, eliminate themselves without 
faculty action. Power should be lodged with the president of 
the college to request tlio quiet withdrawal of any student he 
may regard, for moral reasons, undesirable. The average of 
moral character in any college of standing is much superior 
to tliat of tlie same number of ybimg men in any civic com- 
munity. The average of moral conduct in college is, I believe, 
higher now than it was thirty years ago; but there is slill room 
for improvement. Many false notitms need to bo eliminated; 
many injurious customs suppressed. 

Nothing can compensate to a body of student'? the loss of the 
influenm that, comes from daily communion with the Absolut*^ 
Person in a chapel service. It raises the spirit into the idea of 
the infinite and eternal and re-enforces, and purifiea all other 
thinking and feeling. Here, again, all depends upon the spirit 
and life of the teacher. The religious service may be so con- ■ 
ducted as to do measureless harm, or immeasurable good, 
according to the spirit of the leader. While the college should 
have its own religious and moral life, the students should not 
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be dissociated from the churches. It is more wholesome for the ' 
students to attend upon the services of the several churches than 
to be secluded in their own special services. It keeps them 
under a wider range of influences and corrects and broadens 
their moral views. Pastors should be welcomed and assisted in 
the oversight of students belonging to their communion. Such 
oversight they are iisually willing to assume, both for general 
rea.'ujns and because tliey find in college students efficient help- 
ers. The relation of the church to the college should be 
dynamical, not regulative, much less directive. Whenever 
pastors attempt direct control of the work, of the college, they 
do harm to religion and no good to education or science. 

Few are the young men who will do aught that will bring 
grief to their mothers, or discredit to their fathers, or shame 
upon the family name. It is well for the college that the ties 
between it and the homo are strong. Nor do I leave out of sight 
that other, that master passion, for which if man will leave 
father and mother. 

"For, indent, I know 

Of no more subtle master under heaven, 

Than is tlie maiden paanion for a maid ; 

Not only tn keep down the base in man. 

Tint teach high thouglit, and amiable words. 

And courtliness, and the desire of fame, 

And love of tnith, and all that makes a man." 

Of course, 1 do iinl think tliat such influence is dependent 
upon the asMociation of the rpxch in the same school ; tliougb I am 
fully convinced from nearly two score years' experience in such 
schools that in education, as elsewhere, it is not good for the 
luan or the woman to lx> alone. Tn llii3, however, there is room 
for difference of opinion and practice. Much will de]>end on 
ci IV uni stances. But there can he no place for doubt that nvcry 
means should be used to strengthen and extend the influence of 
home into the coIIckt. The American college draws its moral 
life in great measure from Ihe American home. Without our 
American home, our eoUeses would not be what they are, but 
something different and inferior. The college owes it to th'" 
home, by as solemn an obligation as is possible for any one to 
assume, to return to the home, the youth not only with increased 
knowledge, but with increased solidity of character and moral 
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worth — ^that the prayers offered in a thousand homes, such 
prayers as only a mother can pray, be not in vain, and that the 
expectationg of kindred and friends be not disappointed by any 
failure of duty on our part. 

The idea of college as a place of dignitied seclusion from the 
world has passed. Men are not prepared to do their part in the 
world by shutting them away from the world, but by keeping 
them in touch with it. The power of public opinion does not 
stop at the edge of the college campus. The collie is a part of 
the world and its actions are judged more and more by the 
stricter standards of the world. Daily, the student has brought 
before him the deeds done in the great world and learns the 
judgments pronounced upon them. He will find also his own 
deeds set before the public eye, and what he and his comrades 
termed bright tricks he finds called boyish folly or barbarous 
cruelty. All these moss-grown, but not venerable, survivals of 
a loss moral age, our bowl fights, and cane rushes, and hazings 
are vanishing before an enlightened and illuminating public 
opinion, expressed through the public press. The press mir- 
rors faithfully the world as it is, including the college world ; 
and if, sometimes, it shows a garbage heap, the remedy is not in 
breaking the mirror, but in removing the garbage. 

Tlie coll^;e, as a corporation, is related, like other corpora- 
tions, to the State, and its cliartcr may be revoked or changed 
at the discretion of the courts. The student community, also, is 
in no way exempt from the operation of tlio law. Tlicro is ii"w 
no bpncfit of clcrgi', nor in tliis wuntry any sjiccial univcraity 
conrts. Tho coll<^ will do all it can to keop the students within 
that large body for whom laws have no tfirror, laws being a ter- 
ror only lo the evil doer. But, if n student is guilty of a mis- 
demeanor, and the law takes hold of him, it is a mistake for Ihc 
college to shield him from the just penalty of his ofFonsc. It is 
a jrroat day for the student when he loams the futility of Iiis 
will when brought into conflict witli the irresistible will of the 
State. It is a good lesson for him, also, whether be leam it by 
obspn'ation or by experiencn, that the way of the transgressor 
of the civil law is bard. Whilc'thc collejw may properly see to 
it that no injustice is done the student, it will not shield him 
from the legal consequences of his deeds. TIio State comes to 
the student not only as organized justice clothed with irresistible 
might, but also as a vital embodiment of civilization with a 
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great history, aud with momentous problems for-' pr£^ut decis- 
ion, and with a jet greater future, all appealing to tlie tli^ugJif, ' 
the imagination and the sentiments in the Btrongest way poV ' - 
siblc. The student in college miist be brought to know his obli- 
galion to his nation and to civilization, and to feci that it is as 
much a duty and as great an honor to maintain the dignity of 
the Republic in the sphere of morality as on the field of battle. 

By keeping the college in close relation witli the home, tlic 
ehurcli, tlie community, and the nation, we will find a broader 
and surer basis for morality than we can find within the college 
itself. 

In tlie moral life of the college, the past and future have 
voices scarcely less potent tlian the present. Every historic col- 
lege lias its examples, its traditions, its heroes. In Dartmouth, 
the luminous eyes of Daniel Webster still look out upon the 
student, inciting to eloquent words and patriotic deeds ; through 
the halls of Brown yet moves the stately form of Francis Way- 
land; and on the campus of Princeton continues visible "that 
good, gray head, whicli all men knew." There teach in our col- 
leges not only the living, but the undying, as well. We are not as 
careful to preser\'e the traditions of goi>d as are the schoola of 
Kurope. They treasure their past as their moat valued possession. 
We have, perhaps, been sufficiently influenced, not to say awed, 
by the historic grandeur of their ancient universities. We 
need to loam reverence for our own past, brief though it seems, 
beside the hoary annals of institutions reaching back for cen- 
turies. We, too, have our men of no less heroic mold, tested and 
tried in fires as severe, and coming forth from the refiner's 
crucible metal no less pure. Let the college reverence the past ; 
but, withal, let it be instinct with joy of the days that are, and 
invigorated with hope for the days that are to be, I would 
send no son of mine to a college which was not growing; to a 
college which did not lo<ik with confidence to its future and the 
future of the nation, and of the race. Such hopefulness and 
the energy begotten of it are among the most important fruits of 
college education. While laying emphasis upon the dynamics 
of college life, I do not forget the need of certain r<^ulations. 
There must be the appointed hours for recitation and study, 
the limitation of athletics, and manifold requirements, even 
when reduced, as they ahould be, to the minimum. Given, how- 
ever, a faculty of character, of energy, and sympathy with 
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^putii; gi\*£0 'a'dtudetit body with cureful exclusion of injuriona 
*.<rteqitots; given as close relation as may be with the home, the 
■"church, the community and the EState; this, with vitalizing 
moral instruction and moral activities, with earnest mental 
work, with ample opportunity for physical exercise, will be the 
chief reliance of the college in meeting its responsibility for the 
moral character and conduct of its students; for these eonafi- 
tuto the great moral dynamics of college life. 



THE RESPONSIBILITY OF THE COLLEGE FOR THE 
MORAL CONDUCT OF THE STUDENT. 

FBESIDENT JAMEB M. TAYLOR, VASSAB COLLEGE. 

The subject, as stated, is not a question ; it is an affirmation. 
It is the purpose of this paper to justify and enforce it. 

We are all agreed as to the moral values in life. Matthew 
Arnold in no way exaggerated the facts when he called conduct 
three-fourths of life. We care more for what a man is than for 
what he knows, and more for what he does than for what he tells 
ws. No community can exist without a moral bond. That is 
the keynote of the State, of society, of the family — and not less 
the touchstone of all individual life. The immoral man under- 
mines all life of which he is a part. His teaching and his talk 
count little against his actions. 

Now consider the student. He comes to us at the crucial 
stage of life, when all that is best in him is active and insistent, 
and all that is worst in him is clamorous and unrestrained. 
That best and that worst are but tendencies, in the main, not, 
at least, crystallized or fixed facts. Ho, or she, is, in short, a 
youth, an adolescent, with the passions and ideals of maturity, 
and the imrestraint of inexperienced years. 

There is nothing so ingenuous, so noble, and so full of hope 
aa those youths who enter college halls, and there ia no sounder 
life the world 'round than exists among tliem, but they are 
young, without much knowledge of life and without conception, 
too often, of the meaning and results of certain courses of action, 
which threaten the undermining of character and the i^ssible 
wrock of life. 

And they come from & comparatively guarded life suddenly 
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into the very free couditious of tbe coUoge, wliere, perliapa, one 
lind3 less external constraint, and a demaQil for liirgei- liberty, 
than one discovers elsewhere in life. Most of us ^^■ho have 
responsibilities to classes and to offices must often stand aghast 
at the theories advanced by some of our young friends of a free- 
dom, which we might seek in vain for ourselves, and which 
exists nowhere among responsible men. 

Entering college is for most "a plunge" — and the fact is too 
little considered, I am i)ersuaded, either in its moral implica- 
tions — or in the immediate mental demands made by eager 
teachers on these young and unadjusted pupils. Such arc the 
conditions. The shirking of responsibility for tliem may be 
asserted on two grounds. 

It may be said that these young people need no guidance, lliiit 
they are here to learn aelf-maafery, and that tliey lx;at learn it by 
freedom. The contention has a good side to it, but also the 
weakness and destructiveness of a half-trutli. True, freedom 
develops mastery under good conditions. The self-government 
which has been introduced into some of our colleges, is here in 
point, but where it is least open to criticism is in its operation 
within a distinct sphere agreed upon by students and authori- 
ties. It carries in itself the restraint of its opportunities. But- 
we surely do not treat our own children in this way, and leave 
them without counsel or the experience we can impart from our 
own remembered mistakes or good choices. The fact that they 
have reached the great age of eighteen or even twenty years 
never suggests to us that the wise way to train them is to leave 
them wholly to their oiivn experiences of tbe world. 

If a college is to assume any responsibility for the young it 
surely mnst note this point of life's teachings and aim to meet 
the need. 

But teachers go farther than this. Xot content wilh nffinn- 
ing that this utter freedom is the bewt way of traininff youth, 
tliey say, further, that a college has no direct responsibility for 
the morals of the youth. I^t them "fink or swim, survive or 
perish," for here we have the selection of the fittcjit. It ia a 
demoniacal doctrine, bad science, in the light of all we know of 
"conscious selection" as beyond "natural selection," bad 
morals, bad religion, and quite suggestive of the question iff 
one we used to be taught to call the first murderer, "Am T my 
brother's keeper?" It goes hand in hand with the complaisance 
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expressed by men over tlie sowing of wild oats, as if nature 
cliangeti its laws for tlie young, and what a man aowa he does 
nut reap, but gathers grapes of thorns, and tigs of thistles. 

i hope to show,. as against all such moral laissez fatre, that 
the college has deiinite moral responsibilities — that the clainia 
of the families represented by these youth are sound, and that 
in loco parentis is not, and cannot, be a merely unmeaning 
phrase. 

For what is the aim of the college? In brief, to train, edu- 
cate, to develop the powers of youth in grasp, keenness, 
accuracy, to broaden the outlook, to destroy provincialism of view, 
to make the youth share the experience of the world as it is 
embodied in history and literature, and to develop tastes and 
aspirations that shall keep the soul in touch with other realms 
of interest than those which are limited by acquisition or the 
mere support of life. 

But it is the training of the whole youth, not a part. We 
have come to recognize the importance of the body in this devel- 
opment: let us not reach to tlie other extreme and forget that 
the moral nature is also a part of youth. There is no narrower 
provincialism — and, in tliought of the derivation of the world, 
no more absolute paganism — than sheer intellectualism in edu- 
cation, the aKsiimplion, that is, that the mind only is worthy 
of attention, and that it can be well trained apart from conduct 
and physical life. 

The wholeness of the training involved in coll^p education, 
therefore, involves the necesaity of attention to the morals of 
youth on the part of the teacher. Because the youth is not for 
himself alone, and not for the collie, but for the home, for 
society, for the resjvonsibilities of the State, the college must 
give a foremost place to moral education, a part of education 
and the chief part, if activity is more than theory, and if learn- 
ing has its fulfillment only in life. 

We note some definite spheres of its responsibility and some 
ways of meeting it: 

1. Responsibility for conduct in the institution and commu- 
nity. There is a tremendous need in Americiin society of the 
inculcation of rrspect for law. Many are the influences which 
are working against it. The notorious loose and easy training 
of American children is but the first step. Indulgence is not 
the key to a well-girt life. Is it not from this source, in large 
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iiicasuro, Hiat we draw that disregard of luiv tliat jurists ami 
judges note us so common in ev&n tlic proc'odiirc of the law 
itaelf, aad that provides much of the fuel ou which are feeding 
the dangerous anarchistic tendencies in our society, crude 
socialism, nihilistic discontent, and every form of Hearst- 
ism ? Add the natural imsettling of the old lines of faith 
in the process of readjustment compelled by the enun- 
ciation of the fact of evolution ; add the iniluence of an extensive 
literature, which disintegrates and destroys all moral values, 
and which is recklessly given to the young ; add the preval^ice 
of a pantheistic philosophy, which always, and everywhere, 
tends, practically, to undermine the foundations of morals ; add 
the enormous growth in wealth and all the means of indulgiog 
the propensities to luxury and pleasure that are natural to us 
all, and we have provided conditions for a trc^ical growth of 
lawlessness and unrestraint. There is no danger to-day of 
exaggerating these facts. One cannot put them too strongly, nor 
overstate their importance to our life now and to our national 
and social future. But one may forget that they are not the 
whole truth. We have a great host of youth in our colleges who 
are moved by high aspirations, who are generous, enthusiastic 
for good, not yet enmeshed in the poisoning net of pleasure, not 
yet bla.se, or lost to faith. Thev are the other aide and the 
stronger side of the truth. But the dangers are real, and here 
lies the responsibility of our (college faculties. The young are 
responsive to ideals; it is our privilege and duty to set them 
before them. By direct instruction, by that indirect and pow- 
erful daily influence, which grows out of the conduct of our 
class-rooms, our spirit in dealing with truth, our views of life 
and duty, and social and civic responsibility, by example and 
by lofty teaching, in short, by our deeds, by our words, and by 
our ideals, we are bound to teach these youths that worthy life 
is law-abiding, unselfish, devoted to service, and that the 
immoral life is hostile to society, anarchic, and destniotive of 
one's own true self. 

2. I^et us be more specific. The duty of the college is not 
limited to the expression of ideals and to teaching. Its plain 
duty is to enforce law and equity. Formerly, the coU^e was 
an imperium in imperio, and felt sole responsibility for the con- 
duct of its students. Then it was discovered that conditions had 
changed, and that a responsibility for any breaches of civil law 
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could be turned over to the municipality. Kow, doubtless, it ia 
true tliat much may be left to the State, and tliat in our cities 
aad towQB marauding and rowdyism may be oared for by the 
police, but not so can a college divest itself of responsibility. Mo 
parent worthy of respect would say jauntily of his son — "Oh ! 
let him go to jail for a night; let him be haled before a justice; 
it will do him good." A college that assumes such au attitude 
is aa little worthy of respect. It must recognize wliat the youtli 
may not, that such a course ia a stain on life and may become 
an important blot on reputation. It has a duty to sue that the 
student is preserved, if possible, from conflicts wJtli municipal 
law or State courts for his own sake, and the interests of hia 
future. This is a simple debt of experience to inexperience, of 
knowledge to ignorance, of power to weakness. It must incul- 
cate and enforce rules that shall prevent the student's conflict 
with these powers. That they obey the college law, or cease 
to be students, that they follow the principles of sound social 
law, or feel its discipline, is an alternative that the college must 
make real unless it fail in a fundamental duty. 

Hazing may furnish an illustration. Many students, not yet 
escaped from the inherent savagery tliat delights in tlie suffer- 
ings of others, champion and practice tlie infringement of per- 
sonal rights and self-rcspeet that goes under tlio name of haz- 
ing. . It ia lawless, barbarous, and immoral, as generally prac- 
ticed, and about aa justifiable as lynching. Often mere innocent 
fun, it degenerates into violence, assaults on self-respect and 
personal dignity that are intolerable, and even to permanent 
injury and occasionally to death — justiflable homicide, T sup- 
pose, in the hoodlum vocabulary. 

Just here the college has a distinct moral responsibility to 
stamp out the unworthy, unmanly, cowardly, relic of savagery, 
to point out the true moral social standard and to enforce it. 
That is, it is a duty to preach the truth and a duty, also, to 
practice it. 

A more delicate matter ia snggestfld by ehenting, which, 
unhappily, appears from time to time in our colleges, and in 
some, if the students speak truth, is a fairly chronic and wide- 
spread condition. TTow intolerable this is to a keen, moral 
sense needs no suggestion, and yet we all know that in some 
colleges the general standard of the students permits such decep- 
tion, and it ia winked at by the multitudes who do not stoop to it. 
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It would not seem difficult to awaken a body of youtli to a per- 
ception of the mean, low character of a lie, or to encourage 
among them a spirit which will ostracize a liar. That, J , 
believe easy of accompliahment where the mind of the author- 
ities is given to tlie task. But the dealing with the cheat Js now 
the point. The college must stamp the deed as dishonest, and, 
like all untruth, as socially disintegrating and individually 
destructive. Methods must vary, but 1 gravely doubt whether 
we are right when wc say to a young person, guilty one time, 
perhaps a product of a school where the vice is tolerated, "You 
are expelled, and deprived of all further opportunity. There 
is DO place for repentance." But my illustration now only 
calls for the point that the college is responsible here to incul- 
cate truth forcibly, only I should say that it has both an indi- 
vidual and a social responsibility. 

A final illustration may be taken from athletics — in its moral 
relations. That this overshadowing factor in student life has 
important ethical bearings no one may forget. Jt has its excel- 
lent side, physical development, the growth among the few of 
excellent moral qualities, courage, obedience, keenness, readi- 
neaa. But it has also ita unfavorable side. Leslie Stephen, 
writing of Hobbes, shows that he was an idle student, before, as 
he expresses it, "athletics had organized idleness." It is a fair 
impeachment. Athletics has much to answer for as well as to 
claim, and the bad side is a large indictment. The extrava- 
gance, the interruptions of steady work, the unsettling of the 
whole student body, the professionalism, the gambling, the vast 
excesses that degenerate into a spirit worthy of a Roman amphi- 
theatre, are but an insufKcient summary of what might easily be 
"writ large." So close and so extensive is the influence of all 
this on the moral life that the colleges have here a large respon- 
sibility. They have tried to meet it, by committees, by legisla- 
tion, by limitation, but the unpopularity of such legislation, tlit 
probable effect on the institution, the natural difficulty of dis- 
criminating between tlie good and bad where so much is good — 
and the danger that the taking up of the tares may destroy the 
wheat also have contributed to make the legislation thus far, 
in almost all cases, futile so far as the real, moral problem is 
concerned. Can any of us doubt the duty to squarely face the 
issue, and if one game, or two, or three, interfere with the right 
and highest development of college life, to cut them off? To 
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ask clearly aud frankly if iutercoUogiate games, as uow played, 
contribute to the good or to the evil of college men aud the oom- 
, muuity, and to act accordingly ) It ia no question of theory ; 
the issue ia the mightier one of the conduct of life, and to face 
it fairly is the duty of all teachers of youth, and having faced 
it to enforce the conclusions reached, with steadiness, without 
fear or favor, and with confidence that the moral sense of 
society will yet sustain a conclusion carefully reached by men 
who are earnestly interested in the welfare of the student as a 
member of the community. 

3. Third, and finally, we shall reach this essential end, 
through the conviction of teadiers that the moral is supreme and 
that intellectual training is only complete in virtuous action. I 
yield t« none of you in my respect for intellectual power and in 
my conviction of its worth. It is only urged that it is a narrow 
view of life which makes it uppermost. It may be said, 
further, that no highest, broadest, truth is ever reached through 
an intellecttialism that divorces itself from life. But life is 
conduct, and conduct is morals. Morals are social. The ethical 
cannot be individual and remain ethical. It cannnot picture 
a universe in which a right thing is right only for an individual, 
or a thing absolutely good which is not good for all. The ideal 
of moral life is to find that which is good for each and good for 
all. So society is ethical, and cannot be society at all, save on 
ethical bases. 

The college, therefore, which aims to educate the youth, fails 
of its mission, which is to fit him for broader and better life, 
unless it bears its moral responsibility. Every reason for 
founding a college is a reason why its teachers shall feel the 
responsibility for the moral conduct of the students, and they 
have no place in the training of youth who close their eyes to this 
opportunity and who refuse this responsibility and who will 
not see that truth finds its fullness only in life, and that an 
intellectual training which does not influraice to righteous life 
13 itaelf defective, unbalanced, untrue if it may not also be 
justly called immoral. No education can meet the specific 
demands of the social and commercial life of to-day. which does 
not ompbatically incnlcatp the old-fashioned virtups-^piir»/j/, 
irtith, honesty, and fidelity lo trust. 
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THE RESPONSIBILITY OF THE COLLEGE FOR THE 
MORAL CONDUCT OF THE STUDENT. 

PKIKCIPAL JOHN H. DENBIGH, MOBBIS HIGH SCHOOL, 
NEW YORK CITY. 

By virtue of its function, the college ia responsible for the 
moral conduct of ita students. To what extent we hold it 
responsible depends upoo what we believe its function to be. 
It is not eaaj to define adequately in a few words the function of 
a college in the social system of to-day, but if we attempt to 
formulate any definition of what we believe we have a right 
to expect of our colleges, we shall find that our ideal includes 
all that is comprised in a broad conception of a liberal educa- 
tion. 

We expect the college to send out into the world each year a 
little band of young men or young women fitted to be some- 
thing more than mere breadwinners, fitted by Uie breadth and 
elasticity of their training for public in the sense of 
social, rather than for private in the sense of selfish, 
service. We do not expect profound scholarship of the college 
graduate, but we do expect that he will carry with him into 
the exercise of his business or profecsion such high ideals of 
his work ns will place it abo^'c the deadening dnidgery of money- 
getting. We have a right to expect specialized knowledge in 
certain lines and to look for something distinctive in the applica- 
tion of an education which concentrates without narrowing. In 
addition to the ready handling of known facts or methods, and 
liesides ability to take advantage of rare exixricncc, we expect 
from the college graduate intelligent adaptability to new con- 
ditions confronting him; we look for absolute honesty of pur- 
pose, unremitting patience and prrseverance in the face of 
obstacles, courage in difliculty or defeat, and, combined with 
uncompromising contempt for dishonesty and shams of every 
kind, wo expect him to exhibit a helpful sympathy for weakness 
greater than his own. For the cultivation of these qualities — 
for the training that gives them — there is not, nor eould there 
be. much visible machinery in our colleges. These lliines nome 
only from right habits, right points of view and a healthy col- 
lege atmosphere. The president of Radcliffc Collt^ expressed 
this truth most admirably, when he wrote: 
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"The collie sends lier alunmi into the world with nothing 
more than a warrant that they are presentable intellectually. 
Yet her unwritten purpose is not bo much intellectual as moral, 
and her strongest hope is to stamp her graduates with an abiding 
character. * * * though the responaibility of the alma mater 
for the manhood of her aona gets little formal recognition, who- 
ever loves her feels it none the leas, and knows that her good 
name depends not so much on her children's contributions to 
learning as on their courtesy, their efficiency, their integrity, 
and their courage. 

"The college, herself, as represented by her governing bodies, 
feels this deeply in a general way, but does not know and can- 
not find out how far her responsibility reaches into details. 
Intellectual discipline she professes and must provide — sub- 
jects of study, old and new; instructors that know their sub- 
jects and can teach them ; and she is happy if she has money 
enough tc make these things sure. Thus, beyond what is spent 
for the chapel and for the maintenance of decent order in the 
premises, there can be little visible outlay for the protection 
and development of a student's character." 

The coU^e undergraduate is at a peculiar stage of his devel- 
opment; he is not a boy to be controlled in all his going out 
and coming in by the demands of higher authority, nor is he fl 
man mature enough to weigh well the ultimate consequences of 
one course of action afjainst those of another course. Tct he 
is to be held responsible for the exorcise of his free will. Frord 
from the guidance and restraint of the secondary school, the 
imdergraduafe finds a most alluring atmosphere of freedom 
when he enters collt^c, and this at a lime when it may be he has 
. not been trained to make proper use of siieh freedom. Tie has 
as yet, the judgment of a boy, but the appetites, passions, 
desires and ambitions of a man are snrginpr into life. 
^Vhat wonder then, if, occasionally, this strange mixture of 
enthusiasm and unwisdom should, when weighed in the balance, 
be found wanting. In the sudden transition from a state of 
being closely hedged in by authority to a state of freedom so far- 
reaching that signs of its limitations seem few and far between, 
the undergraduate may go wrong morally if he be weak morally. 
This very lest of the boy is of enormous value in itself. By 
its results the student stands revealed to himself and others as 
he is. In recognizing its responsibility for the mora] conduct 
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(>f its students, and meeting it without weakening their sense of 
self-responsibility, the college has an extraordinarily difficult 
task. It must save weaklings from their own weakness, and 
yot they must learn to walk ak>ne. It must set up standards and 
lay down lines of conduct, which shall be accepted and adhered 
to by a student body of its own choice. In even the freest social 
aystem of which we can conceive there must be some rules and 
rc^ilations, with penalties for their infringement, but in the 
last analysis the one important thing — the choice between 
right and wrong — ^must be the student's own choice. If we 
could imagine for ourselves the existence of a college where 
the tpuor of students' lives should be so sheltered that they never 
came into contact with the ordinary trials and temptations of 
undergraduate life, we should be obliged to people its halls and 
campus with amemic youths, whose moral fibre would be flabby 
from want of exercise, and whose graduation would be a posi- 
tive menace to the safety of the society into which they were 
turned loose. 

The college is responsible for the moral conduct o£ its stu- 
dents, but moral conduct cannot be obtained by rules and 
machinery for their enforcement any more than the spirit of 
gambling can bo eradicated by legislation. 

In recognizing and accepting its responsibility for the moral 
conduct of ita students, the college has, however, a right to 
expect that the schools shall have done their share in a previous 
training in charader. as well as in classical languages or 
mathematics. The college has a right ta expect that candidates 
for admission to its courses shall have Required, through 
exaction of thorough work, a sense of dissatisfaction with any- 
thing less than their best, and with this there will necessarily be 
involved standards of absolute honesty in work. Colleges have a 
right to demand insistence in the schools upon the habit of 
tfillinji the whole tnitli, and nothing but the truth — they have 
a right to expect that on the part of a boy of eighteen or twenty 
years old his yea should be indisputably yea, and his nay indis- 
putably nay. The colleges have a right to expect that later years 
of school preparation shall brinp with them an increasing sense 
of self-responsibility to the student, so that he may be, in a 
measure, fitted for the freedom whivh is to be his in college. 
The responsibility for moral conduct rests, also, in larjre meas- 
ure, with the home. It is not easy to exact a high moral 
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standard of a boy if his home relations do not honor those 
standards. If a foolish father condones what he may choose 
to term "wild oats" on tlie part of his son, and, while per- 
functorily taking sides with college authorities, gives them to 
understand that he considers the matter one of small import- 
ance, those same authorities know that one of the most powerful 
influences for good is lacking in the case of that boy. It 
is often discouraging to think how frequently this responsibility 
is deliberately shirked by foolish parents having the wrong 
point of view as to the aims and ideals of a college course. 
Home influences are probably the most potent in the matter of a 
student's conduct in college, and it should be borne in mind 
that these influences remain active either for good or evil after 
those of school have ceased to be so. The essential element that 
makes for good in parental relationship is that of perfect con- 
fidence on both sides. If this element be lacking, the fear of 
exposure of a first step in wrongdoing has driven many a lad 
from bad to worse. Hence it is that parents and colleges 
should, so far as may be practicable, co-operate in the training 
of the boys for whom they are jointly responsible. It would 
be well if the college could place some premium on school prep- 
aration that makes for character, and if tho boy's college tutor 
or "adviser" could establish close rplationship with the home, if 
the home is of the right sort. It must not be forgotten, how- 
o\'or— as has bopu previously stated— that overmuch supervision 
would Ix* fatal lo tli« end in view, ('ullofjic students are not 
immoral as a body. Vice of all kinds may exist in any collpge— 
and does to sonic extent in most — but it jirobably docs not exist 
to llie same extent that it docs amongst a similar number of 
young men not at college. It is probable, too, that in its graver 
forms, it is even more generally condemned in a college than 
amongst young men not at college, but the college has alluring 
temptations porculiar to itself. Hence it is, that there is no 
iK-tter field tlian the college in which to train a man's character, 
Tn his new surroundings, fresh from a fiilly occupied and 
rigidly ordered working day, the freshman finds himself under 
a very different regime. The day of reckoning seems a long 
way off. new acquaintances are to be made, a great part of each 
day is free from assigned duties, it is easy to loaf, and loafing 
is the beginning of mnoh nf the sum total of all nndergraduate 
trouble. There are tempations to join too many college organ- 
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izations, to spend more than a stated allowance, and then to 
borrow. To the boy who h&e wasted time comes the temptation 
to do dishoneU work, and, in the freedom of college life, the 
lad on the threshold of manhood is confronted by many tempta- 
tions to indulge in one form of vice or another. Athletics, prop- 
erly controlled and conducted, serv-e as a most powerful instru- 
ment in rightly moulding character, but they also serve, if 
uncontrolled or misconducted, to damage a student's cliaracter 
to a lamentable degree. The intense desire to win popularity 
or notoriety, as a member of one of the college teams has been 
tlie undoing of many a promising student The overmastering 
determination to win a contest at any price has dulled many a 
boy's finer sense of honor. We have within a few days heard 
the most courageous educational voice of our day and generation 
apeak in no uncertain tones upon this very topic, whicli is itself 
important enough for the careful consideration of tliis associa- 
tion. The time wasted in talking athletic shop by boys who take 
part only in the shouting, and who contribute only to victory 
by paying, would, if properly used, serve to wipe out all the 
conditions of all the students in all the colleges. 

This is neither the place nor the occasion to enter into a dis- 
cussion of the influence of secret societies, but we cannot, no 
matter to which side we should belong in such a discussion, 
blind ourselves to the fact that another temptation to waste time 
cornea to many students, and often the best students, in the 
guise of fraternity membership. 

In the fraternity bouse, in surroundings very often more 
luxurious than those of his own home, a mere boy findc nearly 
nil the appointments of the club of a wealthy man of leisure. 
Tf the college chapter of a fraternity has for its members the 
wrong kind of men, it may become as great a power for evil as it 
might, with other membership, have been an in instrument for 
good. On every hand, every day the average colleire student 
will be brought face to face with circumstances in which he 
must make a choice for himself, and his course of action may 
affect the life of others besides himself. His character is being 
put on trial continually in matters of right and wrong. Tt 
behooves the college to see to it that his choice of action is the 
ohoicG of a man before whom right standards of judgment have 
Iioen set up on all sides. 

Some few there will be in each class whose judgnicut will 
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be mainly riglit, and may be depended upon, but there will be 
weaker brethren, in greater numbers, who must Bomehow be led 
into the repeated exercise o£ right choice. And bow to lead 
them ? How shall a college foster the growth of character in ita 
students. ? How aball it, year by year, send out into business or 
professional life men who may be trusted in all they do or say ? 

So far as the college may determine the moral conduct of its 
students, it is going to do so by the action of individual char- 
acter upon individuals, and by the action of an intangible some- 
thing — which, for want of a better word, we may call the col- 
lege atmosphere — -upon the student body as a whole. Since the 
undergraduate life of a college is a constantly flowing stream, 
while the faculty, to a large extent, remains stationary, these 
two forces are almost entirely in their hands; hence it is, that 
the selection of men to fill vacancies on a college staff ia a task 
of the first and most lital importance. The atmosphere 
of any college is dependent both upon the faculty and the stu- 
dent body, but it would appear that the faculty is ultimately 
responsible, since at any given time — excluding fortuitious 
instances of unusually strong student leadership— the tone of 
the students is just what the faculty in the lapse of time have 
allowed it to become. 

The personal influence of a professor or instructor may be 
exerted upon individual sludcnta in different ways. It is 
exerted, first of all, in his class or lecture room. The man who 
knows his subject, is an enthusiast in it, and who is gifted with 
teaching power will inspire confidence and respect on those 
grounds, but that is not sufficient. The nature of the work 
he exacts from bis students and his steady insistence that it shall 
l)e the student's own are, perhaps small, but, at the same time, 
ahaolntely fundamental elements in training that would elim- 
inate loafing and dishonesty. A man's own ideas and motives 
are laid bare in his lecture room. No more shrewdly critical 
audience is to be found than an undergraduate class. They 
quickly put a proper estimate upon any kind of pretence in a 
college lecturer, and the brilliant pretender loses their respect, 
while a genuinely sincere, though less gifted, man may gain 
and retain it in growing measure. Tf there can be found a 
man possessing, in addition to the requisites for good class- 
room influence, high principles and a faculty for winning tho 
friendship of his students, the college numbering him on its 
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teaching staff will, indeed, be fortunate. Probably, every one 
of us who got anything worth while out of a. college course, looks 
back with gratitude to some one or more men who influenced 
our lives through permitting us to gain a friendly insight into 
theirs. What a tremendous debt we owe to the men who walked 
and talked with us, or who opened their home to us on some 
night of tlie week, giving us a chance to join a family circle, 
where high thinking and plain living prevailed, and — best 
privilege of all — to sit for a while in the same room with and 
hear the voice of a woman, whose training and ideals were sim- 
ilar to those of tlie mother or sister at home. A lad who enjoyed 
such a privilege was less likely than one who did not to forget 
the respect due to womanhood. 

The Harvard "adviser," the Oxford tutor, and corresponding 
<'<dlege officers in this country and in England, are doing this 
work, in greater or lesser degree, according to their personality, 
for a definitely assigned, small number of students each year, 
and such contact with the trained mind of a man of mature 
judgment and hi^li ideals cannot fail to be of enormous benefit 
to the undergraduate, whose mind is being trained, whose 
judgment is warped by a lack of experience necessary to see 
things in tlirir true perspective, and whose ideals are all in the 
making. So much for flic influence of an individual member 
of a college faculty upon the individual 8tu<lent. We have not 
time to do more than touch upon some few ways in which he may 
make his influence felt. They might be much enlarged upon, 
bnt we must pass on to the consideration of the influence of the 
college faculty as a whole. 

Tf this influence is to exert its full strength the faculty must 
work blather as a unit for the same general ideals, and their 
combined influence in character-making will be the resultant of 
their individual influences expressed through different person- 
alities. Tliig resultant influence of a college faculty finds its 
fields of activity in dealing with the students as a body. It is 
entirely responsible for the intellectual life of the college; it 
controls college organizations of all kinds, and it is responsible 
for the maintenance of proj)er discipline amongst the students. 
The right direction of this influence, in its several fields of col- 
lege actirify, creates tlie kind of atmosphere that is more 
strnngthpuing to character thnu any other. 

So long as human natnrc remains what it is, no institution 
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for the higher education of young men or young women will be 
able to exist without some system of discipline. So long &s 
unswerving justice is its guiding principle, no complaint will 
be heard from students subjected to it. Bishop Temple was 
wont to say that the highest compliment ever paid to him as 
headmaster of Rugby School was paid by one of his boys, who, 
wTiting home to his father when wrongfully accused by his 
liouaemaster of some misdoing, said, "I am going to see Temple 
about it. Of course, he's a beast, but he's an awfully just 
beast!" Systems of espionage are worse tliau worthless; they 
are fatal to good discipline. Offences must needs come, justice 
and firmness must be exercised, and exercised regardless of a 
delinquent's social popularity or athletic reputation, but lie must 
bo given what he himself would describe as a "square deal." 
AVlien that has been given, and to give it implies careful consid- 
eration of many things — home training, school training, tho 
boy's own character, the influence of his companions, and so 
on — extreme penalties may be inflicted and the student body 
will support tiie faculty in its decisions. 

College discipline, to be good within its gates, must take cog- 
nizance of what goes on just outside them; the existence of 
gambling dens and worse cannot be tolerated in a college town. 
There are proper means for their suppression, and, when dis- 
covered, they should be suppressed. No college, however, can 
put evil altogether out of the sight of its students, nor, indeed, 
woiild it be wholly desirable that it should be able to do so. Such 
nbnortnal social conditions would be but an ill preparation for 
their work in life. 

In the control of student organizations, a college faculty, 
probably, finds its greatest difficulty and, at tho same time, its 
greatest opportunity in the proper direction and management 
of athletics. Because of their intense interest to all healthy 
young men, athletics might be a vehicle for the most effective 
character training. We are far from Iiaving realized all oppor- 
tunities in this direction, either in the schools or the colleges, 
and until paid trainers and coaches disappear and athletics 
become less of a serious business than they are now, we shall not 
derive full benefit from their pursuit, viewed either as bodily 
training or a means of character training. These things have 
\)oo\i so often said tlint only their urgency rxensrs repetition of 
them. 
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It was mentioned previously that, in the cose of the individual 
instructor dealing with the individual student, the intellectual 
work of the college might be made, by class-room thoroughness 
and honesty, a means for moulding character. An extension of 
this idea from the individual student to the student body has 
led in some coU^es to a trial of the so-called Honor System of 
JLxami nations. This system is now on trial in a few of our 
eastern colleges, and an analysis of it in its workings always 
provides material for heated argument. Its inherent weakness 
seems to the writer to lie in the melancholy fact that a student 
who will cheat will just as willingly sign a statement that he has 
neither given or received aid in answering the .questions set. 
Even at its best, the system is only one of supervision — for it is 
assumed that information of cheating will be given — the super- 
vision of a large number of students, rather than tlie supei'visiun 
of a mpmber or members o£ tlie faculty. There ought to be no 
implied distrust of any honest candidate in the system of faculty 
supervision. The presence of a proctor in the examination 
room is neither an insult to an honest candidate, nor an incentive 
to outwit the examiner by fraud. It simply expresses recogni- 
tion of the fact that all men are not honest. It seems as though 
the very name, "Honor System," is an implication that without 
it all candidates would be dishonest, while, as a matter of fact, 
most of them are honest and the rest would be dishonest under 
any system, if only opportunity were offered them. The man 
who is dishonest cannot be made honest by signing a declaration ' 
that he will be or that he has been lionest. Fear of odium may 
keep him honest in any specific instance where lliat fpnr ia great 
enough, but he is not lionest for all that. To put tlie same thing 
a little dififerently, honesty is an exprosaion of the inward man 
and cannot be impressed upon him from without. 

Nothing is further from the present writer's intention than to 
belittle the effect of the attitude of the whole student body 
toward individual honesty or diahonosty. On the contrary, he 
recc^izes that this same attitude is a vital force in moulding 
individual honesty. But the honor system is not a good system 
if applied only on examination days. A fully logical honor sys- 
■ tem would imply condemnation of what is dishonest in word or 
deed from a man's first day at college, as a freshman, to his 
last, as a senior. His word must be as good as his bond in every 
social relation, his life clean, his daily work absolutely honest, 
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and his sports free from unfairness and sharp practice. Where 
a college faculty has so made itself felt that student opinion 
demands these things and their concomitants — not on set days 
or occasions, but every day and on all occasions — and is plainly 
outspoken in condemnation of their opposite?, we shall find weak 
characters growing stronger in college until, at last, we liave the 
man who is honest, became his own standards compel it, and not 
because he fears detection of his dishonesty. 

GENERAL DISCUSSION. 

Kev. Thompson II, L-vndon, Bobdentown Mn.iTARy 
Academy. — I would not so suddenly arise were it not that in 
this Quaker City I feel a peculiar right to follow what they call 
the movings of the spirit; and the spirit does move me to say a 
word that otherwise may not be said, but ought to be. 

1 notice the fact that all tlie papers, even including the one 
just given by tlie representative of the public school or the sec- 
ondary school, largely deal with the manner in which this mat- 
ter of moral impress shall be reached by colleges ; very little has 
been said as to what should be done in the preparatory schools. 
1 will remind you, without repeating much that has been said 
in the various papers, of the defects of the home training ; and 
the result is that we preparatory school teachers and principals 
have to do a great deal of work that ought to have been done at 
* home in regard to the development of the moral character and 
conduct of the youth sent to our care. 

But, now, on the other hand, I have this thought — that the 
colleges have a right to expect us to send up to them youth 
and young men that have had some moral training; and we 
should not be as guilty of defects on our side toward the collies 
aa the homes have been in their defects toward the preparatory 
schools to which they send their sons. As one, who, for many 
years, has had charge of boys from twelve to nineteen and 
twenty years of age, I realize deeply that a vast responsibility is 
put upon us (and I now speak especially to my follow prepar- 
atory school teachers and principals) — a vast responsibility is 
put upon U9 to send up to the colleges those who are not merely 
well prepared in the scholastic pursuits that we superintend as 
teachers, but to send up to the colleges yoimg men that have 
bad formed in them the essential principlee of rigbteousnesa 
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and truth, and purity and goodness; for 1 doubt very much 
what impression could be made in the average college upon a 
young lad that has reached eighteen or nineteen years of age 
and has already formed his habits of thinking and hia habits of 
practice. If we have neglected that which belongs to the pre- 
paratory school in that department of influence and work, then 
1 am sorry to believe that a very little can, or will, be done 
t«ward correcting our failures in duty in the college. 

Now, I want to speak, out of the great many thoughts that 
have come during the readingof these papers, of one single agency 
as an influence and force in the preparatory school training of 
lads from twelve to eighteen and twenty years of age ; and I 
will confine what I have to say solely to this one point. The 
one instrument I refer to as being a most efficient agency for the 
promotion of high moral ideals and right and correct views 
among boys, is the simple Word of Qod, and especially the 
words of the Great Teacher. To familiarize boys and youth 
with the sayings of Jesus, with the teachings of Jesus, I have 
found to be in all the years of my experience and practice as a 
teacher the most effective of all agencies for the inculcation of 
the principles of righteousnefls and truth, of honesty and honor 
and everything in the line that we have heard of to-day. 

Me. Oeoboe Peabcb Dymond, IIoe Gkaumar Schooi., 
Pltmodth, Enolakd. — Mr. President: As you have been 
courteous enough to give me the opportunity and I am, at all 
events, a representative from the ancient city of Plymouth, in 
my own country, as we love to term it, I should like to express 
at this point the high appreciation of the privilege which you 
have accorded me of taking part in the session, and of hearing 
the opinions of teachers, on the spot, of the work in which they 
are engaged. 

I have been greatly struck with the high tone of the discus- 
sions which have gone on, both yesterday and to-day. We are 
in a state of flux in our own coimtry with regard to our high 
school education (and that is the part I particularly repre- 
sent) ; and it seemed unfortunate that the interference of your 
Thanksgiving celebrations should stop our work for the time 
being. Though I had got on aa far as Washington on my way 
to St. Louis, I felt this was an occasion of so great importance 
that it was an opportunity not to be missed, so I have come back 
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to Philadelpliia to Iiear what you Lad to aay during these dis- 
cussions. 

It is iuterestiug to an Englishman to know that you like to 
have ns hore. I had been taught to believe that you rather 
looked down upon us ; 1 am glad to find that you look upon us, 
at all events, as equals in educational attainment. I am 
pleased to hear the references, because we sometimes feel 
inclined to hide our diminished beads. 

You have magnificent facilities for the carrying out of the 
great work to which you have given yourselves as teachers. 
Tt is a matter of envy to a high school teacher, who comes to 
B<x! the spacious buildings, the evident means — resources of 
wealth — that we ourselves have not; and yet the same high 
ideals seem to be inspiring you as have been expressed, both 
last evening and again this morning, with regard to what the 
true view of higher education should be. 

I am sure that we ourselves hava misgivings on the very 
(winfs on which misgivings have been expressed tliis morning. 
Wo feel it is a serious thing to take young people from their 
homes and trans]>lant them to a certain distance amid sur- 
roundings to which they have not been accustomed, a change 
wliicli iloes lead to e:icess in a great number. I heard someone 
e.Nprens the thought, the other day, that, perhaps, it was bet- 
ter for twelve to perish in order that one shoiild succeed — but 
I like to think that it is our duty to see that none perish on the 
way if we can ix>9sibly help it. I have been glad to hear from 
the papers this morning — as well as from the president last 
night at the Urexel Institute — those sentiments as to the need 
of the cultivation of the whole life of man aa being the aim of 
all higher education. We are one brotherhood; and, though I 
po on the other side of the Atlantic before long, I shall feel 
that the same sentiments are inspiring us on both sides of the 
deep, and I must express my gratitude to you, Mr. President, 
and to those wlin have permitted this indulgence this morning, 
and to express the cordiality of the teachers, with whom I am 
associated, in their admiration of the work which is being done 
in this great Eepublic. 

Professob Arthur E, Meakeb, Lehioh Univkesity, — Tt 
is true that the topic this morning is not a question. It is a 
question, perhaps, how we shall approach it — what we shall do 
to meet the obligation of college or of the school. 
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1 would refer to one thing that I tbink bears upon it lliere 
must be legislatiou, college legislation; of course, enforce- 
ment; but, however wise the legislation, however vigorous and 
loving the enforcement is, it does not wholly meet, it can not 
wholly meet it It is as true now as ever, that as a man thtnk- 
otli in his heart, or as a boy thinlceth in his heart, so is he; the 
thought unguarded will bring tlie desire; the desire enter- 
tained, will bring the purpose; and the purpose accompliohetl 
will bo the act ; and the act repeated will bo the habit ; and the 
liabit formed will be character — ^just as it ever was. As ho 
tliinketh in his heart, so is he. What are we doing to affect 
that thought of his heart toward these things? The individual 
professor must meet tliem. How ? He is not going to meet it 
by wise sayings, by )iis disquisitions on morals, but by his own 
individual character, as the boy, who comes in touch with him 
day after day, feels it. Not as he says it, but as the boy feels 
it. To paraphrase Scripture, Thon that sayest that a man 
should not get drniik, do you indulge moderately in stimulants ? 
Thou tliat abhorrest the desecration of the Sabbatli, do you 
patronize the jmblic conveyances on Sunday and subscribe for 
the Sunday newspapers ? You can carry all those analogies 
through, and 1 really beliei'e it would throw some light on 
the subject and bring us into more helpful touch. It seems to 
mo tliat there is tlie germ of the trouble. 

Mb. William N. Mabcy, The Mackskzib School. — t 
feel that this is particularly interesting to me to-day, because, 
in England, we have always had a system which calls for 
closer supervision of university students. And I think that it 
has had its disadvantages. We have, to some extent, a system of 
espionage, by which university proctors parade the streets to 
see that the fellows are not smoking (because smoking is not 
allowed on the streets) ; to see that the undergraduates are not 
misbehaving, and that there are no brawls. That system ha« 
its disadvantages; but we have a system which is gradually 
creeping into this country, which seems to me to have enormoua 
influence on boys* characters — T can only speak from my own 
life; the system called the tutorial system — a system by which, 
on entering the university, each boy or man (if we prefer to 
call him), is assigned to a tutor — to a man who has to look 
after not only his intellectual, bt!t also his moral welfare ; who 
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IiB3 to find in him a friend, to whom he can go when he is in 
trouble; and I want to illuatrate how thia thing is carried out. 

I remember perfectly well, one niglit, after winning the boat- 
race, we were all out in the court yard making a great deal of 
noise, at 11 P. M., and we were doing worse ; we were burning 
up a portion of the rustic benches in our enthusiasm. After 
burning up all the benches we could lay our hands on, and mak- 
ing as much noise as we could, I remember dear old Professor 
Fanshawe came out and came over to two or three of us, saying: 
"I say, you fellows, don't you think you'd better go to bed (" 
It didn't take long for two or three of us to say to two or three 
others : "I say, fellows, let's us go to bed ;" and soon the whole 
crowd was dispersed. This will give you an idea of well 
ordered influence on the part of a tutor. 

Fanshaw picked me out, personally, and he said: "Marcy, 
come, and have breakfast with me to-morrow !" I went around 
next morning in cap and gown at 8 o'clock. When 1 got there, 
there were about eight or nine fellows, "Hello, Marcy, come 
in I" 1 went in. There was a cheery fire burning on tlie grate, 
lots of bacon and e^s (that is all Englishmen eat for break- 
fast, you know) ; and there we sat talking. When we got 
ready to leave Fanebawe called me over. He aaid : 

"Marcy, do you think a man of your calibre gains anything 
by last night's row(" 

"No, air; I don't." 

"All right, Marcy." 

Do you think I would repeat the performance. No, I 
wouldn't ; nor would any other man in the university who had 
a grain of self-respect That is the sort of spirit I would like 
to see reigning in the universities of thia country — to see the 
tutors or instructors dra^'n nearer to the fellows; to see them 
make closer friends of the instructors. Not all men are gifted 
with the same faculty of reaching boys; but there must be 
numbers of university professors in this country who have that 
faculty; and if only those instructors would take upon them- 
selves the additional task of making friends, and close friends, 
of the fellows, I think that the solution of this morality question 
might, perhaps, be reached. 

Hkadmasteb J. G. Cbobweli., Bbbarlet School. — I sup- 
pose everyone here remembers Paudet's account of how the 
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nightingale was interrogated by the donkey, who wislied to 
analyze her song. The donkey aaked the nightingale how it 
waa she sang. She said : "1 sit on a twig and I say, 'to-wbit ! 
to-whit !' " 

That may be taken as a parable to show the extreme diffi- 
culty of the artist in moral influence who tri(« to explain to 
the world how he does it And this matter of moral inflnence, 
as the last speaker has suggested, certainly is work for artists. 
Not to everyone is given the power to do this work. It is inter- 
esting to notice the poignant anxiety of these college presi- 
dents and professors and headmasters over this great issue; 
and, to notice equally their hesitation in prescribing or indi- 
cating what is to be done. But the issue is enormous, translat- 
ing these abstractions that we have hoard this morning into 
the terms of the life of boys and girls. What an enormous 
i.tsue, what tragedies, wliat difficulties, what histories are going 
on at this moment in the colleges and schools of this country ! 
But not all tho work of moral influence belongs to the college 
president, or to the college facidty ; much must be done by the 
alumni, much by the undergraduates, and much by tlie home. 
And if we responsible moralists really mean it, if we can convey 
to the boys and girls that we do "mean it," we need no more 
look out for our moral influence than the nightingale has to 
look out for her song. 

To go back to my parable, it seems to me that in a way onr 
duty is like the duty of artiste to the public. We owe the boys 
something, and the girls ; we owe them this spectacle of men and 
women who mean morality. I have used the word spectacle, 
for, making due reservations, one may say a school ia to the 
scholars like the spectacle of a stage play which one generation 
plays to the next. Some actors convey, somehow, to their audi- 
ence not only that they are interested in the play, but that they 
are interested in the audience. It is a most curious, mysterious 
and subtle touch when the great actor takes hold of ua and says : 
"This is Macbeth for you!" This influence crosses the foot- 
lights. They talk about throwing their voices across ; it is not 
their voices — it is their hearts that come across. Even so 
with the great teachers who affect their scholars with the same 
feeling of personal appeal for morality. 

That story of the last speaker is a case in point ; and we can 
all match it. I was talking the other day to a man, telling me 
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of the great influence bis college president had over his life, 
lie said: "One day, X was stealing the clapper of the college 
bell. The old man caught me. He was a great man. He said 
something to me. 1 don't remember what it was ; but it influ- 
enced my whole life." Such are the mysteries of the story of 
moral influence; it may be a look in the eye; it is something 
that these presidents have, who have spoken to us. Such is the 
influence that the colleges have on us secondary school teach- 
ers when they show us that they mean what we mean. It gives 
us, the subordinate people, who are interested in education and 
in school education, a look in the eye and a personal appeal — 
how much more powerful upon our feelings and actions than the 
raising of the standard of admission on paper. It is not the fact 
that the history examination is to be extended to 800 A. D. in 
ancient history which is important: it is the fact that the col- 
lege professor in history is pleased with the improvement in our 
schools. This improves our work. Such is the influence that 
comes across to us from one telling the history of the United 
States in 1906 — a sympathetic influence that comes upon us that 
encourages us and makes us act. 

Now, in some way or other, that is the influence for morality 
which the college teacher can exert. We don't think of it nearly 
enough ; we don't take it nearly enough to our hearts. When I 
first came to New York, I recollect the first day of my acquaint- 
ance there I saw a sign on the street: "Gospel meeting to-night. 
A converted Harvard student will address the meeting." I am 
in that way a converted college instructor; 1 want to give my 
testimony as such; and it will not he invidiojis if L attack 
myself. I did not do all my duty; and I think none of us do; 
we are too modest about it ; we are modest about our ethical, pro- 
fessional effect; we are too modest about our influence; we are 
modest about — perhaps about our expertnesa in athletics, or 
some other boyish gift. We retire txw far from the children. 
All those things check the legitimate personal influence of the 
older upon the younger. Let us do more of that — think more 
of the children, for they are children. Let us rnmember how 
they watch the grown-«p spectacle. I,et ua remember that we 
are enacting the morality play which is affecting the next gener- 
ation; let ns play our parts with the love and interest which 
artists give their best woA. 
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The President. — That school or coUogt>, in England or 
America, or in the world, which does not cheriBh, as its choicoat 
traditions^ stories like those to which wo have listened of tlio 
half unconscious but intentional toucli of tlio liigli character — 
of the artist in character — that school or cttUogc is imfortunato 
in the extreme, 

I remember the woman in middle life, wlio told nic the utory 
of being sent to the father of this Association years ago for 
some trivial misconduct in college. She went in fear and trem- 
bling, and she said : "I liave loved him from that hour." T know 
at this moment I have the happiness of working with — 1 have in 
mind particularly one woman of sweetly shy, old-faehionod 
manner, whose spirit comes out from day to day imeonsoiously 
as tlio nightingale makes her notes, and as beautifully and as 
ofTectivcly. It is the purpose of this discussion this morning lo 
make more of this; it will lead us to turn onr hearts snd our 
minds more definitely and more earnestly to this work, that it 
may be increased in its value, in its cffectiveneas, in its possibil* 
ity for us in our own schools, among the people with whom wo 
deal every day. 

T think we ought to turn now, if you will pardon me for thuB 
projecting my own remarks intn the close of the meeting, to tho 
formal baoiness of the Association. 



M I SCELL AN EOU S B L'S 1 1\ ESS. 

First Sfssiou, Friday, Xovcmber IJOth. 

The Provident appointed the following tcinjMirary ooni- 
niittccs: 

On Xominalionit: Princijial Charleti I), lyarkinH, Manual 
Training High Schfxd, Br.mklyn, N. V,; Presid*-iit John S. 
Stahr, Franklin and Marshall College, I.aneast(T, Pa. ; Pro- 
fessor William A^ Lamberton, T'niversity of IVnnflylvania, 
Philadelphia; Profewor Gfrorge P, BriHr/d, Cornidl I'niversity, 
Ithaca, S'. y., and Principal Stanley E. Vaniall, Oemiant/nvn 
Friends' School. 

OnAwlil: Mr. -T. I. KoWj, Xortbeaxt Manual Training 
High S.-li'-d. Pbiladeli.bia: Prof.-— ,r Henry Italian Tliomi-^.n, 
Prinet-ton T.'ni verbify, Princf-ton, X. .1. 
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of the great infiuence bis colle^ president had over his life, 
lie said: "Udc day, 1 was stealing the clapper of the college 
belL The old man caught me. He was a great man. He said 
something to me. 1 don't remember what it was ; but it influ- 
enced my whole life." Such are the mysteries of the story of 
moral influence; it may be a look in the eyct; it is something 
that these presidents have, who have spoken, to us. Such is the 
influence that the colleges have on na secondary school teacli- 
crs when they show us that they mean what we mean. It gives 
lis, the subordinate people, who are interested in education and 
in school education, a look in the eye and a personal appeal — 
how much more powerful upon our feelings and actions than the 
raising of the standard of admission on paper. It is not the fact 
that the history examination is to be extended to 800 A. D. in 
ancient history which is important : it is the fact that the col- 
lege professor in history is pleased with the improvemait in our 
schools. This improves our work. Such is the influence that 
comes across to us from one telling the history of the United 
States in 1906 — a sympathetic influence that comes upon us that 
encourages us and makes us act. 

Now, in some way or other, that is the influence for morality 
which the coUege teacher can exert. We don't think of it nearly 
enough ; we don't take it nearly enough to our hearts. When I 
first came to New York, I recollect the first day of my acquaint- 
ance there I saw a sign on the street: "Gospel meeting to-nigbt. 
A converted Harvard student will address the meeting." I am 
in that way a converted college instructor ; I want to give my 
testimony as such; and it will not be invidious if [ attack 
myself. I did not do all my diity; and I think none of us do; 
we are too modest about it; we are modest about our ethical, pro- 
■ fessional effect; we are too modest about our influence; we are 
modest about- — perhaps about our expertness in athletics, or 
some other boyish gift. We retire txxi far from the children. 
All those things check the legitimate personal influence of the 
older upon the younger. Let ua <Io more of that — think more 
of the children, for they are children. Let us remember how 
they watch the grown-up spectacle. Let us remember that we 
are enacting the morality play which is affecting the next gener- 
ation; let ua play our parts with the love and interest which 
artists give their best woA. 
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The Pbkbidekt. — That school or college, in England or 
America, or in the world, which does not cherish, as ita choicest 
traditions, stories like those to which we have listened of the 
half unconscious but intentional touch of the high character — 
of the artist in character — that school or college is unfortunate 
in the extreme. 

I remember the wouieu in middle life, who told me the story 
of being sent to the father of this Association years ago for 
some trivial misconduct in college. She weqt in fear and trem- 
bling, and she said : "I have loved him from that hour." I know 
at this moment I have the happiness of working with — I have in 
luind particularly one woman of sweetly shy, old-fashioned 
manner, whose spirit comes out from day to day unconsciously 
as the niglitiiigale makes her not«s, and as beautifully and aa 
offectivcly. It is the purpose of this discussion this morning to 
make more of this; it will lead us to turn our hearts and our 
minds more definitely and more earnestly to this work, that it 
may be increased in its value, in its effectivenesa, in ita posBibil- 
ity for us in our own schools, among the people with whom we 
deal every day. 

I think we ought to turn now, if you will pardon me for thus 
projecting my o\vn remnrka into the clase of the meeting, to the 
formal business of the Asaooiation. 



MISCELLANEOUS BUSINESS. 

First Session, Friday, Xovember 30th. 

Tlie President appointed the following temporary coni- 
niittees: 

On Nomiitations: Principal Charles D. Larkina, Manual 
Training High School, Brooklyn, N. Y. ; President John S. 
Stalir, Franklin and Marsliall College, Lancaster, Pa. ; Pro- 
fessor William A. Laniberton, L^niveraity of Pennaylvania, 
Philadelphia; Professor George P. Bristol, Cornell University, 
Ithaca, K", Y., and Principal Stanley E. Yamall, Germantown 
Friends' School. 

On Audil: Mr, J. L Itobb, Northeast Manual Training 
IH^li School, Philadelphia; Professor Henry Dallas Thompson, 
Princeton University, Princeton, N. J. 
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Fourth Session, Saturday, December 1st 

Dr. John B. Kieffbb, Treasurer, gave his report as follows; 
To the Association of the Colleges and Preparatory Schools of 
the Middle States and Maryland: 

Gentlemen : I herewith present my report of the state of 
the treasury of your Association for the year 1905-06. Accom- 
panying it is a detailed statement of receipts and dtsbursementH, 
together with the necessary vouchers. 

The receipts amounted to $1,6.''>3.82, and the disbursements 
fo $1,028.40, leaving in my hands to-day a balance of $fi25.42, 
to which will be added, in January next, when the interest on 
the certificate of The Farmers' Trust Company is due, the sum 
v£ $21.00, making the entire amount of balance $(i46.42. The 
expenses were heavier than for the year preceding, and the bal- 
ance accordingly is $112. 4{* leas than reported last year, 

I append a summary of receipts and disbHrscmonts, as fol- 
lows: 

Receipts. 

Balance in hand November 28th, 1905 $758 91 

Membership dues for 1902-03, 1 school 5 00 

Membership dues for 1903-04, 3 schools .'. 15 00 

Membership dues for 1904-05, 7 schools 35 00 

Membership dues for 1905-Ofi, lfi2 schools 810 00 

Membership dues for 1906-07, 2 schools 10 00 

Amoimt advanced bv the treasurer 19 91 

Amount of receipts $1,653 82 

Disbursements. 
For Executive Committee's expenses.... $119 95 
For reporters, typewriters, clerks, &c. . . . 118 52 

For postage, expressage, telegrania 108 29 

For printing and stationery 431 35 

For salaries and visiting lecturers 207 60 

For expense of delegate to Williams Col- 
lege Conference 23 78 

For advance to Treasurer by J. B. Kieffcr. 19 91 

Amount of disbursements $1,02.1 40 1,038 40 

leaving in my bands a balance of $625 42 

The accounts balancing $1,653 82 
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The interest^ which will be due in January next, as above 
mentioned, will increase this balance to $616.42. 

Of the colleges and schools at present holding memberBhip in 
your Association, one has paid no dues for ld02-03 ; four have 
paid no dues for 1903-04; nine for 1904-05, and eighteen for 
1905-00. Of this amount, $160.00, a considerable portion will 
l>c paid during the coming year. 

Kespcctfully submitted, 

John B. Kieffeb, Treasurer. 

Lancanler, I'cnna., Nov. 29th, 1906. 

'i'ho Auditing C(tmmittec made the following report: We, 
H conimittre, apjx>inN'd hy the President of the Association, 
have examined the acpoimta and vouchers of John B. Kieffer, 
Treasurer, and finij the same correct to date, Nov. 30, 1906. 

J. I. ROBB, 

IIeney Dallas Tuomfbon, 
Committee. 

Kepobt of the Nominating Committee. 

Chairman Charles D. I>arkina reported as follows for this 
eouimittee: 

For the officers of the Association for tlie year 1906-07 we 
sii)<;geat tliesc geutlemen: 

Prenitlent, President Woodrow Wilson, Princeton University, 
l*rinfoton, N. J. 

Yice-l'rcaulenln, Ilcadniast^r Walter K, Marsh, The Pingry 
Sch.«.l, KlizHboth, N. J. ; I Van Walter F. Willcox, Cornell Uni- 
versity, Ithaca, \. Y. ; President Robert Kllis Thompson, Cen- 
tral ]ligh School, Philadelphia, Pa.; President Thomas Fell, 
St. John's Ccllpgp, Annapoli.s, Md. ; Principal Ilerschel A. 
Norris, Friends' School, Wilmington, Del. 

Secretary, Professor Ariliur H. Quinn, University of Penn- 
sylvania, Philadelphia, Pa. 

Treasurer, Professor John B. Kieffer, Franklin and Marshall 
College, T^ncaster, Pa. 

Executive Commitler (President, Secretary and Treasurer, 
rx-oRicio), Principal William W. Blrdsall, Girls' High School, 
Phi la del phi a. Pa. ; Dr. Edward J. Ooodwin. University of the 
State of New York, Albany, N. Y. ; Dr. Martin G, Brum- 
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bau^, Supermtendent of Schools, Philodelpbia, Fa. ; Dean 
Thomas M. Balliet, New York University.*^ 

The Secretary was, on motion, instructed to cast a ballot in' 
tlie name of the AssociatioQ for the above-named officers, and 
they were accordingly declared elected. 

Repobt of the BzECUTivE Committee. 

The SEcnETARY.— I have the following items of business 
transacted by the Executive Committee to report : 

The Executive Committee report that they have admitted the 
Jlolman School, of Philadelphia; the Rand Collegiate School, 
of Trenton, and the Franklin and Marshall Academy, of Lan- 
caster, to the Association. 

They have also referred to the Association, for its action, the 
report of Professor Ames, the delegate to the Conference at 
Williamstown, held in August, 1906. T Vill ask Professor 
Ames to make on informal report, supplementing the printed 
report, which has been distributed te the members present at the 
business meeting. 

I would call the attention of members particularly to two 
points, which the Executive Committee referred to them. The 
first is the resolution that this conference recommends, that a 
permanent commission be established for the purpose of consid- 
ering, from time to time, entrance requirements and matters 
of mutual interest to colleges and preparatory schools. It 
thereby becomes the privilege of this meeting to ratify that 
action of the Executive Committee, if they so desire, 1^ the 
appointment of a delegate to such a permanent commission. 

Professor Herman V. Amrb. — This gathering, as you 
see from the report of the meeting, was called by the 
Association of State Universities. Tt was really prompted 
by a paper read by President McTx^an, of Iowa University, at 
the meeting of that Association last year; and this led to the 
invitation of our own Association and other similar afl.«ocin- 
tinns, including, also, the College Entrance Examination Board, 
to participate in this conference. The conference assembled 
early in August, at Williamstown, Massachusetts. The first 
evening, when we gathered tngetlipr, T think possibly every 

• ' Own Billlct mlnird frnm Ihc rnminlttp». owing to W« InahllltT to 
■ttrad the mPftlnjn. Thp rnvldmc anpolntnl Director FraoclH Ranamn Latil. 
of Ihc Tome iDBtUale. Port Depoalt, Maryland. 
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person there, with perhaps the exception of President McLean, 
was utterly &t sea aa to what we were to do. After, however, 
R free conference during that evening, we adjourned ; but 
the effect of sleeping over the remarks of the conference of 
the night before led the next morning to a crystallization of cer- 
tain ideas almost in common; so several of us were led to sug- 
gest, for example, the first resolution ; and every resolution that 
was passed, I may say, was passed by the unanimous approval 
of all present. 

Now the conference did not attempt to go into the discussion 
of the relative merits of the examining or the certificating sys- 
tem ; they simply took for granted tlie fact that those two 
systems bad come, and had come to stay, and therefore we must 
try — if we were to carry out the ideas which prompted the call- 
ing of this conference — to adapt ourselves to the situation. 
Kow, it is well known, probably, by most of you here, that the 
North Central Associatton has a commission to accredit schools. 
This was possible by reason of the fact that most of the State 
universities had already an accredited list of schools. Their list, 
however, is a sifted list from that of the State universities and 
has worked, as I imderstand, with utmost satisfaction — the 
system of certificates being the prevailing system in the North 
Central States. 

On the other hand, in New England, where conditions are 
quite similar to those which prevail in our own district, there 
is a College Entrance Certificating Board, composed of 
some eleven different colleges, each college being repre- 
sented on that board and having an executive committee, 
who pass upon the applications from schools. These are 
reported to the general board and are confirmed by a two- 
thirds vote. I might say, further, that it depends upon the 
record of students sent to college within the period of three 
years, whether or not the school shall be admitted ; but I will 
not stop to explain the details of that system. Suffice it to say 
that the colleges that receive students on certificates find that 
it works more satisfactorily than the old system, where each 
college issued its own certificates for itself. It has raised a 
standard higher than before, and prevented many of the abuses 
to which the system was liable. 

Accordingly, T was prompted to move a resolution recom- 
mending to this Association and also to the Association of 
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College and Preparatory Schools of the Southern States, that 
each association should consider the desirability of organizing a 
college entrance certilicating board or a commission for accredit- 
ing schools. 1 see that one of my colleagues, Mr. Farrand, is 
present; and 1 hope he will have an opportunity to express his 
views on this subject. 

The President. — \Ve have immediately before us the first 
resolution. 

Pkofessob Ames. — I would say, the results of our conference 
would lead me to urge the passage of this first resolution on 
page 3 ; because it was the unanimous consensus of opinion that 
similar conferences would be needed in the future, and that a 
permanent board should be established for that purpose. 

Tub Pkesident. — This proposes to establish a permanent 
commission for the purpose of considering matters of interest 
to colleges and preparatory schools, on which it is proposed 
this Association shall appoint one member. 

It was, on motion, agreed that the President appoint for this 
Association a representative in such a commission as had been 
proposed, when the commission shall have been organized. 

The President appointed as the representative of the Asso- 
ciation, Professor Herman V. Ames, of the University of 
Pennsylvania. 

The Pkesident. — Let us then take up the following resolu- 
tion: 

Resolved, That this conference recommends to the Associa- 
tion of Colleges and Preparatory Schools of the Middle States 
and Maryland and to the Association of Colleges and Prepara- 
tory Schools of the Southern States that each consider the desir- 
ability of organizing a College Entrance Certificate Board or a 
commission for accrediting schools. 

After some discussion, it was, on motion, agreed that the 
President should appoint a committee to consider this recom- 
mendation of the Williamstown Conference, and report at the 
next meeting of the Association. 

The President appointed the following committee : Professor 
Edwin S. Crawley, University of Pennsylvania, chairman; 
Professor Thomas S. Fiske, Columbia University; Mr. Wilson 
Earrand, Newark Academy; Dean John H. VanMeter, 
Woman's College of Baltimore, and Dr. W. R. Crabbe, Shady- 
side Academy, Pittsburgh. 
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NEW BUSINESS. 

The following resolution, offered b^ Headm&ster Louis L. 
Hooper, of tbe VVasliingtou School, was paeaed : 

Resolved, That this Asaociation heartily approve the recent 
changes made by Harvard College in the condition under which 
its entrance examinations are held, namely: that preliminary 
examinations may be taken one or more years before the finals, 
and that a certificate of credit will be granied for each prelim- 
inary examination passed, no matter what the number of such 
examinations may be ; be it further 

Resolved, That this Association respectfully recommend to 
the several colleges, which are members of it, that they make 
similar changes in their entrance requirements; and be it 
further 

Resolved, That copies of this resolution be sent by the Secre- 
tary of this Association to each of the colleges which are mem- 
bers of the Association. 

The question of reduced railway fares was brought up by the 
Secretary in consequence of there not having been one hundred 
certificates presented to the Treasurer. In consequence, the 
agent of the Trunk Line Association refused to grant members 
the privilege of paying one-third fare on the return journey. 
In previous years, the Trunk Line had always counted all return 
tickets for which more than $.75 had been paid, but, owing to a 
decision of the Interstate Commerce Commission, this is no 
longer allowed. The Secretary explained that notice of this 
change had been sent so late (Nov. 28th), that it had been impos- 
sible to notify members. 

After considerable discussion as to the responsibility of the 
Association in the matter and the future policy to be pursued, it 
was, on motion, ordered that the Association should, in the 
future, not apply for this reduction, and that it should not be 
advertised on the program. 

The President appointed as representatives of the secondary 
schools on the Collie Entrance Examination Board: Messrs. 
J. G. Croswell, of New York; Wilson Earrand, of Newark; 
J. L. Patterson, of Philadelphia ; Julius Sachs, of New York, 
and Randall Spaulding, of Montclair. 
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Pbesidbht Thomas Fsll. — I thiuk we ought not to adjourn 
before presenting a motion expressive of our high appreciation, 
in the Urst place, Sir, to yourself, for the manner in which you 
have conducted the busiueea of a most entertaining program; 
and, in the second place, to the conjoint principals of the higher 
schools of Philadelphia, for the entertainment and hospitality 
they have shown ua. 1 am sure that we will go away from Phil- 
adelphia with a most grateful sense of the kindness that has been 
shown to us while here. 

This motion was carried. 

The Peesident. — I think I ought to say, on behalf of the 
Faculties of the higher schools of Philadelphia: the Philadel- 
phia Normal School, Uie Central High School, the two Manual 
Training Hi^ Schools, the Commercial High School for Girls, 
and the High School for Girls, that the anticipation of this 
meeting, the preparation for it, has been a very great pleasure 
and opportunity for the members of those Faculties. The meet- 
ing, itself, has been greatly enjoyed by a large number of men 
and women working in those schools ; end I am sure that those 
Faculties have gotten from the work that they have done in this 
connection vastly more than they have been able to do for the 
Association. For myself, I want to extend to you my thanks 
for the courteous treatment which you have given me as a pre- 
siding officer, and for the assistance of everybody concerned 
in carrying on the work of the AflBoeiatiraL 

A motion to adjonm will be in order. 

The meeting then adionmed. 
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OFFICERS OF THE ASSOCIATION 1905-1906. 



Principal William W. Bisdsall, High School for Girls, Phila- 
delphia, Pa. 

Vlco-Fiuidsnti. 
Principal James M. Ooeen, State Model School, Trenton, 

X. J. 
President Joseph Swain, Swarthmore College, Swarthmore, 

Pa. 
Principal John G. Wight, Wadleigh High School, Xew York 

City. 
Dean John B. VanMetbb, Woman's College, Baltimore, Md. 
President Geoboe A. Haeteb, Delaware College, Newark, 

Del. 

Socretary. 
Professor AaxHna Hobson Quinn, University of Pennsyl- 
vania, Philadelphia, Pa. 



ProfesBOT John B. Kieffeb, Franklin and Marshall College 
Lancaster, Pa. 

BxecotlTe Oounlttoe. 
President, Secretary and Treasurer, ex-officio. 
President Rd8h Rhees, University of Rochester, Rochester, 

N. Y. 
President Thomas Fell, St. John's College, Annapolis, Md. 
Dr. Edward J. Goodwin, University of the State of New 

York, Albany, N. Y. 
Dr. Jahbs Q. Csobwbll, Headmaster of the Brearley School, 

New York City. 
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PUBLICATIONS OF THE ASSOCIATION FOR 1906. 

Proceedings of the NineteeiiUi Annual Convention of the 
Aasocistion of Colleges and Preparatory Schools of the Middle 
States and Maryland, held at St. John's College, Annapolis, 
Maryland, Decemher Ist and 2nd, 1905 ; 

Address of Welcome by President Thomas Fell, St John's College. 

Response by President Rush Rhees, University of Rochester. 

The Proper Place in American Education for Instruction in Commercial and 
Industrial Subjects: Dr. Cheesnun A. Herrick, Director of the School 
of Commerce, Central High School, Philadelphia, Pa; Professor 
James T, Young, Director of the Wharton School of Finance and 
Commerce, University of Pennsylvania, Philadelphia, Pa.; Mr. John 
H. Converse, of Philadelphia. 

Discussion: Professor Jacob H. Hollander, Johns Hoplcins University. 

Should Colleges and Universities Refuse to Allow Any Student to Com- 
pete in an Intercollegiate Athletic Contest Until He shall Have Com- 
pleted One Year's Work? Professor Victor H, Lane, University of 
Michigan; Reverend Charles B. Macksey, S.J„ Georgetown University, 
Washington, D. C; Dr. Albert L. Sharpe, Medical Director of the 
William Penn Charter School, Philadelphia, Pa. 

Discussion: Professor B. V. Cissel, St John's College, Annapolis, Md; 
Rev. Thompson H. Landon, Bordentown Military Institute, Borden- 
town, N. J.; President Ethclbert D. Warfield, Lafayette College, 
Easton, Pa,; Chancellor Samuel B. McCormick, Western University 
of Pennsylvania, Allegheny, Pa, 

President's Address, Secondary English Once More: President Rush 
Rhees, Universi^ of Rochester. 

Do the CcAltge Entrance Requirements in Mathematics Demand a Dispro- 
portionate Amount of Time in the Secondary School Curriculum? Dr. 
John L. Tildsley, New York High School of Commerce, New York 
City; Professor Itavid Eugene Smith, Teachers' College, Columbia 
University; Mr. Wilson Farrand. Headmaster of the Newark Acad- 
emy, Newark, N. J. 

Discussion: Professor Edwin S. Crawley, Ufiiversity of Pennsylvania; 
Professor Charles DeGanno, Cornell University; Director A, W. Har- 
ris, Jacob Tome Institute, Port Deposit, Md. 
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LIST OF MEMBERS. 1906-7 



INSTITUTIOIf. 



r iNSTiTunoM. 



Albany. N. Y 

AlbMiT, N. Y. 

Alfred, N. Y 

Allegheny, Pa. .... 

Allegheny, Pa. 

Allentown, Pa. .... 
Annandale, N. Y. . . 
Annapolis, Md. .... 

AnnTiUe, Pa, 

Aibury Park, N. J.. 
Aurora, N. Y 

Baltimore, Md. (625 
St Paul St) 

Baltimore, Md 

Baltimore, Md (31 1 
Courtland St) 

Baltimore, Md. (Ca- 
thedral and Pres- 
ton Sts.) 

Baltimore, Md 

Baltimore, Md 

Baltimore, Md. (24tfa 
and St Paul's Sts.). 

Baltimore, Md 

Baltimore, Md. 

Baltimore, Md 

Bayonne, N. J 

Beaver, Pa. 

Bethlehem, Pa. 

Bethlehem, Pla. 

Bethlehem, F*. 

Birmingham, Pa. . . . Birmingh: 

Blairstown, N. J 

BlairsTiIle, Pa. 

Bordentown, N. J. .. 

Brooklyn, N. Y. (OH- 
ton PI., St Ji 
PI. and Lata 
Av.) 

Brooklyn, N. Y. (iSj 
Lincoln PL) . 

Brooklyn, N. Y. 

Brooklyn, N. 
(DrigK's Ar. and 
S. 3d St) ... 

Brooklyn, N. Y. 

Brooklyn, N. Y. 

Brooklyn, N. Y. 

Brooklyn, N.Y. 

Brooklyn, N. Y. (99 
Liringston St) 

Bryn Mawr, Pa. 

Bryn Mawr, Pa. 

Buffalo, N. Y. . . 

Burlington, N. t. 

Canton, N. Y. .. 



St Agnes School 

Univ. of the State of N. Y.. . . . 

A.lfred University 

Allegheny Preparatory School. 
Western University of Pa. . . , 

Muhlenberg College 

St Stephen's College 

St John's Co! lege 



Baltimore Polytechnic Institute 



Bryn Mawr School 

(The) Country School . 
Friends* School 



Girls' Latin School 

Johns Hopkins Universttjr .... 
Maryland State Normal School 

Woman's College 

Bayonne City High School . . 

Beaver Cotlege 

Bethlehem Preparatory School. 
Moravian Parochial School . . 

Moravian Seminary 

School for Crtrls. 

Blair Academy 

Blairsville Colle^ 

Bordcntovn Military Iiut . . . 



Catharine Regina Seabury. 
Andrew S. Draper LLD. 
Boothe C Davis, Ph.D. 
Wilmot R. Jones. 

S>hn A. Brashear, D.Sc, LL.D. 
ev. John A. W. Haas, D.D. 
Rev. Thomas R. Harris, D.D. 
Thomas Fell, Ph.D., LL.D. 
Rev. A. P. Funkhouser, B. S, 
Frederick S. Shepherd. Ph.D. 
Rev. Geo. Morgan Ward, M.A., D.D. 



William R. King, U.S.N. 



Edith Hamilton, M.A. 

S. Wardwell Kinney, BA., M.A. 

E. C Wilson, B.S. 

Leonard A. Blue. 

Ira Remsen, M.D., Ph.D., LL.D. 

George Washington Ward, Ph.D. 

John Franklin Goucher, LL.D. 

P. H. Smith, Ph.B. 

Rev. Arthur Staples, M.A., B.D. 

H. A. Foering. B.S. 

Albert G. Rau, M.S. 

r. Max Hark, D.D. 

( Miss N. J. Davis. 

1 James G. Miller. 

John C Sharpe. 

Rev. N. D, Fiscu5. 

Rev. Thompson H. Landon, M.A., D.D. 



afayette 



Eastern District High School.. 
Erasmus Hall Hisli School . . . 

Sirls' High School 

Training High School . 
Packer Institute 

Polytechnic Prep. School . . . , 

iBryn Mawr College 

;The Baldwin School 

iCanisius Cotlege 

St Mary's HiS 

St Lawrence Univershy 



Charles H. Levermore, Ph.D. 



William T. Vlymen, A.M., Ph.D. 
W. B. Gimnison. 
W. I-. Felter, Ph.D. 
Charles D. Larkina, Ph.B. 
Truman J, Backus, LL.D. 

Alvan E. Duerr, 

Miss M. Carey Thomaa, Ph.D., LI-D. 

Florence Baldwin, Ph.B. 

Rev. Augustine A. Miller, S.J. 

John Feamley. M.A. 

Almon Gunnison. D.D., U.D. 
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LIST OF KEHBERS. 1808-7 (CONTINUED) 



INSTITUTIOW. 



Carlisle, Pa Dickinson CoIIckc 

Chambersburg;, Pa... Wilson College 

Chester, P*. 'Chester High School.... 

Chestertown, Md....|Wastaington College 

Chestnut Hill, Pa. 'Chestnut Hill Academy . 



ainton, N. Y. 
Collegeville, Fa. . . . 
Columbia, Fa. .... 
Dobbs Ferry, N. Y. . 
East Orange, N. J.. 



Hamilton College . 

Urainus College 

Columbia High School 

The Mackenzie School 

East Orange High School.. 



Easton, Pa. Easton High School. . 

" ~ .^Lafayette Colle«re ... 

,. Pingry School 

, , Woman's College 

,.St. Paul's School .... 

, , Hobart College , 

. . George School 

, |Georgeiown College , 



Easton, Fa. 
Elizabeth, N. J.... 
Frederick, Md. . . . 
Garden City, L. I. 
Geneva. N. Y. ... 
George School, Pi_. 
Georgetown, D. C. 
Germantown, P« i 

(Coulter St> iFriends' School 

Germantown, Pa. . ...iOermantown Academy 

Hagetstown, Md. ..^Kee Mar College 

Hamilton, N. Y. iColgate Academy 

Hamilton, N. Y. Colgate University ... 

Haverford, Pa jHavertord College ... 

Haverford, Pa .Haverford School ... 

Hightstown, N. J. .JPeddie Institute 

Ithaca, N, Y. JComell University ... 

Kingston, Pa |Wyoming Seminary 

Lancaster, Pa. I Franklin and Marshall Acad. 

Lancaster, Pa. |Franklin and Marshall CoUegi 

Lancaster, Pa. ,Miss Stahr's School , 

Lancaster, Pa. Veatcs School , 

Lansdowne. Pa ,I-ansdowne High School 

Lawrence vi lie. N. J.. iLawrenceville School , 

Lewisburg, Pa iBiicknell Universtty , 

Litiir, Pa. jLinden Hall Seminary 

McDonogh. Md. ... McDonogh School 

Meadrille, Pa Allegheny College 

Mercersliurg, Pa. . . , Mercersburg Academy 

Mohegan, N. Y. ... Mohegan Lake School 



HEAD OF IKSTITUTIOM. 

George Edward Reed, D.D., LL.D. 

M. H. Reaser, Ph.D. 

Joseph G. Smedley. 

James W. Cain. LL.D. 

James L. Patterson. 

M. Woolsey Stryker, D.D., LL.D. 

iCeorge L. Omwake, Dean. 

Mary Y. Welsh. 

Rev. James C. Mackensic, Ph.D. 

ICharles W. Evans. 

^William A. Jones. 

JEthelbert D. Warfield, LL.D. 

!W. R. Marsh, B.A. 



Rev. Langdon C. Stewardson, LL.D. 

I. S. Walton. Ph.D. 

President of Georgetown Univeriity. 

Stanley R. Yamall. 

William Kershaw. Ph.D. 

J. Eniory Shaw. 

Frank L. Shephardson, M.A. 

George E. Merrill, D.D.. LL.D. 

Isaac Sharpies*. D.Sc, LL.D. 

Charles S, Crossman, B.A., LL.B. 

Roger W. Swetland, B.A, 

J, G. Schurman, M.A., D.Sc., LL.D. 

Rev. L. L. Sprague. M.A., D.D. 

E, M. Hartman, A.M. 

John S. Stahr, Ph.D., D.D. 

Alice H. Byrne. 

Rev. Frederick Gardiner. 

Walter L. Philips. A.M. 

S. J. Mcpherson, Ph.D. 

John H. Harris, D.D. 

Rev. Charles D. Kreider, B.A. 

Sidney T. Moreland. 

William H, Crawford, D.D. 

William Man Irvine, Ph.D, 



lir, N. J. .../ 
.ir, N. I. ...:■ 
own, N. J. 



Montclair, N. 
Montclaii 
Morristoi..., ... 
Myerstown, Pa. 
New Brighton N. Y... 
New Brunswick. N.J 
New Brunswick, N.i 
New York City C7a 

St. Nicholas Av.). 
New York atr fni 

W. 44th St). ' 

New York aty. 



Montclair Military Academy.. 
Montclair Public High School 
Morristown School . . . 

Albright College 

Staten Island Academy 

Rutgers College 

Rutgers Preparatory Academy 

Barnard School for Boys,. 



New York City (30 
W. ifthSt.).. 

New York City 
W. TTth St.) 

New York City (34 
and 36 E, sist St.) 



Brearley School 

College of the City of New 
York 

College of St Francis Xavier. 

Collegiate School 

Columbia Grammar School. 



John G. Mac Vicar, 

Randall Spaiilding, B. A. 

Francis C. Woodman. 

James D. Woodring, M.A., D.D. 

Frederick E. Partington, M.A. 

Austin Scott, Ph.D., LL.D. 

Eliot R. Payson, Ph.D. 

\Vm. Livingston Hazen. B.A., LL.B. 

J. G. Croswell, B.A. 

John H. Finley, Ph.D., LL.D. 

Rev. D. W. Heam. S.J. 
L. C. Mygatt, M.A., L.H.D. 
Benjamin Howell Campbell, M.A. 
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LIST OF MEMBERS. I9M-BT (CONtlauCD) 



ColumbU Uoiveni^ . 



ittsTiTunoi*. 



New York Gty 
N«w York Ci^ (ao 

E. soth St) 

New York City {39th 

St and 8th Ave.)-- 
New York Gty (116 

W. Mth St) I 

New Yoric City (aa6' 

E. l6th St) Friends' Seminary 

New York City .... [Horace Mann H^h School, 
New York City {35; 

W. 83th St) Irving School 



Cutler School 

De Witt Clintoa Hi^ School. 
I Dr. J. Sachi' School for GirU 



New York City (65 
E 83d St) 

New York City 
(Grand Boulevard 
and 131st St) .... 

New York City (340 
W. 86th St) 

New York City (164 
W. 7Sth St) 

New York City (Bos- 
ton Road and i66th 
St) 

New York City 
(Park Av. and 68th 
St) 

New York City 

New York City (38. 
W.SjKhSt) 

New York City (114th 
St and 7th Av.) 

Newark, Del 

Newark, N. J 

Newark. N. J 

Ocean Grove, N. J. 



Loyola School . 



Manhattan College . . 
Misses Ely's School . 



Morris High School . 



Sachs' Collegiate Institute . . , 



OgonU, Fa. 

Orange. N. J 

Ossining, N. Y 

Ossining, N. Y 

Paterson, N. J 

Pennsbiirg, Pa. 

Philadelphia (aoi 

De Laneey PI,) .. 
Philadelphia, (Broad 

ind Green Sts.) . . . Central High School 



Delaware Conege 

Newark Academy . . , 
Newark Public High School.. 
Neptune Township High 

School 

Cheltenham Academy . . , 
Dearborn-Morgan Schoo 
Dr. Holbrook's School . . 
Mt. Pleasant Academy . . 
Paterson Hi^h School . . 
Perkiomen Seminary . . . 



HKAD OP INSTITUTIOII. 

Nicholas Murray Butler, Ph.D.,LL.OL 
A. H. Cutler, B.A., Ph.D. 
John T. Buchanan, M.A. 
Julius Sachs. B.A., Ph.D. 



Louis Dwight Ray, M.A., Ph.D. 
Rev. N. N. McKinnon, S.J. 

Brother Jerome. 
Hiiabeth L. By. 
Amy Rayson, M.A, 

John H. Denbigh, M.A. 

J. A. Gillet 

Henry M. MacCradten, D.D., LLP. 

Otto Koenig, J.U.D. 

John G. Wight, Ph.D. 

George A. Harter, M.A., Ph.D. 

Wilson Farrand. 

W. E. Stearns. M.A. 



(The) Acnes Irwin School . 



Philadelphia 



(17th 



and Wood Sts.) 
Philadelphia, Pa. . 
Philadelphia (15th 

and Race Sts.) 

Philadelphia (140 N. 

rfith St) 

Philadelphia (Broad 

and Green Sts.)... 
Philadelphia (tTth 

and Spring Garden 

Sts.) 

Philadebhia 

Walnut St) 



Central Manual Training High 



Friends' Central High School. 
Friends' Select School . . . 



Girls' Commercial High School 



High School for Girls 

Holman School for Girls.. 



orgm. 

Dwight Holbrook, Phl>. 
C. F. Briisie, M.A. 
". A. Reinhart 
iev. 0. S. Kriebel, M.A. 

Sophy Dallas Irwin. 

Robert Ellis Thompson, Ph.D.. D.D. 

William L. Savre, A.M. 
William H- Klapp, M.A., M.D. 

f Boys' Dep't, J. Eugene Baker. 

\ Girls' Dep't. Anna W. Speakman. 
J. Henry Bartlett 

Emily L. Graham. 

W. W. Birdsdl. 

|Louise Holmad iHaynea. 
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LIST OF MEMBERS. liaS-07 (COnClUKO) 

\ BKAI 



Philadelpbit, Pa. ....iNortheast Manual Traininc 

j Hiijh School lAndrew J. Morrison, Ph.D., ScD. 

Pbiladdphia (i7» j 

Arch St) ^Philadelphia Collegiate Imti-1 

I tute for Girls (Susan C. Lodge. 

Philaddphia Ct30I Philadelphia Normal School 
Spring Garden St), for Girls J. Monroe Willard. 

Philadelphia, Pa. .... Temple College 

Philadelphia, Pa. University of Pennsylvania . . . 

Pittsburgh, Pa. (4731,,. „ , -. . 

Fifth Ave.)..... v.. . f^'" Stuart's School 

Pittsburgh, Pa Central High School 

Pittsburgh, Pa Shady Side Academy 

Pittsburgh, Pa. CSha-| 

dy Av.) iThurston Preparatory School. 

Plainfield, N. J Plainfield High School 

Port Deposit, Md. ...jTome Institute 

Pottstown, Pa. Hill School 

Poughkeepsie, N. Y. , Riverview Academy 

Poughkeepsie, N. Y..!Vassar College 

Princeton, N. J Princeton University 

Reading, Pa Boy's High School 

Redbarit. N. J High School 

Rochester. N. Y Universit;r of Rochester 

Rye, N. Y Rye Seminary 

" ■" . Union College 

.Lehigh University 

. Pennsylvania State Collie . . . 

. Kent Place School 

..Swarthniore College 

. Swarthmore Prep. School .... 

. Syracuse University 



Schenectady. N. Y. 
S. Bethlehem, Pa. . 
State College, Pa. . 

Stnnmit, N. J 

Swarthmore, Pa. . . 
Swarthmore. Pa. . . 

Syracuse. N. Y. 

Trenton, N. T, ^Hand Collegiate School.. 

Trenton, N. J [State Model School 

Troy.N.Y. |Fjnroa Willard School . 

Utica, N. Y. JTheBalliol School 



Warren, Pa. 

Waahington. D. C . . 
Washington, D. C . . 
Washington, D. C . . 
Washington, D. C. . . 
Washington. D. C 
(Wisconsin Av.).. 
Washington, Pa. ... 

Washington, Pa. ... 

Wayne, Pa. 

Waynesburg, Pa. . . . 
West Cheater, Pa. . . . 
West Chester, Pa. . . . 
Westminster, Md. .. 

Westtown, Pa. 

Wilmington, Del 

Wilmington, Del 

Yonkers, N. Y. .... 

Yonkers. N. Y 

York, Pa. 



I Warren High School 

iGeorge Washington Univeriity 

iFriends' School 

iGallaudet College 

iHoward University ., 

iThe Washington School for 

Btq-s 

.Washington and Jefferson 

I Academy 

Washington and Jefferson Col- 

.uke's School 

Wajmesburg College 

State Normal School 

West Chester High School . . . 
Western Maryland College ... 
Westown Boarding School.... 

Friends' School 

High School 

Halstcd School 

Yonkers High School 

Collegiate Inatitiite 



Ella Gordon Stuart 

Edward Rynearson, A.M. | 

W. R. Crabbe, Ph.D. 

Alice M. Thurston. 
1. W. Travel!. 
Francis Ransom Lane- 
John Meigs, Ph.D. 
J. B. Bisbee, MA. 
lames M. Taylor, D.D., LUD. 
Woodrow Wilson, LL.D. 
Robert S. Birch, B.A. 
S. V. Arrowsmith. 
Rush Rhees, LL.D. 
Mrs, Life and the Misses Stowc. 
A. V. V. Raymond, D.D., LL.D. 
Henry S. Drinker, LL.D. 
Judson P. Welsh, A.M., Ph.D. 
Mrs. Sarah Woodman Paul 
Joseph Swain, LL.D. 
Arthur H. Tomlinson. 
Rev. Jas. Roscoe Day. S.T.D., LLD. 
Edwin W. Rand. M.A. 
James M. Green, Ph.D. 
Anna Leach. M.A. 

fMrs. Louise Sheffield Browncll 
Saunders. B.A. 
Edith Rockwell HaU, B.A. 
W. L. MacGowan. 
Charles W. Needham, D.D., LLD. 
Thomas W. Sidwcll. 
Edw. Minor Gallaudet, Ph.D., LUX 
Rev. Wilbur P. Thirkield, D.D., LL.D. 



Louis L. Hooper, A.M. 

James N. Rule. 

James D. MofFatt, D.D. 

Charles Henry Strout, M.A. 

A. F. Lewis, A.M. 

G. M. Phillips, M.A., Ph.D. 

Addison L. Jones. M.A. 

Rev. Thomas Hamilton I^wis, D.D. 

William F. Wickersham. 

Hersche! A. Norris, M.A. 

A. H. Berlin. 



Rev. E. T. Jeffm, D.D.. LL.D. 
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DELEGATES REGISTERED, 1906. 

Abington Fbiends' School, JenkiHtovm, Pa. Loub B. Ambler. 

AuuGBT College, Mytntovm, Pa. Clellan A. Bournum, Walter J. Deeh, 
A. E. Gobble. 

Baldwin Schopl, Bryti Mater, Fa. Jane L. Brownell, Esther C. M. Steele. 

Balliol School, Vtica, N. Y. Miss E. Rockwell Hall. 

Baltimohz City College, Batlimore, Md. Phillip H. Frieie, Wightman F. 
Melton, Mr. and Mrs. Francis A. Soper. 

Baltiuore Public Schools, Baltimore, Md. Henry S. West 

Beaver College, Beaver, Pa. President Arthur Staples. 

Befkeley Institute, Brooklyn, N. Y. Principal J. W. Abernethy. 

Bethlehem Prepasatosv School, Bethlehem, Pa. Jonathan D. Craig, 
H. A. Foering, F. A. Johnson, R. E. Martin, Thomas K. Smith. 

Bordentown Military Institute, Bordenlonm, N. J. Rev. T. H. Landon. 

BnuiNGHAu School fob Girls, Birmingham, Pa. N. J. Davis. 

Bkearley School, New York City. Headmaster, J. G. Croswell. 

Brooklyn Manual Training High School, Brooklyn, N. Y. Principal, 
Charles D. Larltins, Edith M. Luther. 

Brooklyn High School for Girls, Brooklyn, N. Y. William L. Felter. 

Bryn Mawr College, Bryn Mawr, Pa. Mary P. Garke, Minnie A. Gra- 
, ham, Percy W. Long, Sara B. L. Paboura 

Bucknell University, Lewitbwg, Pa. Thomas A. Edvrard. President 
John H. Harris. 

Cahdsh High School, Camden, N. }. H. Ross Smith. 

Cape May High School, Cape May, N. }. C. Ernest DechanL 

CuiASCKOPT School, Kenneti Square, Pa. Jessie R Phillips. 

Cehtral High School, Philadelphia, Pa. Calvin O. Allhouse, S. E. Ber- 
ger, Samuel K. Brecht, Frederick F. Christine, Joseph Fattemiaj'er, 
J. Henry Graham, John L. Haney, Lewis R. Harley, William G. Cas- 
ner, W. A. Hauisman, James M. Hill, W. F. Lay, Philip Maas, Ben- 
jamin W. Mitchell, James Hugh Moflatt, E. C. Parry, George Lewii 
Plitt, W. D. Remmiger, J. T. Rorer, Ellis Anstett Schnabel, George 
Alvin Snook, George R. StuU, President Robert EUIis Thompson, Mil- 
ton B. Wish, Henry Willis, Benjamin F. Lacy. 

Central Manual Training High School, Philadelphia, Pa. Robert H. 
Bradbury, Albert B. Entwistle, Henry Reed Burch, J. Alexander 
Clarke. Oscar Gerson, B. Frank Janett, Jr., Frank R. Minnig, Fred- 
erick P. Porter, Principal William L. Sayre, H. C. Whitaker. 

Chappaqua Mountain Institute, Chappaqua, N. Y. Mary Nichols Cox. 

Chase Prwaib School, Bridgeport, Conn. Frank W. Smith. 

Chester County Schools, Chester County, Pa. G. W. Moore. 

Chestex High School, Chester, Pa. Miss Evelyn D. Caldwell. Laura R 
Reaney, Hannah Sears, Principal Joseph G. E. Smedley, W. E. Van 
Wormer, Rachel P. West Leys. 

Chestnut Hill Acadeky, Chestnut Hill, Pa. Principal J. L. Patterson. 

Coatesville Public Schools, Coatesville, Pa, W. T. Gordon, 

CoLGATi UxiTosny, Hamilton, N. Y. Newton Lloyd Andrews. 

College of the City of New Yoax, Kew York, N. Y. Samuel B. Heek- 

Columbia University, New York City. Thomas S. Fiskc, Jefferson B. 
Fletcher, Nelson McCrea, Winifred Craine Maclay, James Maclay, 
Julius Sachs. 
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CouuERciAL High School foi Girls, Philadelphia, Pa. C. Leypoldt, Dorii 
Thomas Wright, Margaret F. Askant, Anna V. Beck, A. C. Beitler, 
Harriet Nesbitt Breaders, Laura H. Cadwallader, Bather V. Davis, 
M. Alice Erben, Beulah A, Fennimore, Judith Gapp, Mary D. Griffith, 
Principal Emily L. Graham, Maude B. Hansche, Emilie Bregy Hill, 
E. C. Hilton, M. S. Holmes, Caroline M. Keeler, Emily J. Long- 
streth, Lily McLean, Ellen A. Nugent, Henrietta S. Pollock, Blanche 

D, Price, H. M. Price, Mary L Saybolt, Margaret A. Skillman, Mary 
Stewart, Mary Gray Umsted, Sara B. Callinan. 

CoBNEix University, likaca, N. Y. George P. Bristol, Charles De Garmo, 

Delawaxx College, Newark, Del. President George A. Harter. 

De Witt Clinton High School, New York, N. Y. Dr. Ernest Rie«s. 

Dickinson College, Carlisle, Pa. Mervin S. Fitler, W. W. Landis, Jamei 
H. Moryan, 

Dover Public Schools, Dover, Del. A. Crawford. 

Drexel Institute, Philadelphia, Pa. President James MacAIJster. 

Easton High School, Easton, Pa. J. H. Lindemann. 

Eastern District High School, Brooklyn, N. Y. David H. Holmes. 

Eastern High School, Baltimore, Md. Laure V. De Vahn, Katherine 
M. Lewis. 

Episcopal Academy of Philadelphia, Philadelphia, Pa. Fred J. Doo- 
little, H. P. Hottle, Headmaster William H. Klapp. 

Erasmus Hall High School, Brooklyn, N. Y. Miss L. E. Turner, Lewis 
C. Williams. 

Ethical Culture School, New York, N. Y. Miss B. W. Turner. 

Fbankun and Marshall College, Lancaster, Pa. John B. KieSer, Presi- 
dent John S. Stahr. , 

FkiENDs' School, Baltimore, Md. Principal Eduard C. Wilson. 

I^IENDs' School, Germanlown, Pa. Emily H. Brown, Elizabeth S. For- 
sythe, Jane Shoemaker Jones, Francis N. Maxfield, Emma D. Rob- 
erts, B. Barclay Spicer, Pauline L. Kreschker,- Anna Favre White, 
Principal Stanley R. Yarnall. 

Friends' School, SVashi»gton, D. C. Mr. and Mrs. Thomas W. Sidwclt. 

Friends' School, Wilrningion, Del. C. L. Crew, C. B. Dempster, Floyd 
P. Johnson, Principal Herschel A. Norris, Miss Mary W. Pyle, Laura 
A. Yerkes, 

Friends' Central School, Philadelphia, Pa. Principal J. Eugene Baker, 

E. W. Barrett,,John L. Carver, E. W. Coher, A. Jennie Cornell. Helen 
Moore Fogg, Alice Tussell, L. Florence Holbrook, L. S. Taylor, Gar- 
rett W. Thompson, Emma Wain, Mary H. Whitson. 

Friends' Graded School, IVesI Chester, Pa Anna Beitler Smedley. 
Friends' High School, Moorestown, N. I. Ida Phillips Sullivan, John 

G. Embree, 
Friends' Select School, Philadelphia, Pa. Anne Balderston, Harriet 

Boewig, Caroline R De Greene, John H. Dilingham, Walter W. 

Haviland, Mary Anne Jones, Mary R. Negus, Gertrude Roberts, Alice 

K. Smedley, Harry Arnold Todd, Anna B. Townsend, Anna Wool- 

mann, Samuei C. Withers, Anna Walton. 
Friends' Seminary, New York, N. Y. Edward B. Rawson. 
Girls' Latin School, Baltimore, Md. Agnes S. Bacon, Principal Leonard 

A, Blue, Mary E. Harwood, Estelle Roberts, Alice M. Warden 
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Geobgktown Univebsity, Washington, D. C. Rev. Charles Macksey. S. J. 

GioRGE Wasbincton University, Washington, D. C. A. L. Hodgkins. 

Germantowk Acadbuy, Germantown, Pa. M. Bentley, E. R. BushonK, 
W. S. Truesdell, Miss E. G. Watson. 

GiRARD CoiizcK, Philadelphia, Pa. Alfred N. Seal, A. H. Feiterolf, presi- 
dent. 

Gmff School, Nfw York, N. Y. O. G. J. Schadt. 

Halstead School, Yonkers, N. Y. Mary Sicard Jenkins. 

Haverford College, Haverford, Pa. Lyman B. Hall, Albert £. Howard, 
President Isaac Sharpless. 

Hoe Grammah School, Plymouth, England. George Pearce Dymond. 

HoLMAN School, Philadelphia, Pa. Harriett M. Browncli. 

Horace Mahh School, Newt York. N. V. Principal Virgi! Prettyman. 

Howard University, Washington, D. C. President Wilbur P. Thirkield, 

Ithaca High School, Ithaca, N. Y. J. M. Hitchcock. 

Johns Hopkins University, Baltimore. Dean Edmund H, Griffin. 

Laksdowne Hich School, Lansdouine, Pa. Alice Bullock, Emily Groce, 
Edna Hall, Miss Landon, Elizabeth Lyster, Walter L. Phillips. 

Lebanon Valley College, Annville, Pa. John L. Shippee. 

Lehigh UmvEHSirv, South Bethlehem, Pa. N. M. Emery, A. E, Meaker. 

Mebion High School, Ardmore, Pa. Hobert E Berry. 

Loyola School, New York City. J. T. B. Fisher, Rev. J. Harding Fisher, 
S.J., Rev. W. Colemen Nevils, S,J. 

Mackenzie School, Dobb's Ferry, N. Y. William N. Marcy. 

Martin Academy, Kennett, Pa. Perdval C. Norris. 

Maryland State Norual School, Baltimore, Md. Principal George W. 
Ward. 

Media High School, Media, Pa. L. H. Walters. 

Merceksburg Academy, Mercersburg, Pa. G. L, Shelley. 

Misses Rayson's School, New York, N. Y. Miss Amy Rayson. 

Miss Sayward's School, Overbrook, Pa. Nellie Poyritz. 

Mtss Stahr's School, Lancaster, Pa. Anna M. Scott, Inez H. Barclay. 

Miss Stuart's School, Pittsburgh, Pa. Ella Gordon Stuart. 

MoNTCLAiR Public Schools, Monlclair, N. J. Superintendent Randall 
Spaulding, Harold J. Turner. 

HoRRis High School, New York City. Priocipal John H. Denbigh, James 
E Peabody. 

Moravian Seminary, Bethlehem, Pa. Miss C. Wtinderling, Miss M. 
Wunderling, E H. Rondthals. 

Moravian Parochial School, Bethlehem, Pa. Principal Albert G. Rau. 

MoRRisTDWN High School, Morristown, N. /. R. W. Morley. 

Mt. Pleasant Academy, Ossining, N. Y. Samuel Cole Fairley. 

Neptune High School, Ocean Grove, N. J. L. A. Doren, Mary K. 
HoflFmier, Josephine Welbraham. 

Newark Academy, Newark, N. /. Samuel A. Farrand, Headmaster Wil- 
son Farrand. 

Newark High School, Newark, N. J. Margaret Coult, Caroline S. 

Niw Jersey State Model School, Trenton, N. J. Sarah R. Budd, Emma 
M. Haigh, W. B. Secor, Eleanor B. Parmenter. R. H. Whitbeck. 
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Niw Jessey Sta« Noruai, School, Trenton, N. J. M. A. Boswirth, 
Principal Jamet M. Green, Sarah J. McNaiy, L. Seeley. 

Niw Yowt PuBUC Schools, New York, N. Y. M. P. Panon, M. H. 
Patton, M. S. Robbina. 

New Yokk High School or Coukekce, New York, N. Y. J. J. Sheppard. 

Nkw York University, New York, N. Y. Otancellor John H. Mac- 
Cracken, Henry Mitchell MacCracken. 

NoRTHSAST Manual Tbaining High School, Philadelphia, Pa. Vincent 
B, Brecht, Charles F. Brcdi, William Cowperthwaiie, L. L. Ford. 
Joseph H. Garrod, Norton Garton, Alfred E, Hemog, C. C- Heyl, 
William L, Hilton, William L. Kershan, John Dennis Mahoney, A. O. 
Michener, Thomas Moore, Principal Andrew J. Morrison, Mr. and 
Mrs. John W. Moyer, Charles S. Parker, J. I. Robb, Leslie B. Seety, 
George C. Sheetz, W. Wesley Stevenson, George E. Stradling, John 
Wildemore, Lemuel Whi taker, M. B. Wicks, George D. Firm in. 
George W. Ekings. 

Oakwood Seminary, Union Springs, N. Y. Mr. and Mrs. Walter H. 
Wood. George H. Wood. 

Oneida Public Schools, Oneida, N. Y. A. W. Skinner. 

Packer Collegiate Institute, Brooklyn, N. Y. President Truman J. 
Backus, Maude B. Nelson, Alice Van VheL 

Paterson High Schools, Paterson, N. J. J. A, Reinhart. 

Peddie Institute, HighUtovin, N. J. R. H. Riverburg, R. W. Sweetland. 

Perkiomen Seminary, Pennsburg, Pa. Rev. O. S. Kriebel. 

Phiadelphia Collegiate Institute, Philadelphia, Pa. Clara C. Dilki, 
Florence Severson Goff, Principal Susan C. Lodge, Caroline Larkin. 

Pbiladelphu High School for Girls, Philadelphia, Pa. Jessie E. Allen, 
Elizabeth E. Albrecht, Virginia Baldwin, Rachel P. Barker, Gertrude 
Banship, C. Edna Beamble, Emma L. Berry, Principal William W. 
Birdsall, M. S. Berry. Lydia T. Boring. Anna M. Breaden, (Mrs.) B. 
H. Browning, Emma H. Carroll, Georgina H. Carruthers, Elizabeth F. 
Coffin, Anna M. Cullen. Marie Ayres Depue, Eva Dilks, Clara M. 
Douglas, L. Ehlers. Jessie C. Evans, Mrs. Mary C. Geisler. Kathryn E. 
Grotevent. L. H. Haessler, Katherine L. Howell, A. V. Hubbs, Alice 
M. Hutchings, Adeline H. Jacobs, Eleanor F. Karsner, Gertrude 
Klein, Margaret R. Kolloek, Louise Kramer, Anne E. Reichner. Lucy 
Lewis, Anna Linton. R M. Mann, Eliiabeth W. Massinger, Sarah 
P. Miller, Emma L. Newitt, L. M. Otis. Katherine E. Puncheon, 
Helen G. Preston, E. Rheinhardt, Margaret C. Remington. Emma 
Poth. Clara C. Rowley, A. V. Saurwalt, Lottie N. Smith. Margaret 
Sproul, F. Irene Steel, Sara Hawks Sterling, E. L. G. Thomas, Helen 
A. Wilder. Mary A. Wilcox, A. C. Wight. Evaline Young. 

Philadelphia Normal School, Philadelphia, Pa. Helen Baldwin. S. W. 
Burmester, Mary A. Campbell, B. F. Clark, Emma C. Harth. Eliza- 
beth Crawford, Anna Qark Eaton, Elizabeth D. Geisler. Helen Y, 
Hand. Lila Strong Jones, Lillian Lambom. Eleanor S. Lungren, Mar- 
garet J. McCoy, Caroline W, Merrell, Mary C. Peacock, Margaret 
S. Prichard, R R. Reichel, Maria P. Ryan, Sydney T. Skidmore. 
Pauline W. Spencer. Katherine W. Stevens, Elizabeth S. Tait, May R. 
Timanus. Edith A. Turner. L. W. Wilson. 
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Philadelfhia Pubuc Schools, Philadttphia, Pa. Assistuit Superinten- 
dent Mary Wright, Aasi$tant Superintendent L. A. Kirbj. 

PH11.ADELPHIA School of Pioagogy, Philadelphia, Pa. J. Lyman Banurd, 
Howard W. Budd. 

Phoknixville Public Schools, PhanixvitU, Pa. Robert E. Laramy. 

PiNGBY School, Eliiabeth, N. J. Headmaster Walter R. Marsh. 

PoLYTiCHNic Preparatoby School, Brooklyn, N. Y. Erwin S. Spink, 
Principal El van R Duerr. 

POKT Chester Public School, Port Chester, N. Y. John C. Rockwell. 

PuNCETON Univibsity, Princeton, N. J. J. H. WeitcotI, H. D, Thomp- 

Rand Colleciate School, Trenton, N. J. I^incipal Edwtn Watson Rand. 

RiKiLSViLLE Academy, RiegilsvitU, Pa. Glenn C. Heller. 

RivERviEw AcAOEuv, Poughktepsie, N. Y. E. O. Bartlett. 

Rutgers College, New Brunswick, N. I. Louis Bevier, Jr., President H, 
L. Demarest, C. H. Whitman. 

Shady Side Academy, Pitliburgh, Pa. Mr. and Mrs. J. B. Hench. 

St. John's College, Annalioiis, Md. President Thomas Fell. 

St. Joseph's Collece, Philadelphia, Pa. Rev. W. S. Singleton, S.J. 

SwARTHMORE CoLLECE, SruarthmoTe , Pa. Benjamin F. Battin, George A. 
Hoedley, Jessie H. Holmes. William I. Hull. Ferris W. Price. Presi- 
dent Joseph Swain. 

SvBACL'SE University, Syracuse, N. Y. Mr. and Mrs. F. J. Holiwarth, 
W. H. Metzler. 

Tome Institute, Port Deposit, Me. T. S. French. 

Temple College, Philadelphia, Pa. S. A. Anders, W, S. Bixler. Laura 
H. Camell, President Russell H. Conwell. 

Trenton Public Schools, Trenton, N. J. T. D. Sensor. 

Union College, Schenectady, N. Y. Edward Everett Hale, Jr. 

University of the State of New .York, Albany, N. Y. Edward J. Good- 

UNivEHsriY OF Pennsylvania, Philadelphia, Pa. M. J. Babb, George 
Bailey Chambers, Edwin S. Crawley, Philippe de La RochcUe. Henry 

B. Evans, George H. Hallett, George E. Fisher, Arthur G. Howland. 
William A. Lamberton, Arthur H. Quinn, John C. Rolfe, fsaac J. 
Schwatt, E. C. Wesselhoeft. A. Duncan Yocum. 

Ursinus College, Collcgeville, Pa. W. A. Kline. 

Vassar College, Poughkeepsie, N. Y. Lacy M. Salmon. President James 

M. Taylor. 
ViNELAND Training School, Vintland, N. J. Henry H. Goddard. 
Wadleish High School, Nnu York, N, Y. A. L. Hodges. Principal and 

Mrs. John G. Wight. 
Washington College, Cheiteriown, Md. James Cain. 
Washington and jErr-ERSow College, IVashingloit, Pa. President J. D. 

Moffatt, James N. Rule. 
Washington School for Boys, Washington, D. C. Headmaster Louis L. 

H»oper. 
West Chester Pubuc Schools. West Chester. Pa. O. J. Barnes. Arabella 

C. Oark. Alta Grace Ellis. Addison L: Jones. S. I. Kreamer. S. Ruth 
McMicheal. A. Bertha Miller. Frank C. Niewig. Gertrude C. Smith. 

S. Norman Wilson. 
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West Chester Stati Normal School, West Chester, Pa. Lloyd Balder- 
son, Jr., Wallace Peter Dick, G. M. Phillips, F. H. Starkey. 

Western Mabvland College, IVrslmituter, Md. O. £. Tiffany. 

Western Univebsity of Pennsvlvania, Pittsburgh, Pa. Rev. S. B. Lin- 
' hart. 

Westtown Boarding School, Wtaitown, Pa. Prindpal William F. 
Wichersham. 

White Plains High School, White Plaitu, N. Y. John W. Lumbard. 

WiLUAUspoii Dickinson Seminary, SVilliamsporl, Pa. Clarence £. Mc- 
Closkey. 

Wilmington Hick School, IVilminglon, Del. Mary J, Ballance, Emma • 
Beck, Principal A. H. Berlin, W. L. Lacklen, Elizabeth J. Palton, Flor- 
ence Ramo, A. E. Rhodes, Nellie Louise Sawin, Sallie Stevenson 
Saulmyers, Grace H. Saycrs, Nora Stuart. 

Woman's College, Baltimore, Md. Ella A. Knapp, Charles W. HodeU, 
William A. Hopkins, Eleanor Louise Lord, Mary Grier Wilson, Dean 
J. B. Van Meter. 

Wyoming Seminary, Kingston, Pa. P. R. GiUott, 

York Collrgiatr Institute, York, Pa. Principal E. T. Jefferi. 



